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	1. Purpose and Rationale 

	
Sketchley School is an inclusive school which is committed to equal opportunities for all as outlined in the Equality Act 2010. Every pupil is entitled to be treated equally and all staff are expected to commit to this ethos. This local procedure is intended to support the delivery of relationships and sex education for all pupils. 

Sketchley School aims to teach Relationships and sex education (RSE) using a whole-school approach with the aim of creating a community and environment that respects, supports and encourages every learner. RSE is incorporated into the PSHE long term plans across all 3 sites. 

Under section 78 of the Education Act 2002 and the Academies Act 2010, the PSHE curriculum must 
•	Promote the spiritual, moral, cultural, mental and physical development of pupils at the school and of society;
•	Prepare pupils at the school for the opportunities, responsibilities and experiences of later life.

Sketchley School takes a comprehensive approach towards RSE, providing a programme which offers a diligently devised Scheme of Work across all year groups supporting the development and learning capacity of each learner.

Through the promotion of RSE within PSHE, skills are developed that our learners need in order for them to grow and flourish as individuals and members of society.  

Studying PSHE at Sketchley School contributes to helping children and young people to build their personal identities, confidence, self-esteem and understand their Autism diagnosis.  


Our objectives are to: 
(a) Provide a framework in which sensitive discussions can take place
(b) Prepare students for puberty, and give them an understanding of sexual development and the importance of health and hygiene
(c) Help students develop feelings of respect, self-respect, confidence and empathy
(d) Create a positive culture around issues of sexuality and relationships
(e) Teach students the correct vocabulary to describe themselves and their bodies
(f) Support students to understand how to keep themselves safe.
(g) promote a personalised, differentiated curriculum for all which is responsive to the particular (and changing) needs of our individual young people. 
(h) ensure that the curriculum is inclusive, informed, structured and relevant to meet the needs of all our young people.
(i) encourage confidence, high self-esteem, independence and mutual respect.
(j) Schools should be aware that pupils with SEND may be more vulnerable than their peers to harmful sexual behaviour, sexual abuse, exploitation and violence, bullying and other issues. RSHE can be particularly important for these pupils, particularly those with social, emotional and mental health needs or learning disabilities (Department for Education, 2026, para. 76)



	2. Curriculum Design 

	
As of August 2025, our RSE guidance and schemes of work have been adapted to ensure they address the most challenging issues facing young people today, to make it fit for the digital age, and to equip teachers to support young people to build healthy, respectful relationships in an increasingly complex online world. The new guidance will come into force formally from September 2026. 

This updated guidance provides a practical framework that enables schools to teach RSE in a way which puts children’s wellbeing and safeguarding at its heart. The guidance is clear about the importance of ensuring that all lessons are age appropriate. It is clear that parents should be consulted on the content of the RSHE curriculum and have a right to know what their children are being taught, while ensuring that teachers are able to teach about topics preventively, or to respond swiftly when a risk presents itself earlier than anticipated.

The guidance includes significant new content to ensure that RSE plays its full role in the prevention of violence against women and girls, as part of our Government mission to halve violence against women and girls. 

This includes a focus on building healthy relationships skills from the start of primary. It includes an emphasis on opening conversations with young people about positive masculinity and femininity and ensuring that nobody is stigmatised in these conversations. The guidance is clear that teaching about sexual ethics must go beyond teaching about consent, so that young people understand how to act with kindness and respect in all their relationships.

Our PSHE curriculum is not divided into pathways, as we believe all students, regardless of ability, should engage with age-appropriate topics. However, we recognise that students have different learning needs, and teaching is tailored accordingly to ensure accessibility and meaningful engagement.
While all students explore the same core themes, the level of support and delivery methods are adapted to suit individual abilities. This ensures that every learner can develop essential life skills, knowledge, and understanding in a way that is relevant and appropriate to them.


2a. Sketchley Hall (KS2–KS3)
Focus: Foundations of relationships, safety, and emotional regulation
Key Topics (from LTP):
· Families and friendships
· Boundaries and consent (basic level)
· Anti-bullying (annual focus)
· Online safety and digital resilience
· Physical and mental health
· Puberty (upper KS2)
· Self-regulation
Procedures
· Use visual supports and social stories for:
· Boundaries
· Privacy
· Safe vs unsafe touch
· Teach correct anatomical vocabulary (aligned with statutory guidance)
· Reinforce:
· “Private vs public”
· “Secrets vs surprises”
· Use scenario-based learning to practise:
· Saying no
· Seeking help

