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1. INTRODUCTION

Bridge House is an independent day school for pupils aged between 5 and 19 years experiencing social,
emotional and mental health difficulties. The majority of pupils arrive at the school having experienced
significant trauma and difficulties which have impacted on previous placements and frequently led to
multiple placement breakdowns, as a result, many have missed out on learning opportunities that would
have enabled them to make the progress that they are capable of; they often arrive at our school with
considerable gaps in both their knowledge and skills. Upon entry, many pupils are operating at lower levels
than the national expectation for their key stage groups. The school places a high emphasis on pupils’
personal development in addition to their academic progress.

Understanding the students’ individual starting points is paramount to us providing them with the support
they require to reach their full potential. We use a broad range of assessment strategies and information,
to complete comprehensive entry baseline assessments, so ensuring that any gaps in academic learning are
identified and targeted for support. In addition, we assess each student’s “Readiness for Learning”, taking
account of any additional SEND needs. Emotional support is planned for along with academic support, to
ensure that individual students are mentally and emotionally able to access and engage with the
curriculum in a meaningful way. We firmly believe that children learn best when they feel safe, and their
emotional needs are met. Consequently, all learning opportunities are delivered within a nurturing
environment which promotes high levels of pupil engagement.

2. CURRICULUM STATEMENT

The key principle of the Bridge House curriculum is to enable our students to make the social,
emotional, and academic progress they are capable of, through providing a bespoke, inclusive
education. Our curriculum centres on the core belief of developing the whole individual—equipping
each student with the knowledge, skills, self-confidence, and values they need to thrive in modern
Britain and take positive steps into their futures as successful and caring members of society.
Understanding each student’s previous experiences of education, trauma, and life enables us to
support their personal development as they grow into young adults. Our high staff-to-student ratio
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allows for very small class sizes, 1:1 mentoring, and personalised learning plans, ensuring that every
child learns at the right pace to maximise their achievement.

Every student’s security and progress remain paramount. Flexibility and bespoke approaches are
central to how we work with our young people. Our curriculum model has been carefully designed to
ensure that students have multiple opportunities to fill gaps, deepen knowledge, increase skills, and
develop the moral values required to become self-motivated and successful learners.

The Bridge House curriculum is structured around three interwoven strands:

Academic — providing the subject knowledge and qualifications needed for further education and
employment.

Life Skills — teaching the social, emotional, and practical skills needed for independent adult life.
Enrichment — broadening horizons, raising aspirations, and building cultural capital through creative,
physical, and vocational experiences.

We believe that all three strands are essential in preparing our children and young people for
adulthood. Through life skills, pupils learn the self-help and social skills needed to function
independently. Enrichment supports them to raise aspirations, explore future goals, and develop the
confidence to pursue them. Academic learning ensures they gain the skills and knowledge required to
access further education and employment.

We are acutely aware of the lack of cultural capital many of our pupils’ face. To address this, we offer
a wide-ranging programme of trips and visits, aligned to our termly enquiry questions and designed to
connect learning to the real world. These include visits to places of historical and cultural significance
such as Lincoln Castle, Belton House, and the National Holocaust Centre, as well as careers-linked
experiences like the Lincolnshire Show Schools Competition, work experience visitors, and residential
trips (PGL Caythorpe). These experiences are not only enriching but also essential in helping our pupils
understand their place in the world and imagine a future beyond their current circumstances.

Together, the three strands of our curriculum ensure that every learner at Bridge House is supported
to grow, achieve, and succeed—academically, personally, and socially.

3. Personal Development

The overarching vision, which drives our curriculum, focuses on the personal development of the
students through targeted support. Personal development is interwoven in all aspects of our school
offer and forms the basis of everything that we strive to develop. Our dedicated pastoral team
supports students with being ready to learn and access an education in a classroom through bespoke
interventions and an established reward system. The wider staff team have regular training in trauma
informed practice and unconditional positive regard, which supports the personal development of our
students.

Readiness for Learning

We recognise that many of our students arrive at Bridge House having accessed little to no formal
education. Often, they have not learned the behaviours necessary to successfully access and attend
learning opportunities in a sustained and meaningful way, within a formal setting. We acknowledge
that these skills need to be taught before academic progress can be made.

At Bridge House School, we use MOTIONAL, an evidence-based wellbeing and mental-health
assessment tool, to monitor each child’s progress in emotional regulation. MOTIONAL allows
us to create clear, data-driven “snapshots” that show how a pupil is functioning across key
emotional and executive-function domains, including emotional regulation, social
engagement, stress responses and thinking skills.
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These assessments help us identify patterns, track changes over time and implement targeted
strategies to support a child’s emotional development. MOTIONAL's visual reporting and
trend data enable us to evaluate the impact of interventions and to adapt support plans as
needed, ensuring that emotional-regulation progress is closely aligned with each child’s
capacity to engage positively in learning.

