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1. [bookmark: _Toc59006314]Curriculum aims
1.1 The intent of our curriculum
As an autism academic school, our curriculum intent is to provide every student with a clear and meaningful pathway to success. The curriculum is carefully designed to align with our school’s FOX values of Resilience, Respect, and Kindness, ensuring these principles are embedded throughout all areas of learning. Through a structured and inclusive curriculum, we enable all students to work towards achieving our school vision: Sketchley students are remarkable students with unique abilities. This approach fully supports our mission statement of nurturing minds and shaping futures, empowering students to develop academically, socially, and emotionally.

The aim is to ensure that all students have access to a broad and balanced curriculum that is responsive to their individual needs, strengths, and aspirations. Across all pathways, there is a strong focus on developing learners’ independence and resilience, equipping them with the skills and confidence required for progression into further education, apprenticeships, employment, and/or independent living.

1.2 A supportive and ambitious curriculum
At Sketchley School, our whole‑school curriculum is carefully designed to provide a broad, balanced, and ambitious education that is accessible and meaningful for our autistic students. Our curriculum intent is grounded in a strong understanding of autism and the belief that every student deserves a rich, inclusive, and personalised learning experience that supports their academic, social, emotional, and cultural development.

We recognise that autistic students thrive in environments that are structured, predictable, and supportive. Therefore, our curriculum is embedded within an autism‑friendly school environment that prioritises clarity, routine, visual support, and emotionally safe learning spaces. Teaching approaches, learning materials, and environments are adapted to reduce sensory and cognitive overload, enabling students to engage confidently and succeed.

Our curriculum is coherent, carefully sequenced, and progressive, ensuring that knowledge and skills are built systematically across all subjects and year groups, with clear links to real‑life contexts. We place a strong emphasis on fostering curiosity, independence, resilience, and a love of learning, while explicitly teaching the skills needed for self‑regulation, communication, and social understanding. Opportunities for creativity, exploration, and personal growth are intentionally planned and scaffolded, allowing students to develop at their own pace within a nurturing, supportive, and highly structured environment.

1.3 Whole-school curriculum
Our whole‑school curriculum is designed to:

· Provide a broad, balanced, and inclusive education for all students, which is coherently planned and carefully sequenced to ensure the cumulative development of knowledge, skills, and understanding that prepares students for future learning and employment.
· Enable students to acquire secure knowledge, understand key concepts, and develop essential skills to apply, or recognise when it is appropriate to apply, these effectively in relevant and meaningful contexts.
· Support the spiritual, moral, social, and cultural development of all students, enabling them to develop as confident, respectful, and responsible individuals.
· Promote learners’ personal development and encourage responsibility for their own health and wellbeing, including through high‑quality physical education and access to a range of physical, outdoor, and adventurous activities.
· Foster positive attitudes towards learning, including curiosity, resilience, independence, and a willingness to engage and persevere.
· Ensure equality of access to learning for all students, with high aspirations, appropriately ambitious expectations, and carefully planned levels of challenge and support.
· Maintain high ambitions for all students through clearly defined pathways, including bespoke opportunities that enhance academic, vocational, or developmental outcomes.
· Equip students with the knowledge, self‑awareness, and cultural capital needed to succeed in life, contribute positively to society, and access future opportunities.

1.4 Curriculum summary
Sketchley School delivers a flexible, inclusive, and aspirational curriculum across its three sites, designed to meet the diverse needs of autistic students and support successful progression into adulthood. Across all provision, the curriculum promotes engagement, independence, personal development, and preparation for future education, employment, and independent living.

a. At the Sketchley Hall site, students from Key Stage 2 to Key Stage 3 access a broad and balanced curriculum delivered through clearly defined pathways. Mixed year‑group curriculum cycles ensure progression without repetition, while structured, autism‑friendly environments support communication, wellbeing, and independence.
b. The Forest House site provides personalised subject pathways for Key stage 4 students, offering a strong academic core alongside Personal Development opportunities. Pathways range from academic and vocational learning to blended models prioritising Functional Skills and personal development.
c. Progression House site delivers a curriculum for post-16 students to support students accessing further education, at colleges and 6th form colleges. For the students who stay on site, the provision focuses on developing essential skills, qualifications, and employability through and where appropriate continued study in English and Mathematics, ASDAN qualifications, and real‑world experiences. 