2b. Forest House (KS4)
Focus:
· Application of knowledge to real-life situations
· Preparation for independence
Key Topics:
· Healthy vs unhealthy relationships
· Consent (explicit teaching)
· Online exploitation and safety
· Substance use and risk
· Mental health and self-care
· Sexual health and contraception
· Diversity, equality, and identity
· Financial decision making
Procedures:
· Use distancing techniques for sensitive topics (e.g. case studies)
· Provide clear legal frameworks (age of consent, sharing images, etc.)
· Explicitly teach:
· Recognising coercion
· Managing peer pressure
· Use question boxes for anonymity
· Ensure staff readiness for disclosures

2c. Progression House (Post-16)
Focus:
· Independence
· Relationships
· Preparation for adulthood
Key Topics:
· Employment readiness
· Independent living skills
· Managing relationships in adult contexts
· Sexual health services and access
· Financial independence
· Community safety
Procedures:
· Link learning directly to:
· Work placements
· Travel training
· Real-life scenarios
· Teach:
· Workplace boundaries
· Appropriate communication
· Provide functional, practical learning (e.g. budgeting, appointments)
· Practical Application: The curriculum should facilitate practical application of knowledge and skills through real-life contexts. This may involve role-playing scenarios, community visits, work placements, and engaging with external speakers.

2d. Examples of Teaching Approaches:
While the PSHE curriculum is not formally divided into pathways, a range of differentiated teaching approaches are used to meet diverse learner needs. Examples include:
Pathway X:
· Debates on equality and human rights
· Independent research on stress management
· Ethical debates and case studies
· Discussions on societal norms and policy research
· Investment simulations, UCAS/apprenticeship support
Pathway O:
· Group discussions and personal reflection
· Journaling and mindfulness strategies
· Scenario-based learning and role play
· Media analysis and debating different perspectives
· CV writing, interview preparation, and workplace visits
Pathway F:
· Social stories, scripted conversations, and role play
· Visual rules and scenario-based learning
· Sensory-friendly health education and personal hygiene
· Clear, direct teaching on safe relationships and visual consent cues
· Travel training, budgeting, and workplace social interactions



	3. Responding to Vulnerability, Risk and Disclosure

	
3a. At Sketchley School, sensitive and potentially distressing topics are addressed through a graduated, protective curriculum approach.

This includes learning around emotional vulnerability, risk, and how to seek help or share worries, rather than explicit or graphic teaching.

This approach ensures that pupils are supported to develop understanding and resilience in a developmentally appropriate and emotionally safe way.

This aligns with statutory guidance, which emphasises:
· building emotional understanding and self‑awareness from an early stage
· teaching pupils how and when to seek help from trusted adults
· ensuring staff are appropriately trained and confident before engaging in conversations around vulnerability, risk, or disclosures

3b. Whole‑School Approach to Vulnerability, Risk, and Disclosure

Support for pupils who may experience emotional vulnerability, distress, or safeguarding concerns is embedded across the school through a whole‑school, preventative approach.
This includes:
Protective Curriculum Themes
· Emotional literacy (including Zones of Regulation)
· Identifying, naming, and expressing feelings safely
· Recognising distress in self and others
· Managing emotions and coping with challenge
· Building safe and positive relationships
· Problem‑solving, resilience, and self‑regulation
· Understanding help‑seeking and identifying trusted adults

These themes provide pupils with the language, skills, and confidence to talk about worries, ask for help, and share concerns, including disclosures, in a supported and appropriate way.

3c. Phase-Specific Approaches

Sketchley Hall (KS2–KS3)
Approach: Indirect / Protective Only
What we teach
· Naming emotions (including sadness, worry, anger)
· That all feelings pass and can be managed
· That it is okay to ask for help
· Identifying trusted adults
· What to do when something feels “too big”
How we teach it (Autism-specific)
· Visual emotion scales (Zones of Regulation)
· Sentence stems:
· “I feel…”
· “I need help because…”
· Social stories:
· “When I feel overwhelmed…”
· Rehearsal of help-seeking scripts
What we DO NOT do
· Do not explicitly teach suicide methods or concepts
· Do not use abstract or metaphorical language (e.g. “ending it all”)

Forest House (KS4)
Approach: Carefully Introduced, Staff-Led
Pre-conditions (MUST be in place)
· Staff trained in:
· suicide awareness
· safeguarding responses
· Clear referral pathways (DSL, CAMHS, etc.)
· Identified vulnerable students

What we teach
Framed within mental health and coping:
· That some people experience very intense distress
· That this can lead to thoughts of wanting to escape or not be here
· That these feelings:
· are temporary
· can be supported
· The importance of:
· talking to someone
· not keeping it secret

Key Messages (must be explicit and repeated)
· “You are not alone”
· “There is always help available”
· “These feelings can change”
· “It is safe to talk to adults in school”

Skills taught
· Recognising warning signs in self:
· withdrawal
· sudden changes in behaviour
· Recognising concern in others
· What to do:
· Tell a trusted adult immediately
· Not trying to manage alone

