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	1. Introduction

	Greatness - enabling progress for all our students 
Resilience - learning the exam skills they need 
Opportunity – access to appropriate and usable qualifications 
Well – being – confidence in assessments 
 
Coxlease School recognises the diverse social, emotional, and mental health needs of its pupils. In line with the Department for Education's (DfE) guidance on assessment and feedback, our Assessment for Learning (AfL) practices have been adapted to address these needs comprehensively. This includes considering all factors that may serve as barriers to learning and ensuring that assessment approaches are inclusive and supportive of every learner’s progress.

Our high-quality curriculum provision and delivery are informed by evidence-based practices about how students learn best. Teachers are encouraged to dedicate more time to planning effective curriculum delivery—focusing on engaging, accessible, and differentiated approaches—rather than solely on marking, as research indicates that high-quality planning has a greater impact on student achievement.

Feedback should be timely, purposeful, and manageable, aligning with the DfE’s emphasis on reducing unnecessary workload. Teachers are expected to adopt a professional approach to assessment and feedback, selecting the most effective methods to positively influence student learning and future performance. This may include verbal feedback, peer and self-assessment, or written comments, provided at points of action during lessons whenever possible.

Clear and achievable expectations are established regarding the use of feedback, including the frequency and purpose of marking, identification of misconceptions, and the role of peer and self-assessment. Teachers will employ a variety of assessment strategies—both formative and summative—to gather evidence of learning, ensuring that feedback is meaningful, targeted, and supports pupils' progress. All forms of assessment and feedback should be considered holistically to inform future planning.

[bookmark: _Int_jGFRQgxn]Our Feedback and Assessment Policy prioritises purposeful marking—focusing on tasks that reliably check pupils’ understanding of the intended learning outcomes. Marking will be proportionate and manageable, with an emphasis on immediate feedback during lessons where appropriate, supported by pupil conferencing records as necessary. This approach aligns with the DfE’s guidance on reducing workload while maintaining assessment quality.

Assessment practices will be closely linked to our planned schemes of work and sequences of lessons, ensuring that pupils are assessed on the knowledge and skills we aim to develop. 
For pupils in KS4, assessment and marking will be aligned explicitly with qualification standards and expectations, ensuring that our assessment practices support their progression towards qualification success.


	2. Aims and Outcomes

	· To provide an assessment of student learning which is manageable within a teacher’s workload as well as providing information on an individual’s achievement, attainment, and progress.     
· To raise achievement by making students aware of their strengths and weaknesses, by giving recognition to what they have achieved and helping them to plan their way forward.  
· To raise achievement by ensuring that students are given opportunities to carry out higher-level learning.  
· To develop students independent study skills.  
· To evidence personalisation f learning for students.
· To encourage students to take responsibility for and ownership of their learning.  
· To provide opportunities for students to critically analyse their own effectiveness.   
· To motivate pupils to produce the highest quality work they are capable of.  
  
Teachers should therefore aim to mark with these purposes in mind:  
  
· To provide learning which is suitably scaffolded and adapted for individual needs.
· To give students structured and constructive feedback about their writing, reading and speaking and listening in relation to global and/or specific learning intentions.  
· To provide students with information so that they can make continued progress.  
· To be clear and focused on academic development.  
· To praise students for progress and developments which they have made.  
· To recognise development and reward students using the school reward system.  
· To give students with opportunities to understand the meaning and criteria of academic levels or grades.   



	3. Guidelines

	· Teachers are encouraged to be selective, marking only that which will have a meaningful impact. Each subject will have its own approach relevant to the subject including identifying agreed tasks in schemes of work which are meaningful to mark.  
· There is no requirement to tick every page of a student’s book as some work in a student’s book may not require acknowledgement. Marking should be purposeful and selective.  
· Student Response Time should be built into lessons – this is time within a lesson to ensure students proofread, edit, and enhance the work that is to be marked. This promotes an ethic of excellence and ensures students recognise the importance and value of marking. It also enables students to respond to feedback/guidance provided in class or after marking.  
· The Coxlease headers and Footers should be used, to ensure a consistent approach to feedback across the school.


	4. In Class Marking and Pupil Conferencing and Personalisation

	

Checking & Marking Classwork  
  
· The marking of students’ work should be in line with the school’s marking layout scheme:  
  [image: ]
Teachers may wish to make the success criteria for each student different, or it may be the same for some of the class.

A clear learning objective must be evident in every piece of Topic/lesson, success criteria may change through the topic for each lesson. 

Guidance for the marking layout scheme: at Appendix 1


*Evidence suggests that retrieval-based learning is an effective way to support students with retaining information, applying it successfully in a cross-curricular context and deepening their understanding towards a topic.   