The use of MOTIONAL links our trauma-informed work with our pastoral care.

4. CURRICULUM DESIGN (Key Stage 1-3) AND IMPLEMENTATION

The curriculum has been designed to meet the holistic needs of its students. We provide a positive,
caring environment in which, the students are made to feel good about themselves. Establishing a
good rapport with students, building their confidence, encouraging them to express their individual
ideas, examining established values leading to a greater understanding are at least as important as
teaching the academic curriculum.

Termly Enquiry Questions, enable us to weave together the three distinct strands of the curriculum
(Academic, Life-Skills ad Enrichment) in a meaningful way. They also ensure that new skills are learned
and developed in line with the student’s personal development and taking account of their differing
abilities, experiences and knowledge.

Our rich rolling, two-year, curriculum spans Key Stage One to Four, with careful consideration having
been given to how the curriculum will prepare students for the next Key Stage. This includes a strong
subject rationale, which provides the foundation for a curriculum which is carefully sequenced to
spiral through the year groups and Key Stages, giving multiple opportunities to re-visit, build upon and
further deepen knowledge. Numerous enrichment opportunities and targeted life-skills work further
enable us to plan to purposefully inter-link subjects, interleave learning opportunities, embed
knowledge by building schema in the long-term memory and ensure future progression.

Every opportunity is made to provide a vocabulary rich curriculum: reading opportunities are
emphasised in every area of the curriculum and high-quality and engaging texts have been chosen to
enhance the children's understanding, knowledge, and vocabulary across different subject areas.

Year B
Term 1 Term 2 Term 3 ~ Term4 Term 5 Term 6
Can one person Would our lives
changethe | Whatisabelief? | WhY should we be differentin [ goadalways
speak out? prevail over evil?
world? another country?
YearA
Term1 Term3 Term4 Term5 Term 6
Whatnakesme Why does th? How has the past What wnll' What makesime
Unlque? world look this shaped the tomorrow's Foan?
way? present? world look like?

The curriculum seeks to meet the wide range of needs of our children, taking account the local
context and any emerging issues. Social, moral, spiritual, and cultural learning is prioritised
throughout the curriculum, ensuring that students acquire the knowledge and cultural capital they
need to become active and successful participants in today's diverse society.

CURRICULUM DRIVERS - Embedding the CARE Values in Our Curriculum
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Bricge House At Bridge House, our curriculum is designed to broaden horizons, spark
. curiosity, and provide rich, inspiring experiences that reflect the needs of

Communlty' our school community. Every learning opportunity is shaped by our CARE

Ji¥Je][go i[e]g Ml values—Community, Aspiration, Resilience, and Empathy—ensuring that
students are supported not only academically, but personally and socially.
By the time our students leave Bridge House, they are confident,
Em pdthy compassionate, and capable individuals with a wide range of experiences,
skills, and choices ahead of them.

Resilience.

‘We are Bridge House School
and we are raising potential.

Community

We foster a strong sense of belonging by embedding opportunities for students to connect with their
local and wider communities. Learning is contextualised through cultural, historical, and social
experiences that help students understand their place in the world. Activities such as
intergenerational visits to local care homes and participation in the Lincolnshire Show Schools
Competition help students build relationships, celebrate diversity, and contribute positively to society.

Aspiration

Our curriculum inspires students to aim high and believe in their potential. Through engaging enquiry
questions, enrichment activities, and exposure to new environments—such as theatres, museums,
and outdoor learning settings—students are encouraged to set ambitious goals and pursue them with
purpose. We nurture creativity and curiosity, helping students discover their passions and develop the
skills needed to succeed in their next steps.

Resilience

We recognise that many of our students have faced significant challenges. Our curriculum is designed
to build confidence and perseverance, offering structured opportunities to overcome obstacles and
celebrate progress. Whether through collaborative projects, sports events, or outdoor learning
experiences, students learn to reflect, adapt, and grow. Resilience is developed through meaningful
challenge, supported by a nurturing environment that values effort and determination.

Empathy

Empathy is woven throughout our curriculum, helping students understand themselves and others.
Through PSHE, citizenship, and cross-curricular themes, students explore diverse perspectives and
develop emotional literacy. Our pastoral support and trauma-informed practices ensure that students
feel safe and understood, while activities such as community gardening and environmental education
promote care for the world around them. We teach students to listen, respect, and respond with
kindness—skills that are essential for life beyond school.

