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Hurworth House Schools Relationship local procedure embodies our culture and ethos. Our ideal is to build on this using the Trauma Informed approach, where relationships are at the heart of every interaction.

We strongly believe that by identifying the barriers to learning, we can provide an inspiring and relevant curriculum that considers the whole child and provides the necessary support for students to achieve, develop and reach their true potential. We are committed to ensuring that our school develops a Trauma and Mental Health Informed Approach to ensure that all our students develop positive mental health and resilience, enabling them to fully engage in life and learning.

Through a trauma informed approach our focus is not only the physical environment, but the relational environment and the very culture and ethos of our school. This requires emotionally regulated and available adults who can provide essential calming for our students, their parents/carers or each other when they are overwhelmed by an event, a situation or their feelings.
We recognise that the impact of trauma can be presented in different ways, including through behaviours that challenge. There is a growing body of research and understanding of the impact of Childhood Adversity Experiences (ACE) on long term mental and physical health and the protective factors that mitigate the potential impact. It is our aim to maximise the protective factors of school by creating an environment of safety that has strong, positive and supportive relationships at its heart.

Whole School Approach 
As a school we are committed to providing an environment that has safety, connection and compassion at its heart and are built around our school vision of Creatively coaching character and the values of refection, respect and being ready to learn. 

Our relational practice is supported by PACE (Playfulness, Acceptance, Curiosity and Empathy) and WINE (Wonder, Imagine, Notice and Empathy). These approaches help staff remain emotionally available and curious about the need beneath behaviour. They reflect the Hurworth values of Creativity, by adapting relational responses to the individual; Coaching, by supporting students to understand and regulate feelings and behaviour; and Character, by developing empathy, responsibility, resilience and positive relationships.

All staff are responsible for adhering to positive practise that promotes a student’s ability to engage in and access their learning. This is based on the understanding that student’s best achieve, develop and reach their true potential when staff are: fair, flexible, trustworthy, respectful, and model positive relationships. 

It is our aim that every member of the school community is respected, supported and valued by promoting positive relationships, and with everyone accepting responsibility for their behaviour, the aims of this policy are as follows:
  Promote high expectations of positive behaviour, courtesy, mutual respect and consideration of others, within and beyond the school environment
  Help all students grow in a safe and secure environment, to become positive, responsible and increasingly independent members of the school community and, ultimately, of wider society
  Help all students to understand, regulate and manage emotions, to apply thinking between feeling (sensation and emotion) and action, and to increasingly show empathy and understanding to others 
 Encourage and celebrate individual strengths and achievements of children and staff 
 Promote self-esteem 
 Build a community which values kindness, care, good humour, respect and empathy for others. 

It is the expectation that all staff, regardless of role act in this way. We believe that our parents/carers know their child best and we are committed to working in partnership to identify the best ways of providing support for everyone within our school. We aim to develop positive, non-judgemental working alliances with all our parents/carers.
Our school is invested in supporting the very best possible relational health between: 
 Parent and child
  Child and child 
 Child and school staff 
 Parent / or guardian and school staff
  School staff
  School staff and senior leaders
  School staff and external agencies. 

Positive relationships
Positive relationships are at the heart of everything that we do at Hurworth House School. Promoting positive relationships involves responsibilities and rights on the part of teachers, support staff and learners. Teachers and support staff are expected to act as role models for students, in terms of their behaviour, appearance and modelled relationships. Students have the responsibility to work together and have the right to enjoy respect and friendship. To support these responsibilities and rights, it is important that there is consistency in practice across the school. This includes consistent:
· language and response – using Playfulness, Acceptance, Curiosity, Empathy (PACE) responses which all staff have had training on  and WINE (Wonder, Imagine, Notice, Empathy), where appropriate, to help adults notice, wonder about and sensitively explore what may sit beneath behaviour
· follow-up – ensures certainty in the classroom; problems are never passed up the line, with all adults taking responsibility for behaviour interventions – support from more senior staff can be given, but never delegated 
· positive feedback – routine procedures for reinforcing and encouraging students learning 
· Intrinsic rewards and consequences – defined, agreed and reflected upon 
· respect from adults
· routines – in the classroom, on the playground, in the dining hall, routines should be the same 
· environment – positive, visual messages need to be given

We adopt a trauma-informed approach, underpinned by research into what is most effective in helping students who have suffered adverse childhood experiences to thrive and predicated on the belief that one emotionally available adult can make all the difference to a child. Everyone is treated with dignity, respect and kindness at all times in order to build safe, stable and nurturing relationships.