Retrieval is best done at the start of the lesson, often this may be done verbally in short fire questioning.
  
Making marking count  
There are times when work should be marked. These are:  
Corrections - teachers identify where students are making misconceptions and both reshaping their teaching and providing feedback to address this. Corrections fall into two distinct areas which need the teacher’s professional judgement to address them appropriately.   
Mistakes - something students can usually do correctly but on this occasion have not done so.  
   
Misconceptions - something the student has not mastered or has misunderstood i.e. an error in understanding. When misconceptions are repeated by several students in a class, future planning is required to specifically re-teach this aspect to correct the shared misunderstanding. Teachers use their professional judgement to decide whether a whole class, small group or an individual approach is required to overcome the misconception.   
   
Presentation and Technical Accuracy  
Teachers must model the high standards of work they wish to see.   
Editing and Technical Accuracy codes below should be applied where appropriate in all marked written work to drive an ethic of accuracy and improve standards of literacy.   
Codes  
   
· E 	A capital ‘E’ is used to mean Excellent Editing Ethic. Used to praise students for responsibly editing mistakes in their work, there may still be errors, but this is a learning gap not related to editing ethic.  
   
  
A circle is used to show something is missing or inaccurate i.e., punctuation, capital letter, word.  
   
· //	Two short parallel lines drawn in the margin to show a new paragraph is   needed. Do not identify where the paragraph should start but highlight in margin on the appropriate line)  
   
· NB	The capital letters N and B together mean ‘Note well’ and should be followed by a comment on a grammar or a technical subject point.  
   
· Sp	A capital S and a small p are used to show where there is inaccurate spelling.    Place Sp in the margin and underline inaccurate spelling.  
   
Use your judgement as to whether the student can spell but has been careless so can self-correct or whether unable to spell and requires spelling and / or the rule.  
   
· [image: Shape]A wavy line in the margin when clarity of writing is unclear and needs to be rewritten (teacher must decide if this is due to a mistake which student can rectify alone or if it requires teacher support through written or verbal comment).  
   
Presentation standards and skills should be explicitly taught and modelled by the teacher i.e., ruling lines, underlining headings, labelling diagrams, layout etc.  
   
PROUD protocols must be keenly promoted by teachers and reflected in students’ work.  
P write in pen – blue or black ink  
R use a ruler for straight lines and to rule off work when finished  
O oops! Draw a neat line through mistakes.   
U underline the title and date  
D draw in pencil  
  
Pupil Conferencing   
  
There is one form for pupil conferencing that teachers use to support AFL within lessons:  
  
Pupil conferencing is used to address areas of need and misconceptions as well as evidencing in class discussions. This will support teachers in addressing strengths and next steps for individuals or whole class intervention opportunities and enable teachers to be reflective about their lessons. (Appendix 2) 



	5. Assessment through Questioning/Feedback   

	The outcome of effective questioning:  
  
· to recap on existing knowledge  
· to help create new understanding.  
· to develop thinking  
· to focus on key issues  
· open questions to stimulate discussion and thinking.  
  
Bloom’s Revised Taxonomy utilised to differentiate and target questions to specific students moving from questions that test:  
  
Knowledge –        Remember / Recall / Identify / Name / Label / Outline…  
Understanding – Describe / Explain / Summarise / Infer / Discuss…  
Application –       Do / Use / Construct / Solve / …  
Analysis –              Analyse / Investigate / Compare / Contrast / Debate…  
Evaluation –         Critique / Assess / Justify / Judge…  
Creativity –           Create / Formulate / Solve / Invent / Produce…  
  
Questions should be:  
  
· closely linked to the learning  
· linked to the level of challenge as the lesson progresses  
· planned to cater for different abilities  
· used to help students organise their thinking and learning  
· phased in such a way to encourage students to answer in an atmosphere where they are prepared to take risks and accept that making mistakes is part of the learning process  
· used to help the lesson to progress  
· used to identify where support is needed for individuals or whole group   



	6. Peer and Self-Assessment  

	Peer and self-assessment should be used to encourage students to take ownership of their learning and make them active participants within the classroom. This form of assessment is also designed to support students in building resilience towards their learning.   
  
For peer and self-assessment to be successful, teachers should be aware of:   
  
· Training the students in this area, by highlighting the learning intention for the lesson and encouraging an area of focus whilst participating in the peer or self-assessment.   
· Regular opportunities should be planned where students can assess each other’s work, giving constructive feedback and advice on how to improve.  
· Creating a non-judgemental environment, so students feel comfortable and able to discuss their learning.  
  