Outdoor Learning and Farm School: Real-World Learning Through CARE

Our Outdoor Learning Curriculum and Farm School are integral to delivering hands-on, real-life
learning experiences that reflect our CARE values—Community, Aspiration, Resilience, and Empathy.
From Key Stage 1 through to Key Stage 4, pupils engage in a spiral curriculum that builds progressively
across age and stage, offering meaningful opportunities to explore the natural world, develop
practical skills, and connect learning to real-world contexts.

In the early years, children participate in sensory-rich activities such as mini-beast hunts, weather
journaling, and community gardening, fostering curiosity and empathy while embedding foundational
knowledge in science, geography, and PSHE.
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As pupils move through the school, they take on increasingly complex tasks—from ecological audits
and sustainability projects to outdoor podcasting and heritage site research—developing resilience,
leadership, and reflective thinking.

By Key Stage 3 and 4, students access accredited AQA Unit Awards in areas such as ecosystems,
biodiversity, horticultural skills, and environmental campaigning. These units support academic
progression and provide public recognition for achievements in outdoor and environmental
education. Residentials, enrichment visits, and farm-based learning further enhance personal
development, offering structured opportunities for teamwork, independence, and emotional
regulation—particularly beneficial for learners with SEMH profiles.

Outdoor learning is not a standalone offer but a vital thread running through our curriculum—
supporting academic rigour, emotional wellbeing, and life readiness for every learner.

Academic Excellence Through CARE and Collaboration

At Bridge House, our academic curriculum is delivered through a collaborative, multi-campus model
that ensures every pupil receives a rich, ambitious, and inclusive education. We build on the National
Curriculum to create immersive, enquiry-led experiences that develop the knowledge, skills, and
dispositions needed to become successful, curious, and compassionate citizens.

Our pupils experience learning as Geographers, Scientists, Musicians, Artists, and Performers,
engaging with subjects in ways that are meaningful and relevant to their lives. This approach prepares
them not only for the next phase of education but also for life beyond school, with strong foundations
in critical thinking, creativity, and personal development.

We believe that curriculum should reflect and celebrate the local community, drawing on its people,
places, and stories to enrich learning. Faculty teams work across campuses to design bespoke, locally
focused curricula that inspire pupils and promote a sense of belonging and pride.

Our staff—each a subject specialist—are supported to continually refine their pedagogical expertise,
ensuring that teaching is developmentally appropriate, inclusive, and responsive to individual needs.
Faculty leads guide coherent, sequenced planning that promotes progression and deepens
understanding. Through our enquiry-led approach, pupils are encouraged to make connections across
subjects, engage actively in their learning, and develop resilience through challenge.

We embed spiritual, moral, social, and cultural development throughout the curriculum, with PSHE
and Relationships & Sex Education taught progressively and in line with statutory guidance. Pupils
learn how to keep themselves safe—online and offline—and explore themes such as tolerance,
responsibility, and global citizenship through enriching experiences including residentials, trips, and
WOW days.

Our faculty structure reflects our commitment to excellence and collaboration. Subject leaders across
Discovery and Innovation, Voice and Vision, and Wellbeing and World work together to champion
their disciplines, monitor impact, and share best practice across all three campuses. This includes
leadership in:

e Discovery and Innovation: Science, Maths, ICT, STEM

e Voice and Vision: English, Drama, Art, Music

e Wellbeing and World: Humanities, Outdoor Learning, PE, Food & Nutrition, PSHE
Together, these faculties ensure that our curriculum is not only academically rigorous but also
emotionally intelligent, supporting every learner to thrive through the lens of CARE.
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Life Skills: Preparing for Adulthood Through CARE

At Bridge House, we recognise that academic success is just one part of preparing young people for
life beyond school. For many of our students, developing the confidence, independence, and
adaptability to thrive in adulthood is equally vital. Our Life Skills curriculum is designed to equip
learners with the core, transferable skills they need to navigate an ever-changing world—whether in
employment, further education, or independent living.

Rooted in our CARE values, the curriculum fosters:
e Resilience through problem-solving, self-regulation, and personal responsibility
e Aspiration by encouraging goal setting, self-belief, and future planning
e Community through collaboration, citizenship, and social awareness
e Empathy by developing emotional literacy and respectful relationships

The curriculum is structured around six key modules:
e Health, Safety and Hygiene
e QOutand About
e Home Routines
e Money Matters
e Fitting In
e Communication and Mental Wellbeing

These modules were co-produced with staff, students, and stakeholders to ensure relevance and
accessibility. Skills are taught in a sequenced and developmental way, revisited and deepened across
key stages to support long-term retention and confidence.