Across Key Stages 2 and 3, all students access a carefully sequenced curriculum including core, foundation, and enrichment subjects, with learning adapted to individual need. Dedicated Careers education, targeted phonics where appropriate, and Preparation for Adulthood are embedded throughout to ensure meaningful progression and positive lifelong outcomes.

At both Key Stage 2 and Key Stage 3, students follow a structured and well‑balanced timetable that ensures access to a broad range of core and foundation subjects. This includes specific lessons in: English, Maths, Science, Humanities, PE including Swimming, Personal, Social, Health and Economic Education (PSHE), Spiritual, Moral, Social and Cultural development (SMSC), including Citizenship and Religious Education, Computing, Creative Arts, including Art, Music, Drama, and Design Technology (DT) and Preparation for Adulthood, incorporating Life Skills and Educational Visits.

At Key Stage 3, students additionally receive dedicated Careers education to support aspiration, engagement, and informed long‑term planning for future pathways.

Targeted phonics teaching (SSP Twinkl) is provided where appropriate, ensuring students receive effective support to develop early reading skills to develop reading comprehension and fluency alongside the wider curriculum. 

Curriculum delivery across all key stages is adapted to meet the needs of each pathway. Learning is carefully sequenced, adapted and scaffolded to support academic progress, personal development, and social learning. Timetables are designed to provide consistency, breadth, and progression, while allowing appropriate flexibility for personalised provision.

1.5 Curriculum breadth and support for EHCP Provision
The curriculum at Sketchley School is designed to provide a broad, balanced, and academically ambitious offer while fully meeting the statutory requirements and individual outcomes outlined within students’ Education, Health and Care Plans (EHCPs). As an autism academic school, we recognise that breadth of curriculum is not solely determined by the range of subjects offered, but by the quality, depth, accessibility, and relevance of learning experiences for each student.

Curriculum breadth
Sketchley School delivers a curriculum that encompasses the full range of National Curriculum subjects where appropriate, alongside a structured Personal Development programme. Students access core academic subjects including English, Mathematics, Science, and a wide range of foundation subjects, alongside Physical Education, PSHE/RSE, and curriculum time dedicated to preparation for adulthood, with communication and independence skills being a key part of preparation for adulthood.

Curriculum breadth is achieved through:
· Explicit teaching of discrete subjects across all key stages
· Cross‑curricular literacy and numeracy opportunities that ensure skills are developed across the curriculum
· Exposure to cultural, social, moral, and spiritual development through curriculum content, enrichment opportunities, and wider school experiences
· The promotion and embedding of Fundamental British Values (FBV), including democracy, the rule of law, individual liberty, and mutual respect and tolerance, which are woven through curriculum content, assemblies, enrichment, and the wider life of the school.

Across all phases the curriculum is sequenced to ensure progression in knowledge, skills, and independence, while avoiding unnecessary repetition through the use of rolling cycles and carefully mapped long‑term plans.

Alignment with EHCP provision
EHCP outcomes are central to curriculum design and implementation at Sketchley School. Each student’s curriculum pathway is carefully personalised to reflect their cognitive profile, communication needs, sensory sensitivities, and social and emotional development, as outlined within their EHCP.

The curriculum supports EHCP provision by:
· Translating EHCP outcomes into meaningful, teachable learning objectives within subject lessons and wider provision
· Breaking down EHCP outcomes into personalised IEP short-term targets, which provide clear, measurable steps for progress and are regularly reviewed to inform teaching and support
· Integrating therapeutic strategies (such as speech and language, occupational therapy, or emotional regulation support) into daily classroom practice
· Adapting teaching approaches, assessment methods, and learning environments to ensure students can access ambitious academic content

Where appropriate, reasonable adjustments, targeted interventions, and curriculum adaptations are implemented to ensure that students can make progress towards both academic and broader developmental outcomes without narrowing their access to curriculum breadth.

Developing independence and preparation for adulthood
The curriculum at Sketchley School also includes a strong focus on independence, self‑advocacy, and preparation for adulthood. From early stages through to Post‑16, students develop skills in communication, emotional regulation, problem‑solving, and decision‑making. These are embedded across academic subjects and enhanced through the personal development curriculum.
Post‑16 provision further sustains curriculum breadth through access to core subjects, independent living skills, enrichment opportunities, and, where appropriate, external college courses. This ensures students continue to work towards EHCP outcomes while preparing effectively for further education, employment, or training.