Strategies should include:  
  
· sharing assessment criteria in student speak and getting students to peer assess one another’s work or self-assess, with an emphasis upon students justifying their judgements.  
· explicitly teaching the skills required to carry out effective peer assessment.  
· beware, it is not the “grade” that is the key part of self or peer assessment, although it is helpful for students to understand what a piece of work at a particular level or grade looks like, but rather the process of engaging with the assessment criteria and being able to justify their judgements. Some students may focus more upon how they have performed when compared to their peers in terms of a summative level / grade than the actual learning that has taken place through engagement with the assessment criteria.  



	7. Assessment through Discussion

	This will give students who do not always write clearly the opportunity to demonstrate their understanding.  A list of ground rules is important and may include the following:  
 
· to actively encourage students to contribute  
· to treat other people’s ideas with respect  
· to give reasons for ideas and opinions  
· you can disagree if you can give a good reason  
· you can change your mind  
· to try and reach some agreement if possible  
  
Teachers are advised to use Pupil Conferencing templates to evidence individual and class learning.   



	8. Summative Assessment & Implementation 

	There should be a minimum of three Key formative assessment tasks completed during the year for each year group, in each subject.  
  
The following guidelines apply to assessed pieces of work:  
  
· Teachers should follow the assessment guidance for their subject.  
· Teachers should be explicit about what is being assessed  
· Teachers should clearly indicate which assessment criteria have been met, for Key Stage 4 and 5, which grade, or level has been achieved.   
  
Before the next piece of work is undertaken, revisit the targets from the previous key assessment.  
  
 In addition 
Rising Stars and Boost Insights is used as the key summative assessment tool for key stages 2, 3 and 4 in Maths, reading and writing up to a level of working beyond a Year 9 ability, and up to a working beyond year 6 in Grammar, Punctuation and Spelling.   
  
Students should be assessed termly on the following (until reaching year 6/7 ability and then twice yearly as a minimum):  
· Maths   
· Reading   
· Spelling, Punctuation & Grammar   
  
Teachers are required to use the results from Rising Stars to make in-class intervention decisions and adjust future planning accordingly to target learning areas of need and additionally make informed decisions on any access arrangements the deem necessary.  

Further use of Rising Stars allows teachers to make an accurate judgement on the student’s academic progress and current working level. Teachers are required to record their progress and current level on each student’s central document.   

Coxlease School is also following the Accelerated reader programme for students which monitors what and how they are reading enabling us to cross reference results received from Boost Insights regarding progress.

 
Teachers are required to enter all assessment data into the central document.
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	Interventions

	
Coxlease school has an interventions lead, who oversees – baselining of new students, learning diagnostics and interventions put in place for academic reasons.
They will identify students who require interventions in particularly, Maths, Reading and writing, but not limited to. 
These interventions maybe for students who have fallen behind but may also be for those who require extra challenge. 

Baselining where possible will take place within a student's trial period at Coxlease School, if not possible then within the first two weeks of their transition period.

The interventions lead will recommend Interventions to be carried out either within the classroom setting on a group or 1:1 basis, or outside the class again on a group or 1:1 basis.
Interventions shall be evidenced based; progress will be targeted, tracked and monitored and recorded and reported on a termly basis.






	Contents Checklist (Local Services may add additional items – this is a core list)

	Arrangements for baseline assessments
	
	Procedures for formative and summative assessment
	

	How are children and learners assessed?
	
	Examination process or link to separate procedure
	

	What are the monitoring systems in place?
	
	Arrangements for monitoring pupils as they develop reading skills
	

	Describe the interventions that take place when progress is an issue
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Learning Objective

CCESS CRITERIA

You should stick each lessons learning objective on a new page at
the top of your book with the date written on the line above it.

At the end of the lesson you should use a ruler to put a line under
your work. If you continue the work on a new day you should write
the new date before continuing.

At the end of the lesson your teacher will ask you to review your en-
gagement. You should circle the face that best matches how well you
think you engaged with the learning.

Your teacher will then highlight your learning objective to show you
how well they think you engaged with the learning objective.

J Fully engaged - you did everything asked as well as you could.

Good engagement - you completed most work to the best of your
ability.

Partial engagement - You did some of the work.

No engagement - You did not engage with the lesson objective.

Your teacher will also tick the box to show how independently you
worked.

| - Independent- You did the work with minimum assistance.

IS - Initial Support - You needed some help to get started but then
worked mostly independently.

G - Guided - You had someone checking in with you through the les-
son to help you.

1-1 - One to One - You worked side by side with a member of staff
throughout the lesson.

All boxes are left blank if you did not engage

Your teacher may also correct some SPaG errors or circle them in
purple pen. You should correct them if asked