Our Farm School plays a vital role in delivering life skills in real-world contexts. Pupils engage in
activities such as horticulture, animal care, environmental audits, and sustainability projects—
developing responsibility, teamwork, and independence. These experiences reinforce learning from
the life skills modules and provide opportunities for accredited outcomes, such as AQA Unit Awards in
horticultural skills, ecosystems, and biodiversity. At KS4 pupils are now able to choose an option which
would enable a pathway to BTEC Level 2 in Animal Care, supporting further destinations at Post-16
locally. Farm School also supports emotional regulation and sensory integration, particularly for
learners with SEMH needs, while promoting resilience and self-worth through meaningful, hands-on
learning.

Life Skills are interwoven throughout the curriculum—embedded in academic subjects, enrichment
activities, house time, trips, reward visits, and CARE days. Pupils apply their learning in practical
settings, from budgeting during enterprise projects to navigating public transport on community visits.
This inclusive, practical curriculum ensures that every learner—regardless of starting point—has the
opportunity to build the skills, self-worth, and independence needed to lead a fulfilling life.

Enrichment: Expanding Horizons Through CARE

At Bridge House, enrichment is a vital part of our curriculum offer—providing every pupil with
opportunities to explore interests, develop talents, build confidence, and gain additional qualifications
through meaningful, hands-on experiences. Rooted in our CARE values, enrichment fosters Aspiration
by encouraging pupils to pursue passions and set ambitious goals, and Community by promoting
teamwork, inclusion, and shared achievement.

Our enrichment curriculum is structured around four key areas:
e Active — physical activity, sport, and movement
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e Artistic — creative expression through art, music, and performance
e Abilities — practical and vocational skills including woodwork, horticulture, and hair & beauty
e Academic — literacy, numeracy, and digital enrichment such as coding and journalism

All pupils engage with each area across the academic year. At the primary campus, enrichment is
delivered through termly enrichment days, while secondary pupils select a focus area each term and
attend enrichment sessions Tuesday to Thursday afternoons.

Our Farm School and Outdoor Learning curriculum are central to enrichment at Bridge House. These
experiences offer pupils the chance to engage in environmental education and sustainability projects.

Enrichment also supports post-16 planning, informing CIAG planning and Gatsby Benchmarking
helping pupils explore vocational interests, develop transferable skills, and make informed decisions
about their next steps. Whether through sport, creative arts, enterprise, or outdoor learning,
enrichment at Bridge House empowers pupils to grow into confident, capable individuals ready to
thrive beyond school.

In addition, children undertake the Duke of Cornwall Award during Year 5 and the John Muir Award
during Year 8. We are currently undertaking training to deliver the Duke of Edinburgh Bronze Award in
Year 10. In Year 6 and Year 9, children and young people go on a three-day residential trip to PGL,
where they experience a wide range of adventurous activities.

5. CURRICULUM INTENT

Curriculum Intent: Rooted in CARE, Designed for Every Child

At Bridge House Independent School, our intent is to teach a broad and balanced enquiry-led
curriculum based on the needs of our children—one that builds upon their strengths, celebrates their
uniqueness, and challenges them to do and become more.

We deliver a memorable curriculum that recognises and builds upon prior learning and knowledge,
with increasingly challenging enquiries that spark curiosity and deepen understanding. Our aim is to
provide meaningful, first-hand learning experiences both in and out of the classroom, while creating
more opportunities for children to develop the essential life skills they need to thrive.

Through our curriculum, we want our children to grow in confidence, develop resilience, and learn to
show empathy—equipping them with the breadth of skills, attitudes, and knowledge necessary to
become successful, responsible, and happy citizens. We place a strong emphasis on their spiritual,
moral, social, and cultural development, and we embed a clear set of values that underpin
expectations for behaviour across our school family.

Community involvement is central to our curriculum. We embrace the community in which we are
situated, drawing on local history, heritage, geography, and business links to help children develop a
greater understanding of the world around them. Our curriculum encourages them to ask and answer
questions about both their local and global communities, fostering a sense of belonging and
responsibility.