Inclusive and aspirational curriculum intent
The curriculum at Sketchley School demonstrates that inclusion and breadth are compatible with high academic expectations. By maintaining a broad curriculum offer and adapting delivery to meet individual needs, the school ensures that students are not limited by their diagnosis but are instead supported to achieve ambitious outcomes

For each pathway, we set aspirational outcomes tailored to students’ needs and potential. These range from vocational qualifications, such as ASDAN in the F pathway, to Entry Level and Functional Skills qualifications in the O pathway, and up to six GCSEs in the X pathway.

Through this approach, the curriculum meets statutory requirements, supports EHCP provision, and enables students to develop the knowledge, skills, confidence, and independence they need to succeed both within school and beyond.

Pathways
The school has established a clear and structured approach to student pathways. These pathways are designed to support individual need rather than to act as rigid academic groupings. They provide an inclusive framework that considers students’ academic profiles, learning styles, and any therapeutic or support requirements, while remaining flexible and responsive over time. 
There are three defined pathways. 

All students, across all three pathways, benefit from the school’s distinctive personal development curriculum. This encompasses preparation for adulthood, PSHE, SMSC, careers education, and the development of social communication skills, which are integral for every pupil. This carefully structured personal development offer is central to Sketchley School’s specialist provision, ensuring that all students are well-prepared for their next stages in education, employment, and independent life.

Pathway X is for students working broadly at age-related expectations who benefit primarily from high-quality, universal teaching and standard classroom support. 

Students in this pathway typically display the following needs, they find it hard to keep trying when making mistakes, they lack motivation and can be easily distracted, they find it hard to make big decisions and struggle to manage change. The pathways Focus is on Academic development with Universal interventions and prepares students for up to six GCSEs and progression to Level 3 qualifications or A Levels.

Pathway O supports students working below age-related expectations who require targeted interventions and additional scaffolding to secure progress.

Students in this pathway typically display the following needs, they find it hard to learn new and apply new knowledge, they find it hard to break down information, they struggle to build relationships and find it hard to manage unstructured time. This can mean that they struggle to concentrate for long periods of time. The Focus for this pathway is Personal development and core qualifications with targeted interventions. This leads to Entry Level, Functional Skills (up to Level 2), and vocational qualifications.

Pathway F is for students whose academic attainment may be uneven or fluctuating and who require specific, often individualised, interventions to access learning effectively. 

Students in this pathway typically display the following needs, they struggle to communicate, they find social interactions difficult and find it hard to self-regulate. They find managing their emotions hard and are driven by the need to feel safe, in a known environment with known adults. The Focus for this pathway is sensory-friendly, therapeutic, and thematic learning. This leads to Entry Level qualifications and supports transitions into supported living or work placements.

