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	1. Introduction

	
This local policy defines how Teaching and Learning (T&L) is delivered at Coxlease, ensuring practice is aligned with current statutory duties and trauma-informed principles. It operates in accordance with the overarching company policy “Teaching and Learning” from Aspris, and is implemented within the framework of national legislation and guidance, including but not limited to: the Children Act 1989 (as amended), the Children and Social Work Act 2017, the Education Act 1996/2002, the SEND and Inclusion framework (SEND Code of Practice 2015, updated guidance and local SEND arrangements), Keeping Children Safe in Education (KCSIE) and associated safeguarding statutory guidance, Working Together to Safeguard Children, UK GDPR and the Data Protection Act 2018, the Equality Act 2010, and any applicable regulatory or inspection requirements. This policy also reflects trauma-informed practice principles, recognizing the impact of adverse childhood experiences (ACEs) and the importance of safe, supportive, empowering learning environments that promote wellbeing, secure attachments, and resilience.
This policy should be used with related school policies (e.g., Behaviour, Safeguarding/KCSIE, EHCP/ILP processes, Assessment, Inclusion, Data Protection) where applicable, ensuring a holistic, trauma-informed approach to Teaching and Learning that supports all learners, including those with SEND or safeguarding needs.


	2. Aims

	To deliver learning that is rewarding, enjoyable, empowering, and accessible to every pupil, equipping them with the skills, knowledge, and understanding to make informed life choices. This is underpinned by the Equality Act 2010 (duty to remove barriers and ensure equality of opportunity) and the Children and Families Act 2014, including the SEND Code of Practice, to ensure appropriate identification, support, and participation for all pupils. In line with trauma-informed practice, the approach recognises and responds to the impact of adversity (ACEs) on learning, prioritises safety and predictability, and embeds supportive relationships, with ongoing safeguarding and well-being considerations embedded in school policy and practice. Teaching and learning are delivered in accordance with the relevant professional standards for teachers (e.g., Teachers’ Standards and their latest revisions) and are designed to enable informed decision-making, resilience, and independence for every pupil.
To provide a caring, supportive, stimulating environment where teaching inspires curiosity, resilience, independence, and meaningful progress for all pupils, with alignment to relevant professional standards and access to Autism and SEMH expertise as required. This aligns with the SEND Code of Practice and the SEND provisions of the Children and Families Act 2014, ensuring proactive identification, targeted support, and inclusive access. The environment is designed through a trauma-informed lens (consistent with Department for Education guidance and safeguarding requirements) to recognise and respond to histories of adversity, reduce re-traumatisation, and build secure, trusting relationships. Where appropriate, pupils receive access to Autism and SEMH-specific expertise, and teaching aligns with the National Professional Standards for Teachers, as well as any specialist standards or qualifications relevant to Autism, SEMH, and SEND. This holistic approach aims for sustainable progress and meaningful, person-centred outcomes for all learners.


Teaching and Learning at Coxlease will promote:

The school Values
Greatness – High aspirations for all students
Resilience – Learners who can take risks in the classroom
Opportunity – A broad experiential curriculum
Well-being – Safe and nurturing environment

Core Skills for Life: literacy, numeracy, digital competence, and problem-solving.
Independence and Resilience: self-regulation, coping strategies, ownership of learning.
Creativity and Expression: imagination, curiosity, and innovation.
Stretch and Challenge: sequential learning with personalised goals and aspiration.
Respect and Understanding: cultural awareness, empathy, tolerance, and respect for others’ values.
Celebration of Success: recognition of academic progress and personal development.
Wellbeing and Belonging: emotional wellbeing, safety, positive relationships.
Strong Partnerships: collaboration with families and the wider community.
Equity and Inclusion: equal opportunities, access to learning, removing barriers.
Preparation for Adulthood: skills for further education, employment, independent living, and participation in society.
Pupil Voice and Advocacy: pupils’ views inform teaching and decision-making.
Holistic Support: integration of therapeutic, academic, and pastoral approaches.