Throughout their time at Bridge House, we hope our children will develop a deep connection to their
community, hold high aspirations for themselves, and leave us with the skills and confidence to make
safe decisions and take their next steps with pride.
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To ensure breadth and balance, our curriculum is delivered through three distinct faculty areas, each
aligned to our CARE values:

e Discovery and Innovation — nurturing curiosity and aspiration through Science, Maths, ICT,
and STEM.

e Voice and Vision — fostering creativity, empathy, and expression through English, Drama, Art,
and Music.

e Wellbeing and World — building resilience, community, and global awareness through
Humanities, Outdoor Learning, PE, Food & Nutrition, and PSHE.

Together, these faculties ensure our curriculum is ambitious, inclusive, and values-driven—
empowering every child to succeed.

Outdoor Learning and Farm School

At Bridge House Independent School, our Outdoor Learning and Farm School curriculum is designed to
provide meaningful, hands-on experiences that connect pupils with the natural world, their
community, and themselves. Through enquiry-led, land-based learning, pupils develop curiosity,
independence, and resilience while building practical skills and deepening their understanding across
subjects.

The curriculum supports academic progress, personal development, and preparation for adulthood—
particularly for learners with SEMH and neurodivergent profiles. We offer opportunities to gain
animal and land-based qualifications to support the local labour market. It is inclusive, aspirational,
and rooted in our CARE values, ensuring every child has the opportunity to thrive through purposeful,
real-world learning.

In Art and Design, children at Bridge House have the opportunity to explore a wide range of creative
experiences that inspire imagination and stimulate curiosity. Through enquiry-led projects, pupils
engage with different cultures, artistic movements, and both local and internationally renowned
artists—gaining insight into how art has shaped and reflected society.

Children begin by developing their gross motor skills through large-scale, expressive pieces inspired by
their enquiry questions. As they progress, they refine their fine motor skills, working towards project-
based coursework for GCSEs. Throughout their journey, pupils explore textures, shapes, colours,
sculpture, and a variety of mediums including paint, charcoal, pencils, oil pastels, and spray paint.

Art and Design at Bridge House encourages children to express themselves, explore their identity, and
reflect on the world around them. Visits to local art projects and galleries broaden their cultural
awareness and help them build a deeper understanding of their community and the wider world.
Pupils revisit and reflect on how historical and contemporary works of art influence society and how
creativity can be used to communicate ideas, emotions, and perspectives.

This subject supports the development of confidence, self-expression, and reflective thinking—helping
children to grow as individuals and as learners.

Music

Our music curriculum is designed to engage and motivate students, building confidence, encouraging
reflection, and supporting emotional development. Music enables personal expression, develops
critical engagement, and inspires creativity—helping pupils to connect with themselves and others
through sound and performance.

At Key Stage 1 and 2, music is delivered through the Charanga Music Scheme, offering a carefully
sequenced programme of theory, appreciation, and performance skills. Pupils explore rhythm, pitch,
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and musical structure while developing their listening and instrumental abilities in an inclusive and
engaging way.

At Key Stage 3, music is taught by specialist teachers from Lincolnshire Music Service, who build on
the foundational skills developed in earlier years. Pupils collaborate and perform music from a range
of genres using a variety of instruments, enhancing their appreciation of music and creativity through
exciting, relevant classroom experiences.

At KS4 there is the opportunity for pupils to choose to take a BTEC, which is supported by Lincolnshire
Music Service and will underpin our enrichment offer, in a small focus group of specific taught subject
matter. This enables those who require a musical pathway or destination to gain a nationally
recognised qualification for either industry or college placement, Post-16.

Throughout their musical journey, pupils are encouraged to explore different styles, cultures, and
traditions—developing a deeper understanding of how music shapes and reflects society. Music at
Bridge House supports personal development, teamwork, and self-expression, offering every child the
chance to find their voice and grow in confidence.

Food and Nutrition

Throughout their time at Bridge House, children are provided with opportunities to learn the
fundamentals of food, hygiene, and nutrition through engaging, practical experiences. From early
exploration to more advanced cookery, pupils develop a strong understanding of how food choices
impact health, wellbeing, and lifestyle.

Children participate in a wide variety of activities including practical cookery, food safety, and
nutrition education. These sessions help them build confidence in the kitchen and develop essential
life skills that prepare them for independent living.

As they progress, pupils are encouraged to use technical terminology with precision and confidence,
gradually building an extended vocabulary. They apply their science and mathematical knowledge to
understand weight, costings, chemical and physical reactions in food, and how the human body
responds to different diets and nutrients.

Practical skills developed include baking, forming, icing, roasting, frying, and chopping—all taught
within a safe and supportive environment. These experiences not only support academic learning but
also promote independence, responsibility, and self-care.