All students are assessed on entry to the school to establish a clear baseline using the Fox Framework. This baseline informs pathway placement and ensures provision is matched accurately to need. Pathway allocation is not fixed; students may move between pathways as their needs and progress change. All students are supported to work towards a range of appropriate qualifications, ensuring ambition, equity, and personalised progression for every individual.
1.6 Personalised curriculum planning
At Sketchley School, every student is recognised as an individual with a distinctive educational journey, based on their individual needs. At the beginning of each academic year, each student is provided with a personalised long-term curriculum plan that reflects their strengths, needs, and aspirations. This plan is informed by their pathway, learning profile, and any therapeutic requirements, ensuring provision is carefully matched and highly individualised.
The curriculum is designed to be flexible, inclusive, and aspirational. It supports students to achieve their potential and prepares them for successful transition into adulthood, including progression to further education, employment, or independent living.
1.7 A proud commitment to personal development
We are exceptionally proud of our Personal Development curriculum, which is embedded across all key stages and sites. It is a cornerstone of our provision and reflects our commitment to nurturing the whole child.
This curriculum encompasses:
· PSHE (Personal, Social, Health and Economic Education): Delivered through a structured, inclusive programme tailored to individual needs. It supports emotional wellbeing, financial literacy, relationships, and life skills.
· RSE (Relationships and Sex Education): Taught through a whole-school approach, RSE is inclusive, age-appropriate, and responsive to the needs of our learners, with strong safeguarding and parental engagement.
· SMSC (Spiritual, Moral, Social and Cultural Development): Embedded in lessons, assemblies, enrichment activities, and culture days, SMSC promotes values such as respect, empathy, and community participation.
· British Values: Actively promoted through curriculum content, assemblies, Votes for Schools, and culture days. Students explore democracy, the rule of law, individual liberty, and mutual respect and tolerance.
· Careers Education and Work Experience: From Year 7 onwards, students build a careers portfolio, engage with employers, and explore pathways through college visits, job fairs, and tailored work experience placements.
· Preparation for Adulthood: Interwoven from KS1 to KS5, this includes Independent Living, Community Inclusion, Health and Wellbeing, and Employment. Students gain practical life skills, supported by ASDAN qualifications and real-world experiences.
Our Personal Development curriculum is differentiated by pathway. All students engage with age-appropriate content, with delivery tailored to their individual needs. This ensures every learner develops essential life skills, confidence, and the ability to thrive in society. 
[bookmark: _Toc59006315]2. Legislation and guidance
This curriculum policy reflects the most current statutory and regulatory expectations for independent schools and early years providers in England.
2.1 National Curriculum
Sketchley School adopts the National Curriculum programmes of study, the basis for curriculum planning. This ensures a broad, balanced, and ambitious curriculum, adapted appropriately to meet the needs of students in a special school context.
Curriculum content is carefully sequenced to support progression in knowledge and skills, with adaptations made to ensure accessibility and engagement for all learners. Teaching approaches reflect students’ needs while maintaining alignment with national expectations.
2.2 Independent School Standards
The school’s curriculum provision is compliant with the Education (Independent School Standards) Regulations 2014, including amendments effective from August 2024. In line with these standards, the curriculum:
· Is broad and balanced
· Actively promotes students’ spiritual, moral, social, and cultural (SMSC) development
· Prepares students for life in modern Britain, including respect, tolerance, and democratic values
· Is supported by clear written policies, schemes of work, and effective oversight
Regular monitoring and evaluation ensure that curriculum provision remains compliant, effective, and responsive to student need. Leaders ensure staff have the necessary training and support to implement the curriculum effectively, and that statutory responsibilities are met.
2.3 SEND and inclusion
Sketchley School is fully committed to the principles of inclusion and equality, as set out in the SEND Code of Practice: 0–25 years (updated September 2024). This statutory guidance underpins our approach to meeting the needs of students with Education, Health and Care (EHC) plans and ensures that all learners receive provision that is tailored, aspirational, and responsive to their individual profiles of need.
As a special school with a focus on autistic academic students, inclusion at Sketchley School is defined by equitable access to learning, opportunities, and outcomes. Our curriculum is designed to be ambitious and academically rigorous, while being adapted to address the communication, sensory, social, and emotional needs associated with autism therefore reducing barriers to learning. This includes structured routines, clear expectations, explicit teaching of social communication skills, and environments that are predictable and supportive.
Inclusion is reflected through:
· Personalised curriculum pathways that balance academic challenge with appropriate support
· Adaptation that supports executive functioning, information processing, and sensory regulation
· A strong emphasis on emotional regulation, self‑advocacy, and independence
· Therapeutic input aligned to learning, including speech and language, occupational therapy, and emotional well‑being support where required
Our approach ensures students are supported to engage meaningfully in learning, achieve academic success, and develop the skills needed for further education, employment, and adulthood.
2.4 Equality and reasonable adjustments
Our curriculum and wider school practices are guided by the Equality Act 2010, including the Public Sector Equality Duty (PSED). We actively work to:
· Eliminate discrimination, harassment, and victimisation
· Advance equality of opportunity for disabled students
· Foster good relations within our school community
Reasonable adjustments are routinely made to ensure all students can access education on an equal basis with others. In practice, this includes adjustments to teaching strategies, assessment methods, learning environments, transitions, and timetabling. Inclusive values are embedded across the curriculum, promoting understanding, respect, and acceptance of difference.
Inclusion at Sketchley School recognises that autistic students may require difference in approach to achieve equality in outcome, and we regard this as a core strength of our specialist provision.
2.5 Relationships, Sex and Health Education 
Sketchley School has proactively incorporated the updated RSHE guidance, due for statutory implementation in September 2026. This ensures our curriculum is already aligned with the latest expectations around:
· Healthy relationships and consent
· Online safety and digital wellbeing
· Positive masculinity and femininity
· Suicide prevention and mental health
· Respect for diversity and protected characteristics
Our RSHE provision is inclusive, age-appropriate, and embedded within our wider Personal Development curriculum.
[bookmark: _Toc59006316]3. Roles and responsibilities
3.1 Governance
Whole‑School Governance at Sketchley School is responsible for monitoring the effectiveness of this local procedure and holding the Headteacher to account for its implementation.
Whole‑School Governance will ensure that:
· A robust framework is in place for setting curriculum priorities and aspirational targets that reflect the needs of all students.
· Teaching time is allocated effectively to promote the best possible academic, personal, and developmental outcomes for all students.
· The school complies with its funding agreement and delivers a broad and balanced curriculum, including English, mathematics, science, physical education, and PSHE/RSE, with sufficient teaching time to enable students to meet the expectations of each subject.
· Appropriate provision is made for students with a range of abilities and needs, including those with more complex or challenging special educational needs and disabilities.
· All courses leading to qualifications for students under the age of 19, including GCSEs, are approved by the Secretary of State.
The school implements all statutory assessment arrangements through a strictly adhered‑to Examinations Policy.
Whole‑School Governance participates actively in decisions relating to the breadth and balance of the curriculum.
From Year 8 onwards, students are provided with impartial careers guidance that is appropriately resourced and supports informed decision‑making about future pathways.
3.2 Senior leadership team (SLT)
The Senior Leadership Team is responsible for ensuring this local procedure is consistently applied across the school. In doing so, SLT ensures that:
· All required curriculum elements, together with those subjects the school chooses to offer, have clear aims and objectives aligned with the school’s ethos and reflect how the needs of individual students will be met. This is monitored through regular subject‑specific Intent, Implementation and Impact (III) reviews.
· The time allocated to teaching all required curriculum elements is sufficient and is reviewed regularly by SLT in collaboration with Whole‑School Governance.
· Where appropriate, the individual needs of students are addressed through timetable adjustments, targeted interventions, and/or disapplication from aspects of the curriculum in line with statutory guidance and EHCP requirements.
· Requests for withdrawal from specific curriculum subjects, aspects, or lessons are handled sensitively, consistently, and with due regard to the best interests of the student.
· Assessment procedures comply with all relevant statutory requirements.
· Whole‑School Governance is fully involved in decisions relating to curriculum breadth, balance, and long‑term development.
· Governance is regularly informed of whole‑school targets and outcomes to enable effective oversight of the school’s vision and strategic direction.
· Appropriate provision is secured for all students, taking account of differing abilities, backgrounds, and needs, with specific consideration given to the requirements set out in students’ Education, Health and Care Plans (EHCPs).