	3. PRINCIPLES AND APPROACHES TO TEACHING AND LEARNING

	 Principles that guide all teaching and learning (aligned with SEND statutory duties and safeguarding requirements)
· Personalised, structured, and responsive to individual needs, in line with the SEND Code of Practice (0–25) and the Children and Families Act 2014, ensuring appropriate provision and adaptations for learners with SEND, including those with Autism and SEMH.
· Evidence-based, including strategies proven effective for learners with Autism and SEMH, informed by current best practice and continued professional development; ensures interventions meet statutory requirements under the SEND Code of Practice and KCSIE safeguarding standards.
· Inclusive, ambitious, and aligned with professional standards (e.g., School/Teacher Standards), Equality Act 2010 duties, and accountability structures within the relevant school’s governing body.
· Grounded in positive relationships and trauma-informed practice: a school-wide approach recognizing ACEs and trauma effects, prioritising safety, trust, collaboration, choice, and empowerment; informed by trauma-informed frameworks and guidance from the Department for Education and practitioner bodies.
· Delivered in partnership with families, therapists, and external professionals as appropriate, consistent with the multi-agency working ethos advocated by safeguarding legislation (Keeping Children Safe in Education) and SEND processes.
· Recognition that pupils learn in diverse ways and at different paces; development of a spectrum of strategies to enable access to learning that matches strengths, interests, and needs, in line with the SEND Code of Practice and reasonable adjustments under the Equality Act 2010.
Learning opportunities should be diverse and engaging, and consistent with trauma-informed practice
· a) Investigation and problem-solving to encourage curiosity, promoting inquiry-based learning within a scaffolded framework that respects individual pacing and supports self-regulation.
· b) Research and enquiry-based learning to foster independence, with clear objectives, accessible materials, and alternative formats as needed to remove barriers.
· c) Collaborative learning (paired work, small groups, structured whole-class activities) to build social skills while ensuring inclusive participation and safeguarding in line with KCSIE expectations.
· d) Independent and discovery learning with scaffolding and regulation strategies, including explicit teaching of executive function skills and self-regulation supports.
· e) Creative/expressive approaches (drama, art, music) for communication and self-expression, recognised as valid modes of learning within inclusive practices and evidence-based methods.
· f) Practical, hands-on experiences to reinforce real-world application, including accessible adaptations and health and safety considerations per statutory guidance.
· g) Digital learning and assistive technology for accessibility and independence, with data protection and accessibility requirements (DPA/GDPR) upheld.
· h) Community/experiential learning (field trips, visits) linking classroom to the wider world, with proportionate risk assessments and safeguarding measures.
· i) Work-related and vocational learning (work experience, enterprise, life skills) aligned with the national apprenticeship/qualification framework and SEND-support planning.
· j) Therapeutic and sensory approaches (outdoor learning, sensory regulation) as appropriate, integrated with a trauma-informed lens and professional guidance from therapists or SEND specialists.
Pupils’ growing responsibility for learning
· Pupils are supported to take increasing responsibility for their learning; we use structured reflection on how they learn, what helps them overcome challenges, and progress, facilitated through conversations, visual tools, and personalised feedback, in accordance with accessible formats and inclusive assessment practices.
· Self-review and peer-review are embedded where possible; plenaries and retrieval practice consolidate learning, review progress against targets, and identify next steps, with consideration of SEND review cycles and safeguarding oversight where applicable.
Feedback, assessment, and records
· Feedback is constructive, timely, accessible, and tailored to each pupil’s communication style and needs, including alternative formats and communication supports as required by SEND plans and KCSIE safeguarding principles.
· Teaching and Learning aims integrate the development of resilience, communication, emotional regulation, problem-solving, independence, and self-advocacy into daily learning; preparations for life beyond school are embedded, with pupil involvement in reviewing learning, setting targets, and celebrating progress.
· Keep accurate records to inform planning, review meetings, and multi-agency collaboration; ensure data protection, consent, and information-sharing procedures comply with DPA/GDPR and safeguarding requirements and align with the SEND Code of Practice and local protocols.
Governance and safeguarding considerations
· All provisions and practices reflect statutory duties under the Children and Families Act 2014, the SEND Code of Practice (0–25), Equality Act 2010, and Keeping Children Safe in Education (KCSIE) expectations.
· Trauma-informed practice is embedded across policy, environment, relationships, and routines; staff are trained to recognise and respond to trauma-related needs, prioritise safety, and collaborate with families and professionals to support well-being and learning.
· Record-keeping and multi-agency collaboration are conducted with appropriate consent and confidentiality, supporting effective transitions, annual reviews, and progress reporting in line with SEND requirements and safeguarding protocols.