Food and Nutrition at Bridge House is a vital part of our wider curriculum, helping children to make
informed choices, understand the importance of healthy living, and gain confidence in preparing
meals for themselves and others.

PSHE (including Citizenship and RSE)

At Bridge House Independent School, the mental wellbeing of all our children and staff is at the
forefront of everything we do when planning our curriculum content. Our intention is that when
pupils leave Bridge House, they do so with the knowledge, understanding, and emotional literacy
needed to play an active, positive, and successful role in today’s diverse society. We want our pupils
to have high aspirations, a belief in themselves, and the confidence to know that anything is possible if
they put their mind to it.

In an ever-changing world, it is important that pupils are aware—at an appropriate level—of the
factors that may affect their lives and that they learn how to manage these in ways that support their

© Aspris — Confidential ACS Local Procedure: 31
Aspris Children’s Services — V03 — March 2026 Page 9 of 21




Children’s Services
Local Procedure Template

mental health and wellbeing. Our PSHE curriculum is designed to provide both challenge and support,
enabling students to grow into resilient, reflective, and responsible individuals.

We deliver a vocabulary-rich, engaging and relevant curriculum that promotes emotional literacy,
nurtures physical and mental health, and encourages a growth mindset. Lessons are structured to
help pupils develop the skills and attitudes needed to succeed in life, build healthy relationships, and
make safe, informed choices.

PSHE and Relationships and Sex Education (RSE) are delivered using the Jigsaw scheme, which
provides a consistent, age-appropriate framework across all key stages.

At Key Stage 1 and 2, PSHE is taught by class teachers, ensuring continuity and strong relationships.

At Key Stage 3 and 4, delivery is led by House Leaders, who tailor content to the needs and maturity of
older students.

Curriculum oversight is provided by a specialist PSHE Lead, who ensures high-quality delivery,
coherence, and alignment with statutory guidance.

Through this structured and inclusive approach, we aim to support every child in developing the
confidence, empathy, and resilience they need to thrive—both within our school community and in
the wider world.

Science

In Science, our children experience a broad and engaging curriculum rich in skills and knowledge,
designed to ignite curiosity and foster a love of discovery. Pupils develop their investigation skills, gain
confidence in using scientific language, and apply mathematical understanding to support more
complex analysis and enquiry.

We aim for our children to engage as scientists—asking questions, testing ideas, and drawing
conclusions based on evidence. As they progress through the key stages, they are equipped to use
data critically, challenge assumptions, and reflect on their findings to improve their understanding of
the world and their role within it.

Our curriculum brings in real-world content to ensure science remains relevant and meaningful. Pupils
explore concepts that connect directly to their lives and communities, and our curriculum reflects the
diversity of scientific contributions from across the globe.

Science learning is further enriched through our Farm School and Outdoor Learning curriculum, where
pupils apply scientific thinking in practical, hands-on contexts. Activities such as habitat exploration,
biodiversity audits, horticulture, and sustainability projects allow children to investigate ecosystems,
observe seasonal changes, and understand the impact of human activity on the environment. These
experiences support key curriculum objectives.

Challenge is gradually increased as topics are revisited over time, allowing children to build on prior
knowledge and embed their understanding. Through this approach, pupils are encouraged to think
creatively, solve problems, and explore science in ways that are both rigorous and inspiring.

Maths

At Bridge House Independent School, our mathematics curriculum carefully sequences knowledge,
concepts, and procedures to build mathematical understanding systematically over time. It provides a
foundation for interpreting the world, reasoning logically, and appreciating the beauty and power of
mathematics—while fostering enjoyment and curiosity.
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We aim for our children to become fluent in the fundamentals of mathematics through varied and
frequent practice with increasingly complex problems. Pupils develop their mathematical reasoning by
following lines of enquiry, using precise mathematical language, and applying their knowledge to
break down problems into manageable steps. They are encouraged to persevere, reflect, and
challenge their own thinking as well as that of others.

To support this, we draw on resources from the White Rose Maths scheme, which offers a clear
structure and high-quality materials. While we have not implemented the scheme with full fidelity—
due to the diverse and complex needs of our learners—we make adaptations to ensure it is accessible
and meaningful for every child. The flexibility of the scheme allows us to tailor learning to individual
starting points, ensuring that pupils are supported and challenged appropriately.

Our children develop a passion for mathematics and engage enthusiastically with the subject. They
become confident thinkers who can communicate their ideas clearly, solve problems independently,
and apply their learning across the curriculum and in real-life contexts.