3.3 Other staff
All staff involved in the teaching and learning of students, are responsible for ensuring that the curriculum is delivered in accordance with this local procedure.
Staff who hold specific responsibility for any aspect of curriculum design, planning, or implementation are expected to carry out these duties consistently and in full alignment with this local procedure, ensuring that provision remains aspirational, inclusive, and responsive to the needs of academically able autistic students.

[bookmark: _Toc59006317]4. Organisation and planning
4.1 Implementation of the curriculum
The implementation of the whole‑school curriculum at Sketchley School is carefully planned and consistently delivered to ensure high‑quality teaching and learning experiences for all students. Our skilled and committed staff work collaboratively to provide engaging, purposeful lessons that both challenge and support students to achieve their full potential.
A robust curriculum‑mapping process is in place to ensure coherence, progression, and equal emphasis across all subject areas. This enables staff to plan effectively, ensuring that learning builds systematically over time and meets the academic, social, and developmental needs of our students.
A wide range of teaching strategies and resources is used to meet the diverse needs of students, including the effective use of technology, practical and experiential learning opportunities, and real‑world applications. Cross‑curricular links are embedded throughout the curriculum to support holistic learning and enable students to make meaningful connections between different subject areas.
The curriculum strongly promotes British values, diversity, and inclusion. Students are exposed to a wide range of cultural experiences and perspectives in order to foster tolerance, respect, and understanding. Staff are encouraged to engage students in age‑appropriate discussion of local, national, and global events where relevant.
The Sketchley School curriculum is structured across key stages, including Primary, Key Stage 3, Key Stage 4, and Post‑16, with interwoven curriculum pathways designed to meet the individual profiles of students. Each student receives an annual long‑term plan outlining the curriculum content they will study during the academic year.