 All staff have completed training on trauma-informed practice in order to better understand behaviour; new staff will complete this training as part of their induction and we have two SLT members who have completed Trauma Informed School (TIS) Senior Lead staff training, our Positive behaviour coach has completed the diploma course, we are awaiting our TIS Award visit.
The trauma-informed approach to building and maintaining healthy relationships is based on the following 4 areas. To this end our school is committed to educational practices which Protect, Relate, Regulate and Reflect. 

Protect 
Increased ‘safety cues’ in all aspects of the school day; ‘meet and greet’ at the classroom door and an open-door policy for informal discussions with parents/ carers. 
· Key staff assigned specific duties during lunchtime: e.g. Play leaders, role play leaders, football, art club, pro social game coordinates, indoor sports programmes to ensure that students have opportunities to develop relationships across school.
· Staff trained in ‘PACE’ modes of interaction (Hughes, 2015): being warm, empathic, playful and curious to enable our young people to move out of flight/flight/freeze positions and into relationships and trust.
· Alongside PACE, staff may use WINE to slow the interaction down: Wonder about what may be happening, Imagine the student’s experience without assuming, Notice verbal and non-verbal cues, and respond with Empathy. This supports safety and connection before correction or problem-solving.
· Knowing colleague’s strengths and working to them.
· Staff trained in ‘PACE’ modes of interaction (Hughes 2015); being warm emphatic, playful and curious (proven to shift children out of flight/fright/freeze positions). 

Ensuring contact with ‘every family, every week’
· As a school we ensure that interactions with students, parents/carers external agencies and one another are socially engaging and not socially defensive. 
· A whole-school commitment to using positive and complimentary language in with a calm and controlled approach (put-downs, criticisms and shaming have proven to be damaging psychologically and neurologically). 
· Staff aim to ‘interactively repair’ occasions when they themselves move into defensiveness.
· Staff ensure that interactions with children are socially engaging and not socially defensive, to decrease likelihood of children relating defensively (flight/fright/freeze). 
· At Hurworth we ensure a commitment to cease all use of harsh voices, shouting, put downs, criticism and shaming (proven to be damaging psychologically and neurologically).
· Staff ‘interactively repair’ occasions when they themselves move into defensiveness. Pedagogic interventions that help staff to get to know students better on an individual basis e.g. “I wish my teacher knew” (what matters to them, who matters to them, their dreams, hopes). The school delivers trauma informed debriefs to encourage students to discuss and reflect on feelings and emotions. This is key to enabling students to feel safe enough to talk, if they wish, about painful life experiences, which are interfering with their ability to learn and their quality of life. This information is gleaned when staff complete Pupil Profiles.
· All young people have easy and daily access to at least one named, emotionally available adult, and know when and where to find that adult. If the child does not wish to connect with the allocated adult, an alternative adult is found.
· School staff adjust expectations around vulnerable children to correspond with their developmental capabilities and experience of traumatic stress. This includes removing vulnerable and traumatised children in a kind and non-judgmental way from situations they are not managing well (e.g. children who are continually triggered into alarm states in the main playground can access a calmer, smaller areas with emotionally regulating adults).
· Provision of a clear, confidential and non-shaming system of self-referral for children’s help/talk time. The nurturing of staff in such a way that they feel truly valued and emotionally regulated and in so doing to support them to interact throughout the school day with positive social engagement rather than defensiveness. 