Autism-specific adaptations
· Avoid vague language → use clear, literal explanations
· Use scripts:
· “I am not okay”
· “I need help now”
· Provide structured options:
· Who to go to
· Where to go
· Avoid hypothetical open-ended discussions that increase anxiety

Progression House (Post-16)
Approach: More Direct, Still Safe and Structured
What we teach
· Mental health crisis awareness
· How to access:
· GP
· crisis services
· helplines
· Supporting others safely (without taking responsibility)

Practical skills
· Making an appointment
· What to say to professionals
· Understanding confidentiality vs safety

3d. Safe Teaching Protocols (ALL PHASES)

Before the lesson
· Check for vulnerable pupils (DSL briefing)
· Ensure staff know escalation procedures

During the lesson
· Use distancing techniques:
· “Some people may feel…”
· No personal sharing required
· No graphic or detailed content

Language to USE
· “feeling overwhelmed”
· “not coping”
· “needing help”

Language to AVOID
· Explicit descriptions of suicide methods
· Romanticised or dramatic phrasing

3e. Managing Disclosures
If a student indicates risk:
Staff MUST
1. Stay calm and listen
1. Take all concerns seriously
1. Do NOT promise confidentiality
1. Report immediately to DSL
 
3f. Warning Signs Staff Should Be Trained to Notice
· Sudden withdrawal
· Giving away belongings
· Talking about feeling hopeless
· Increased anxiety or shutdown

3g. Autism-Specific Risk Factors to Consider
Students with autism may:
· Struggle to express distress verbally
· Mask emotions until crisis point
· Experience heightened anxiety or rigidity
· Misinterpret abstract discussions
Therefore:
· Prioritise direct check-ins
· Use visual/emotional tools
· Keep language concrete and predictable

3h. Parental Communication
· Parents informed if sensitive content is to be taught
· Additional communication for vulnerable pupils
· Signposting to support services

3i. Staff Training Requirements
Mandatory for relevant staff:
· Safeguarding (annual)
· Suicide awareness 
· Autism and mental health

3j. External Support and Signposting
Students should be taught how to access:
· School trusted adults
· NHS services
· Helplines (age-appropriate explanation only)

Education at Sketchley School around vulnerability, emotional distress, and risk is delivered in a way that reduces harm, builds resilience, and prioritises safety, ensuring that all pupils know how to access help without increasing anxiety or exposure to inappropriate or harmful information.


	4. Multi-Disciplinary Collaboration 

	
We have developed the curriculum in consultation with parents, learners and staff, taking into account the age, needs and feelings of students. If learners ask questions outside the scope of this local procedure, teachers will respond in an appropriate manner so they are fully informed and don’t seek answers online (e.g. through search engines). This is regularly reviewed. 
Parental Involvement: Schools should take steps to pro-actively engage parents and make sure they are aware of what is being taught in RSHE. These steps might include inviting parents into school to discuss the curriculum content and the importance of RSHE for wellbeing and safety, inviting them to discuss any concerns, and supporting parents in managing conversations with their children about RSHE topics. Schools must consult parents when developing and reviewing their RSE policies. 
Multi-disciplinary Collaboration: Working closely with other professionals, such as speech therapists, occupational therapists, and school counsellors, to support students' specific needs and provide a coordinated approach to their development.
External Agencies: Collaborating with external agencies, including local authorities, health services, and charities, to provide students with comprehensive and up-to-date support and resources.
The RSE curriculum should align with the specific needs and abilities of students, catering to their diverse learning profiles. It should be inclusive, accessible, and adaptable, considering their cognitive, physical, and sensory requirements.






	5. Overview and Statutory Framework 

	
At Sketchley School, Relationships and Sex Education is delivered as a structured, sequenced and developmentally appropriate programme that supports the emotional, social, and physical development of all learners.
RSE enables pupils to:

· develop safe, respectful relationships
· understand their own bodies, emotions and identity
· recognise and respond to risk and harm
· build the skills needed for independent and healthy adult life

Our approach fully reflects statutory expectations outlined in:

· the Relationships Education, Relationships and Sex Education and Health Education (England) Regulations 2026
· guidance issued under Section 80A of the Education Act 2002 and Section 403 of the Education Act 1996

Although Sketchley is an independent special school, we fully implement statutory RSE expectations, recognising that pupils with SEND require explicit, carefully adapted teaching to remain safe and thrive.

In line with DfE guidance, our curriculum:

· is carefully sequenced and progressive
· breaks knowledge into small, manageable steps
· is delivered through a planned programme of lessons


	6. Equality

	
The PSHE and RSE local procedure at Sketchley School promotes respect and value for every individual.