4.2 Approaches used with All Students
Adapted Instruction Within Lessons
Teaching approaches are adapted to accommodate diverse learning styles, cognitive profiles, and abilities. Lessons provide appropriate levels of challenge and support, including opportunities for extension and structured scaffolding where required.
Inclusive Resources
A wide range of resources, materials, and texts is used to reflect the backgrounds and experiences of students. Inclusive literature, images, and examples are embedded within teaching to ensure learning is relevant, accessible, and engaging for all students.
Personalised Learning
Staff develop a strong understanding of students as individuals and use this knowledge to personalise learning experiences. Where appropriate, students are offered choices in learning activities and groupings to support motivation, independence, and student voice.
Collaboration and Support
A collaborative culture is promoted across the school, enabling staff to share best practice and effective strategies. This collective approach supports the creation of inclusive learning environments in which every student feels valued, supported, and understood.

4.3 Universal approaches
Universal approaches underpin daily practice across the school and include consistent behaviour strategies, high expectations for learning, and the reinforcement of school values. These are promoted through assemblies, whole‑school culture days, the personal development curriculum across all key stages, and the work of the pastoral hubs.
All classrooms are carefully designed to provide low-arousal environments and structured approaches that support students’ individual needs. We maintain small class sizes, with a maximum of six students per class, alongside a high level of staffing support, typically at a 3:1 ratio, to ensure personalised learning and effective support for every pupil.

4.4 Detailed universal approaches
1. Adapted Instruction
Teachers employ a range of teaching strategies to meet the specific needs of students. Instruction is adapted to reflect individual levels of understanding, learning pace, and preferred modes of learning.
2. Individualised Support
A multidisciplinary team comprising teachers, UQTs, therapists, pastoral leads, and support staff works collaboratively to provide targeted academic, social, emotional, and behavioural support tailored to individual students.
3. Sensory Considerations
Curriculum delivery and learning environments take account of the sensory sensitivities commonly associated with autism. Spaces are designed to be calm, predictable, and supportive, reducing the risk of sensory overload.
4. Communication and Social Skills Development
Communication and social skills are explicitly taught and reinforced across the curriculum. Structured opportunities for peer interaction and collaboration are embedded within lessons to support relationship‑building across all school sites.
5. Group Work
Where appropriate, group work is encouraged within classrooms. Targeted group activities include ACE clubs, collaborative learning tasks, and focused literacy interventions.
6. Assessment and Intervention
Assessment information from CAT4 and Progress Tests is used to identify students who require additional support or challenge. NGRT data informs targeted reading interventions, delivered in group or individual settings as appropriate.

4.5 Specialist approaches
1. Positive Behaviour Support Plans
Each student receives a comprehensive assessment identifying learning preferences, communication styles, sensory sensitivities, strengths, and areas of difficulty. Based on this information, Positive Behaviour Support (PBS) plans are implemented and used to inform curriculum adaptations and daily practice.
2. Differentiated Instruction
Teaching is carefully adapted to reflect students’ cognitive profiles, processing styles, and learning needs, ensuring access to ambitious academic content.
3. Individualised Support
A multidisciplinary team including teachers, therapists, behaviour specialists, pastoral staff, and support staff collaborates to deliver personalised support addressing academic, social, emotional, and behavioural needs.
4. Sensory Considerations
Learning environments and routines are designed to support regulation and emotional well‑being, promoting engagement and readiness to learn.
5. Communication and Social Skills Development
Explicit teaching of communication and social interaction skills is embedded within subject teaching and specialist interventions to support independence and peer relationships.
6. Communication With Parents
Regular communication with parents and carers is prioritised. Parental insights are valued, and contributions are actively encouraged and incorporated to support consistency and positive outcomes for students.