	4. TEACHING AND LEARNING STRATEGIES

	Effective teaching is characterized by high expectations, inclusive practice, and responsiveness to pupil needs, grounded in current laws and trauma-informed principles. Teachers should demonstrate:
Professional Expertise
· Maintain up-to-date subject knowledge to ensure engaging, accurate, and relevant learning (legal duty to provide appropriate education under the Children and Families Act 2014 and the SEND Code of Practice 2015).
· Value all pupils, promoting equality, diversity, and inclusion in line with the Equality Act 2010.
· Create a stimulating, safe, and predictable learning environment that supports pupils’ sense of safety and trust (trauma-informed practice principles: safety, trustworthiness, and transparency).
· Commit to ongoing professional development, reflective practice, and supervision that enhances trauma-informed approaches and safeguarding, consistent with safeguarding requirements in Working Together to Safeguard Children and local safeguarding policies.
Planning and Curriculum Delivery
· Plan sequenced, structured, ambitious learning aligned with the school’s curriculum intent and the pupil’s needs, including adaptations required by the SEND Code of Practice 2015 and individual Education Health and Care Plans (EHCPs).
· Use clear, personalised objectives communicated accessibly (e.g., visual supports, task breakdowns) to reduce ambiguity and support learners with diverse communication needs (trauma-informed practice emphasizes predictability and agency).
· Ensure EHCPs and therapy/multi-disciplinary advice inform lesson planning; collaborate with speech and language therapists, occupational therapists, and other professionals as required by the SEND Code of Practice.
· Provide opportunities for stretch and challenge with scaffolded tasks, ensuring reasonable adjustments under the Equality Act 2010.
· Extend learning beyond the classroom through community-based learning and life skills opportunities, supporting social inclusion and resilience.
Inclusive and Adaptive Teaching
· Use a range of evidence-based, multisensory, experiential, practical, and digital approaches to meet diverse learner needs and reduce barriers to learning (SEND Code of Practice and inclusive education obligations).
· Implement autism-informed strategies (structured routines, visual supports, predictable transitions, task breakdowns) in line with best practice and statutory expectations for pupil with SEND.
· Use diverse communication supports (visuals, simplified language, AAC, social stories, key vocabulary) to enable accessible learning for all pupils.
· Create low-arousal, autism-friendly environments with calm spaces; consider environmental factors that affect regulation and engagement (trauma-informed principles: sensory safety and regulated environments).
· Integrate sensory regulation, regulation breaks, and personalised tools to support neurodiverse learners and those with trauma histories.
· Incorporate therapeutic and wellbeing approaches to remove barriers to learning, aligning with the Mental Health and Wellbeing expectations within schools and the wider safeguarding framework.
· Utilise learning support staff, assistive technology, and specialist resources to scaffold progress and support inclusive practice.
· Provide regular opportunities for pupil choice and decision-making to promote autonomy and empowerment, consistent with trauma-informed care.
Assessment, Feedback and Progress
· Continuously monitor and record pupil progress using formative and summative methods; ensure assessment practices are accessible, unbiased, and aligned with the SEND Code of Practice and Equality Act duties.
· Use feedback to inform planning and interventions, with attention to emotional safety and pupil agency as core components of trauma-informed feedback.
Behaviour, Relationships and Wellbeing
· Model positive relationships, empathy, and respect; ensure relational safety and a supportive classroom climate in line with safeguarding expectations and trauma-informed practice.
· Use and regularly review individual behaviour support plans and risk assessments as required by safeguarding and SEND provisions.
· Apply proactive strategies and de-escalation to maintain a calm learning environment, recognising the impact of trauma on behaviour and supporting culturally responsive approaches.
· Recognise and praise effort and achievement to build confidence; create opportunities for initiative and responsible learning in a supported, trauma-informed way (empowerment, collaboration, and choice).
· Ensure safeguarding is integral to all strategies, with clear pathways for reporting concerns in line with statutory duties under Working Together to Safeguard Children and local safeguarding policies.
· Trauma-Informed Practice: principles of safety, trust, collaboration, choice, empowerment; ongoing staff training and supervision; attention to sensory and relational factors that impact learning.