Relate
 A whole-school commitment to enabling children to see themselves, their relationships and the world positively, rather than through a lens of threat, danger or self-blame.
PACE and WINE provide a shared relational language for this work. For example: Acceptance - “I can see this is difficult right now”; Curiosity/Wonder - “I wonder what was happening for you just then?”; Notice - “I noticed things became harder when the task changed”; Empathy - “That sounds as though it felt really difficult.” Playfulness is used sensitively and only when it supports connection and emotional safety.
Hurworth House school commits to offering a wide variety of interventions to support students. These include but are not limited to:
· Group and 1-1 talking therapies 
· CBT and eye recognition therapies 
· Counselling therapies 
· Occupational therapy 
· Speech and Language therapy 
· Enrichment programmes which focus on interests and pro social development 
· Engines / high / engines low programmes 
· Sensory go to boxes 
Our school provides everyone, including staff and students with repeated relational opportunities (with Emotionally Available Adults) to make the shift from ‘blocked trust’ (not feeling psychologically safe with anyone) to trust, and from self-help to ‘help seeking’.
This relational approach demonstrates Creativity through flexible ways of connecting, Coaching through co-regulation and reflective conversation, and Character through modelling trust, empathy, respect and repair.

Regulate 
· Relational interventions specifically designed to bring down stress hormone levels (e.g. from toxic to tolerable) in vulnerable children, enabling them to feel calm, soothed and safe. This is to support learning, quality of life and protect against stress-induced physical and mental illness, now and in later life. 
· When a student is dysregulated, staff prioritise co-regulation before reflection. PACE and WINE support a calm, non-judgemental response, with demands and language adjusted where needed until the student is sufficiently regulated to reconnect and learn.
· Evidence-based interventions that aim to repair psychological damage and brain damage caused by traumatic life experiences, through emotionally regulating, playful, enriched adult-child interactions. This is offered alongside the PACE approach and targeted therapy.
· The emotional well-being and regulating of staff is treated as a priority to prevent burnt out, stress related absence, or leaving the profession through stress-related illness, secondary trauma and/or feeling undervalued, blamed or shamed. 
· The emotional wellbeing and regulating of staff are treated as a priority to prevent burn-out, stress-related absence, or leaving the profession through stress-related illness, secondary trauma and/or feeling undervalued, blamed, or shamed. Staff can access our wellbeing group, mental health champions and mental health first aiders where issues are raised regularly and fed back to SLT to action where possible.
· The Behaviour Team creates flexibility to allow staff to regulate post incident. 
· A recently adapted and refurbished staff room to allow staff a safe, relaxing place to utilise their lunchtime.

Reflect 
· Staff training and development and training in the art of good listening, dialogue, empathy and understanding (instead of asking a series of questions/ giving lectures). This is further supported by the therapy team to offer Emotional Literacy programmes – enabling them to communicate their feelings without expressing through anger or behaviours that challenge
· Reflective conversations use PACE and WINE rather than interrogation. Adults notice and wonder, remain curious without judgement, accept the student’s feelings while maintaining appropriate boundaries, and respond empathically. This coaching approach helps students make links between feelings, behaviour, impact and alternative choices.
· Provision of skills and resources to support parents and staff in meaning empathetic conversations with vulnerable children who want to talk about their lives. This is to empower children to better manage their home situations and life in general. 
· Within the context of an established and trusted relationship with a member of staff (working alliance), children are given the means and opportunity to symbolise painful life experiences through images as well as words, as a key part of ‘working through’ these experiences and memory re-consolidation. Means include the provision of different modes of expression, e.g. art/play/drama/ music/sand/emotion worksheets/emotion cards. 
· PSHE (Personal, Social and Health Education) and psycho education as preventative input, informed by current research psychological and neuroscience and our in – house therapy team) on mental health, mental ill health (full range of specific conditions), relationships (including parenting) emotions, social media and tools for how to ‘do life well’. Curricular content enables children to make informed choices about how they relate to others, how they live their lives, and how they treat their brains, bodies and minds.
· Staff development and training to help children move from ‘behaving’ their trauma/painful life experiences, to reflecting on those experiences, to reflecting on those experiences. Staff learn to do this through empathetic conversation, addressing children’s negative self-referencing and helping them develop positive, coherent narratives about their lives. 
· A behaviour policy based not on punishment, sanctions, resolution and interactive repair (e.g. restorative conversations).
· Repair and restoration are therefore relational and developmentally informed. Staff creatively adapt the conversation, coach the student towards understanding and responsibility, and support the development of character through empathy, reflection and making amends where appropriate.

Links with other policies
  Behaviour Policy 
 SEND Policy 
 Child Protection and Safeguarding Policy
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