4.6 Primary
At Sketchley School, we have developed a personalised thematic curriculum informed by the National Curriculum (DfE, 2014) and carefully adapted to meet the needs of our students. Our curriculum is holistic and inclusive, designed to address the specific strengths and challenges of students with disabilities while maintaining high academic expectations.
The curriculum is varied and personalised, ensuring inspirational and meaningful learning experiences for all students. Within the primary phase, the curriculum operates on a two‑year cycle, with foundation subjects largely aligned to Year 5 and 6 objectives. English, mathematics, and reading are individually personalised and mapped to National Curriculum objectives to ensure progression and continuity.
Learning is aspirational and structured through linked, thematic topics, making it engaging, practical, and relevant. This approach prepares students effectively for transition into Key Stage 3 at Sketchley Hall.
Teachers ensure strong coverage of the National Curriculum from EYFS to Year 6 through careful planning and resourcing. All subjects are taught explicitly through planned half‑termly units, alongside a taught Personal Development curriculum, ensuring a broad and balanced offer.
Long‑term curriculum planning is overseen by Deputy Headteachers in collaboration with Subject Leads, with medium‑ and short‑term planning led by Class Teachers. Teaching staff are supported with appropriate resources and regularly review and adapt plans to ensure provision continues to meet the individual needs of students.

4.7 Key Stage 3
Provision within Key Stage 3 follows a structured approach that reflects a more traditional primary delivery model and is well suited to the needs of our students. Curriculum direction is set through long‑term planning on a three‑year rolling cycle, ensuring consistency while preventing repetition of topics within mixed‑year classes.
Teachers are responsible for medium‑ and short‑term planning and ensure strong coverage of the National Curriculum for Years 7 to 9 through carefully planned, explicitly taught half‑termly units. Students also receive a taught Personal Development curriculum, ensuring a broad and balanced offer alongside academic learning.
Long‑term curriculum planning is overseen by SLT in collaboration with Subject Leads, with Class Teachers responsible for implementation at medium‑ and short‑term levels. Medium‑term planning follows the school’s agreed proforma, while teachers retain autonomy in lesson design to meet the needs of their students.
Classes are appropriately resourced to support effective teaching, learning, and assessment, and staff are encouraged to request additional resources where required.
Literacy is embedded across all subjects through identified cross‑curricular writing opportunities. All staff share responsibility for developing students’ reading, writing, speaking, and listening skills. A disciplinary literacy approach is adopted, recognising that literacy skills are both subject‑specific and transferable, and supporting students to communicate effectively across the curriculum.
Transition
From January, year 9 students are given regular opportunities to attend Forest House for food lessons, PE lessons and science lessons, with their current familiar staff team from Sketchley Hall. This gives them a taste of the secondary approach to learning while allowing them the familiarity of their current staff team to support them. For the final week of the academic year, year 9’s move over to Forest House to trial their timetable for year 10 and begin building relationships with their new staff members.

4.8 Key Stage 4
Provision within Key Stage 4 at Forest House, follows a more traditional secondary‑style model, reflecting students’ progression towards formal qualifications and accreditation. Long‑term subject aims and intended outcomes are determined by the requirements of the qualifications being studied. As students typically enter Key Stage 4 in Year 10, curriculum planning operates on a two‑year rolling cycle to support sustained progression towards examination and accreditation outcomes.
Teachers ensure that curriculum coverage fully reflects the expectations of the relevant awarding bodies. Subjects are carefully planned, resourced, delivered, and assessed, with appropriate evidence gathered to support teacher assessment and grading where applicable. Wherever possible, subjects are taught by specialist teachers. In instances where this is not feasible, staff delivering curriculum content are appropriately supported to ensure high‑quality provision.
Medium‑term planning is produced using Sketchley School’s agreed MTP proformas. Teachers retain autonomy over short‑term and daily lesson planning to allow flexibility in meeting the needs of students while maintaining consistency with long‑term curriculum aims. Subject‑specific teaching enables staff to confidently identify, request, and utilise appropriate resources to support effective teaching and learning across Key Stage 4.

4.9 Post-16
Post‑16 provision at Progression House is designed to support students’ ongoing academic, personal, and social development and, where appropriate, to complement programmes of study undertaken through external college placements.
Students who attend the school’s Post‑16 provision at Progression House are supported by on‑site staff to access a combination of online learning and face‑to‑face teaching. This includes provision within core curriculum and personal development areas such as English, Mathematics, PSHE/RSE, and Independent Living skills.
The Post‑16 curriculum is delivered by specialists in English, Mathematics, and Personal Development. These staff are supervised by the relevant Subject Leads and supported by the Deputy Headteacher. Responsibility for planning sits with the UQTs, with guidance, oversight, and support provided by Subject Leads and senior leaders to ensure consistency and quality.
Where students access Post‑16 provision on a full‑time basis at Progression House, staff support the implementation and access of personalised timetables. These timetables provide appropriate coverage of core curriculum subjects linked to students identified next steps, alongside enrichment opportunities, including online accreditation pathways.