IT

In computing we aim to develop the mind-set of today’s computer scientist by equipping our children
with the skills to participate in a rapidly changing world. The curriculum journey incorporates
challenging and engaging topics, giving children the opportunity to develop their capability, creativity,
and subject knowledge. Our children will gain the life-skills needed to enable them to embrace and
utilise new technology in a socially responsible and safe way.

Our vision is that our children will become autonomous, independent users of computing
technologies, gaining confidence and enjoyment from their activities. Our computing lessons will see
our children develop creativity, resilience, problem-solving and critical thinking skills, whilst becoming
digitally literate and competent end-users of technology. Our children will gain a breadth of
experience to develop their understanding of themselves as individuals within their community but
also as members of a wider global community and as responsible digital citizens. The curriculum
allows our children to use technology effectively, safely, and responsibly, and to understand how
technology is developed and constantly redeveloped into new and exciting tools. Computing lessons
will provide opportunities for our children to become resilient learners who can recover from mistakes
and effectively solve problems, helping them to become life-long learners and preparing them for
their future. Our children will be able to express themselves, develop their ideas through, information
and communication technology at a suitable level for the future workplace and as active participants
in a digital world.

PE

At Bridge House Independent School, our aim is to ensure all children enjoy and are actively engaged
in Physical Education and Sport. Our PE curriculum inspires pupils to participate in physical activity
both in and out of school, promoting healthy lifestyles and wellbeing as they move into adulthood.
We place a strong emphasis on teamwork, communication, and resilience, helping pupils develop the
skills to collaborate, listen, follow instructions, and use equipment safely. Physical education
encourages values such as courage, commitment, and perseverance, and supports pupils to perform
with increasing confidence and competence across a range of physical activities.

Through coaching and officiating opportunities, pupils also develop leadership skills and a sense of
responsibility. We aim to ensure that every child’s experience of PE is positive, motivating, and
contributes to a lifelong commitment to health and fitness.

Importantly, all children in Key Stages 1, 2, and 3 receive swimming lessons as part of the curriculum.
This is a vital aspect of our provision, particularly given our local context in Lincolnshire, where open
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water courses, rivers, and drains are common. Swimming supports both physical development and
water safety awareness, helping pupils to stay safe and confident in and around water.

English

At Bridge House, we understand that English plays a fundamental role in the delivery of our whole-
school curriculum. It is the most important tool our children will ever learn to use, and serves as a
gateway to a lifetime of wonder, knowledge, and expression. We nurture a culture where children
love to read, take pride in their writing, and communicate clearly and confidently across a range of
contexts.

We aim for our children to read for pleasure, having access to a wide range of inspirational texts,
genres, and authors. We want to produce confident writers who can express themselves accurately
and creatively for different purposes and audiences. Pupils are taught to write with grammatical
precision, apply spelling patterns correctly, and develop a neat handwriting style.

To support this, we teach handwriting to all pupils in Key Stages 1, 2, and 3 using the Letter-Join
scheme, which is also used as an intervention at Key Stage 4 where appropriate. Phonics is taught
using Monster Phonics in Key Stage 1 and as an intervention in Key Stage 2, alongside Superhero
Spelling, which supports spelling development with fidelity across the key stage. At Key Stage 3, we
use Fresh Start Read Write Inc. to support pupils who require continued help with early reading.

Throughout the curriculum, children are exposed to a wide range of vocabulary, enabling them to
decode unfamiliar words and use language effectively in both informal and formal contexts.
Confidence, control, and accuracy in writing are developed through frequent opportunities to write
across subjects, for varied audiences and purposes. Speaking and listening are also prioritised, with
pupils encouraged to use discussion to explore ideas, communicate clearly, and deepen their learning.

Drama

At Bridge House Independent School, our Drama curriculum is designed to build confidence, creativity,
and communication skills through expressive, practical learning. Pupils explore performance,
character, and storytelling while developing empathy, teamwork, and self-awareness. Drama provides
a safe space for students to experiment, reflect, and grow—both personally and socially.

Through a range of genres, techniques, and collaborative projects, pupils learn to express themselves
clearly, respond to others thoughtfully, and engage with diverse perspectives. The curriculum
supports emotional literacy and resilience and offers opportunities for accreditation at Key Stage 4
through GCSE Drama, tailored to meet individual needs and aspirations.

Humanities (History and Geography)

At Bridge House, History and Geography are taught as discrete subjects at Key Stage 1 and 2, giving
pupils a strong foundation in understanding the past and exploring the world around them. Through
enquiry-led learning, children develop curiosity, critical thinking, and contextual awareness.