	5. ASSESSMENT AND PROGRESS

	Assessment is integral and used to:
· Identify starting points and functional attainment levels in alignment with the SEND Code of Practice (Department for Education) 0–25 and the pupil’s EHCP outcomes, under the Children and Families Act 2014.
· Track academic, social, emotional, and communication progress in accordance with duties under the SEND Code of Practice and the Equality Act 2010 to ensure reasonable adjustments and inclusive practice.
· Celebrate achievement and inform planning, with governance and safeguarding considerations grounded in the Independent School Standards (England) Regulations 2014 (as amended) and the school’s duty to promote pupils’ well-being.
· Demonstrate impact at individual, class, and school level for accountability purposes, as required by the Independent School Standards (England) and the Education Act 1996 (and subsequent amendments).
Approaches to Assessment:
· Assessment for Learning: ongoing checks of understanding with responsive teaching, in line with SEND Code of Practice and the school’s duties under the Equality Act 2010 to provide equitable access to learning.
· Holistic assessment: progress across academic and personal development per EHCP targets, as required by the SEND Code of Practice and statutory duties in the Children and Families Act 2014.
· Engagement Model: for pupils below national curriculum level, focusing on exploration, realisation, anticipation, persistence, initiation, and consistent with inclusive practices mandated by the Equality Act 2010 and the SEND Code of Practice.
· Formative and summative approaches to build a comprehensive progress picture, ensuring continuity with statutory assessment frameworks and the school’s reporting obligations under the Independent School Standards.
· Quantitative and qualitative data collection and benchmarking for school priorities, aligned with regulatory expectations for evaluation, target setting, and continuous improvement.
Monitoring and Reporting Progress:
· Teachers maintain detailed records to inform planning and multi-agency work, in line with the SEND Code of Practice, EHCP requirements, and data-sharing considerations under GDPR in conjunction with safeguarding duties.
· Progress against EHCP outcomes is reviewed at least termly and at Annual Review, as required by the Children and Families Act 2014 and the SEND Code of Practice.
· Whole-school data analysis informs target setting, intervention evaluation, and development planning, consistent with the Independent School Standards (England) and the school’s statutory duties to monitor, evaluate, and improve educational provision.



	6. LEARNING ENVIRONMENT AND RESOURCING

	a) Inclusive and Accessible Resources 
· Resources are adapted to individual histories and needs, including language level, communication style, culture, development stage, and any trauma-related responses.
· Equitable access to high-quality resources, including assistive technology and specialist equipment, supports safety, choice, and control for all learners.
· Visual supports, sensory tools, and therapeutic resources are used to promote engagement, self-regulation, relationship-building, and developing independence, with sensitivity to past experiences of distress.
b) Autism- and SEMH-Friendly Environments 
· Calm, predictable classrooms with clear routines, predictable transitions, and low sensory overload to foster safety and trust.
· Purposeful, distraction-limited displays that support learning and celebrate achievement without overstimulation or triggering past experiences.
· Safe spaces and regulation areas available in every setting, with clear purpose and respectful adult support.
· Environments designed to foster autonomy, positive interactions, and confidence, underpinned by consistency, nomination, and familiarity to reduce fear or chaos.
c) Effective Use of Resources 
· Resources are used creatively to enhance learning while prioritizing safety, choice, and empowerment; staff are deployed to scaffold, build relationships, and promote independence.
· Digital tools are integrated to broaden access, encourage self-directed learning, and prepare pupils for future opportunities, with attention to privacy, consent, and trauma sensitivity.
d) Resource Review and Development 
· Resources and environments are regularly reviewed and aligned with Improvement Plans, safeguarding, and trauma-informed practices.
· Investment in resources is strategic, equitable, and sustainable, with attention to reducing barriers and avoiding re-traumatization.
· Pupil voice and lived experiences inform the shaping of environments and resources, ensuring they feel safe, respectful, and empowering.





	7. PARTNERSHIPS WITH FAMILIES AND COMMUNITIES

	
Communication and collaboration with families and the wider community are essential.

 a) Regular, clear communication about progress, achievements, and supportive strategies.
 b) Families are invited to formal reviews, such as Parents evening (at least annually) and engaged in ongoing learning conversations.
 c) Pupils are aware of the collaborative approach between families and staff.
 d) Opportunities for parents/carers to participate in workshops, training, and school events to support learning at home.
 e) Strong links with community organisations, employers, and further education providers to extend opportunities and transition planning.



	8. MONITORING AND EVALUATION

	
The quality of teaching and learning is regularly monitored to ensure consistency, effectiveness, and continuous improvement. Evaluation uses multiple sources of evidence including:

Lesson observations, learning walks, work scrutiny, and data analysis.
Pupil voice and parental feedback.
Governor reports on teaching and learning standards, progress, and priorities.
Annual policy review and updates to reflect statutory requirements and best practice.



	9. EQUALITY IMPACT AND INCLUSION

	This policy recognises the protected characteristics and aims to remove barriers to learning for all pupils, ensuring equitable access to high-quality teaching and learning.
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	Teaching and learning aims and principles linked to school aims
	
	
	

	Teaching and learning – specifically tailored to your cohort.
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	Overview of resources
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