Please see the relevant local procedures for specific detail of the following curriculums: 
PSHE 41 PSHE Local Procedure.docx
Relationships, Health and Sex Education (RSE) 37 RSE Local Procedure.docx
Spiritual, Moral, Cultural and Social (SMSC) development 19 SMSC Local Procedure.docx
British Values 54 British Values Local Procedure.docx
Careers Guidance 29 Careers Local Procedure.docx
Preparation for Adulthood 74 Preparation for Adulthood Local Procedure.docx
[bookmark: _Toc495931638]Oracy 75 Oracy Local Procedure.docx
Phonics 73 Phonics Local Procedure.docx
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The curriculum at Sketchley School has a strong and measurable impact on students’ academic progress, personal development, and readiness for future learning. Assessment and monitoring evidence demonstrate that students make meaningful progress across subject areas while developing key transferable skills, including communication, critical thinking, creativity, and collaboration.
Students show high levels of engagement, curiosity, and resilience, supported by a curriculum that is aspirational, structured, and responsive to individual needs. They are able to understand key concepts and apply their knowledge confidently across a range of contexts.
A culture of continuous evaluation ensures that feedback from students, parents, and staff is used to refine and strengthen curriculum provision. As a result, the curriculum prepares students not only for academic success but also for life beyond school, supporting personal responsibility, confidence, and independence.
Universally, inclusive teaching practices ensure the curriculum is accessible to all students, promoting equality, diversity, and positive outcomes. Individually, personalised curriculum pathways lead to improved academic achievement, engagement, emotional regulation, and well‑being, particularly for students on the autism spectrum.
Through tailored learning experiences, students develop increasing independence and self‑advocacy skills. This enables them to take ownership of their learning and prepares them effectively for further education, employment, and adulthood.

6. Monitoring arrangements – curriculum assessed and reviewed
Monitoring, assessment, and review of the curriculum
At Sketchley School, the curriculum is subject to a rigorous and systematic cycle of monitoring, assessment, and review to ensure it has a sustained impact on student progress and outcomes. Senior Leaders and Subject Leads work collaboratively to evaluate curriculum coverage, quality of delivery, and compliance with statutory requirements.

Curriculum monitoring and impact evaluation
Senior Leaders and Subject Leads monitor the implementation and impact of the curriculum through a range of formal and informal processes, including:
· Learning walks and drop‑in observations
· Lesson observations
· Performance Development Reviews
· Review of planning and curriculum documentation
· Work scrutinies
· Analysis of assessment and progress data
· Regular staff CPD activities
· Teacher questionnaires and professional feedback
· Student and parent questionnaires
· Staff mentoring and targeted support
· Incidental monitoring and professional dialogue
These processes collectively enable leaders to evaluate the effectiveness of curriculum implementation, identify strengths and areas for development, and ensure that teaching is meeting the needs of all students.

Strategic oversight and statutory compliance
The Senior Leadership Team ensures that Sketchley School meets its funding agreement requirements and delivers a broad and balanced curriculum that includes all required subject areas. This oversight is maintained through:
· Regular leadership visits across the school
· Staff feedback and professional discussions
· Lesson observations and informal drop‑ins
· Learning walks
· External and internal Quality Improvement visits
· Student voice, including engagement with the School Council
This strategic oversight ensures that curriculum intent, implementation, and impact remain aligned with both statutory expectations and the needs of students.

Subject leadership
Staff with additional responsibilities, such as Subject Leads, play a key role in monitoring and supporting curriculum delivery within their subject area. They are expected to evaluate provision, provide guidance, and support continuous improvement across the school. To enable this, Subject Leads are provided with appropriate time and support, which may include:
· Regular meetings with teaching staff
· Lesson observations and learning walks
· Delivery of subject‑specific CPD
· Review of planning, assessment, and student outcomes
· Feedback and reporting to the Senior Leadership Team
This ensures consistent standards, secure subject knowledge, and effective progression for students across all key stages.

Policy review
This policy is formally reviewed at least annually by the Deputy Headteachers. As part of the review process, the policy is shared with the Senior Leadership Team and Whole‑School Governance to ensure continued relevance, compliance, and effectiveness in supporting student progress and curriculum impact.

[bookmark: _Toc59006320]7. Links with other policies
This policy links to the following policies and procedures: Local Procedures
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