In History, pupils learn to reason, compare and contrast, and explore cause and effect. They are
encouraged to form and express their own views while respecting differing perspectives. Historical
knowledge is deepened through enriching school visits and opportunities to connect the past to their
own lives and communities.

In Geography, pupils investigate diverse places, cultures, and environments, developing an
understanding of physical and human processes. Fieldwork and map skills are systematically
developed to support independence and real-world application.

At Key Stage 3, History and Geography are delivered as a combined Humanities curriculum, allowing
pupils to explore themes across time and place through integrated enquiry. At Key Stage 4, Geography
is offered as a GCSE subject, providing pupils with the opportunity to deepen their geographical
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knowledge and analytical skills. History is not currently delivered as a GCSE but remains a valued part
of the KS3 curriculum.

6. KEY STAGE 4

At Bridge House, the Key Stage 4 curriculum is designed to support pupils in achieving meaningful
outcomes and preparing for their next steps in education, training, or employment. As students move
into KS4, the curriculum becomes more focused, allowing them to pursue subjects that reflect their
interests, strengths, and future ambitions.

We offer a bespoke curriculum that spans Entry Level to GCSE, ensuring access and opportunity for all.
Pupils are placed on the most appropriate pathway based on assessment data and prior learning, with
the aspiration that all students will leave with a suite of academic qualifications.

Core Offer (GCSE/BTEC Level 1+)
e  GCSE English Language and Literature
e GCSE Maths
e GCSE Biology
e GCSE Geography
e BTECIT

Optional Subjects (two choices)
e GCSEArt
e GCSE Drama
e BTEC Sport/ BTEC Uniformed Public Services Studies ( 2 Year linked courses — 2 certifications
gained)
e BTEC Food and Nutrition
e BTEC Health and Social Care
e BTEC Animal Care
e BTEC Digital Media
e BTEC Construction

In addition, pupils complete AQA Unit Awards through our Outdoor Learning and Farm School
curriculum, and during afternoon enrichment sessions, providing accredited recognition for practical
and vocational achievements.

For pupils unlikely to achieve a full GCSE or BTEC qualification, subject-specific AQA Unit Awards are
used to ensure progress and recognition. Where students join Bridge House part-way through KS4,
additional support is considered to help them complete their courses.

Our robust formative assessment process and Pupil Progress Monitoring (PPM) ensure that learning is
continually adapted to meet individual needs. Through PPM, subject specialists identify pupils ready
to achieve Functional Skills qualifications in English and Maths—often from the start of Year 10. This
approach ensures that pupils, including those who may leave before the end of Year 11 (particularly
children in care), leave with meaningful qualifications.

This flexible and responsive curriculum ensures that every learner has the best chance of reaching
their potential and transitioning successfully into their next phase.

7. KEY STAGE5

Whilst we are able to offer placement to students over the age of 16, through our Key Stage 5
provision, we do not offer a separate Key Stage 5 curriculum.
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Our Key Stage 5 offer intends to provide additional time and support for students to complete (or in
some instances access) a Key Stage 4 curriculum, where they have been unable to do so within the
expected time frames.

8. MONITORING ARRANGEMENTS

The proprietor monitors coverage of National Curriculum subjects and compliance with other
statutory requirements through:
e Meetings with the Head Teacher and Curriculum Lead
e ‘Fact finding’ visits in which they meet with staff and students, and observe the school in
action
e Link visits to departments or covering specific areas of the School Development Plan

Senior Leaders monitor the way subjects are taught throughout the school by:
e Regular faculty meetings
e Lesson observations
e Book monitoring
e Student voice
e Learning walks
e Pupil performance meetings

9. Annex 1: curriculum Implementation

Bridge House Independent School - Enquiry Questions (bridgehouseschool.co.uk)
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Bridge House Independent School - Nurture Curriculum Overview
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Bridge House Independent School - LKS2 Curriculum Overview
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Bridge House Independent School - K53 Curriculum Overview |
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Bridge House Independent School - KS4 Curriculum Overview
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Contents Checklist (Local Services may add additional items — this is a core list)

Rationale underpinning the curriculum —
Intent, Implementation, Impact

X

Reference the teaching of reading X

Reference the ISS

Reference qualifications and outcomes
supported by the curriculum

Reference relationships and sex education
and how this is taught

Opportunities for work related learning,
independent CIAG and reference to the
Gatsby Benchmark

Post-16 as a separate section if this is
applicable

The role of subject coordinators if this is
applicable and how the curriculum is
monitored

Reference to the process of how the
curriculum is and will be reviewed

Local Procedure Review History:

Date Reviewed Reviewer

Summary of revisions
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