All Schools in England must ensure they comply with the relevant provisions of the Equality Act 2010 under which sexual orientation and gender reassignment are amongst the protected characteristics. For Sketchley School, this also forms part of the Independent School Standards inspection framework.  Individual teachers and classes are given the flexibility to teach about LGBTIQA+ content (for example), but all learners are taught relevant content at a timely point as part of their curriculum.  Again, as part of a flexible approach, teaching staff may choose to tailor content to suit the needs of their cohort, such as teaching about LGBTIQA+ during Pride Month.

At Sketchley School, we respect the right of pupils, their families and our staff to hold beliefs, religious or otherwise, and understand that sometimes these may be different with our approach to some aspects of RSE and Health Education. This is detailed in our Equality and Inclusion local procedure.

The curriculum reflects diverse identities and families:
· Teaching adapted for all learners
· Explicit teaching of:
· Respect
· Difference
· Anti-discrimination



	7. Assessing

	
7a. Assessment and Demonstrating Progress in RSE

At Sketchley School, assessment in RSE is formative, ongoing and embedded within teaching, recognising that progress in this area is demonstrated through:

· increased knowledge and understanding
· development of skills and behaviours
· improved self-awareness and decision-making
In line with DfE guidance, assessment is used to ensure that teaching is:
· responsive to pupils’ needs
· appropriately sequenced
· accessible to all learners, including those with SEND

7b. What Progress Looks Like 

Progress is measured through pupils’ ability to:
· Identify and name emotions accurately
· Demonstrate understanding of:
· relationships
· boundaries
· consent
· Apply learning to real-life scenarios
· Use appropriate vocabulary (e.g. body parts, feelings)
· Show increased independence in decision-making
· Demonstrate safe behaviours, including online

For our pupils, progress may also include:
· increased ability to recognise risk
· improved communication of needs
· use of scripts for help-seeking

Assessment is gathered through a range of approaches:
In-Lesson Assessment
· Questioning and structured discussion
· Scenario-based responses and role play
· Observation of pupil engagement and understanding

Recorded Evidence (Earwig)
Teachers record evidence of learning using:
· annotated photographs
· short written reflections
· observation notes
· recorded outcomes linked to EHCP targets where appropriate

Pupil Work
Evidence may include:
· posters and leaflets
· reflective diaries
· structured worksheets
· mini-projects

Student Voice
· Class discussions
· School council feedback
· Surveys/questionnaires

This ensures that learners are able to reflect on their understanding and contribute to curriculum development.

7c. Use of Assessment by Leaders
Leaders use assessment information to:

· evaluate progress across cohorts and pathways
· identify gaps in knowledge or understanding
· ensure curriculum sequencing is effective
· adapt provision for:
· vulnerable pupils
· pupils with additional needs

Assessment information is also used to:
· inform staff training needs
· refine curriculum planning and delivery

The delivery and impact of RSE is monitored through a robust quality assurance cycle led by Senior Leadership Team.

7d. QA Activities Include
· Learning walks (regular and focused on PSHE/RSE delivery)
· Planning scrutinies (to ensure sequencing and coverage)
· Book trawls and work scrutiny
· Marking and feedback audits
· Pupil voice activities
· Staff discussions and coaching
Long-term plans are provided centrally; however, leaders ensure that:
· delivery is appropriately adapted
· differentiation meets the needs of each cohort

7e. Impact of Quality Assurance

QA processes ensure that:
· Teaching is consistent, high quality and compliant with statutory guidance
· Content is:
· age-appropriate
· developmentally appropriate
· accessible for autistic learners
· Staff are confident in delivering sensitive topics
· Safeguarding is effectively embedded

As a result, pupils:
· demonstrate improved understanding of relationships and safety
· are better able to recognise and respond to risk
· show increased confidence in seeking help

QA findings are used to:
· inform CPD and staff training
· adapt curriculum content
· address any inconsistencies in delivery

Leaders evaluate impact through triangulation of:
· Assessment evidence (Earwig and classroom practice)
· Pupil voice and engagement
· Safeguarding data and trends
· Staff feedback and confidence levels
Impact is evident when pupils:
· can apply knowledge in real-life contexts
· demonstrate safe behaviours
· use appropriate language and understanding
· show increased independence and self-advocacy




	8. Responsibilities 

	
Governance
The RSE local procedure will be approved by Sketchley School governance and they will hold the Headteacher to account for its implementation.

Head Teacher
It is the responsibility of the Headteacher to manage any requests to withdraw pupils from non-statutory components of RSE.

Deputy Headteacher
It is the responsibility of the Deputy Headteachers to ensure that RSE is taught consistently across the school within Personal Development. 

Teaching & Support Staff
The staff across Sketchley School are responsible for:
· The delivery of RSE in a sensitive way;
· Modelling positive attitudes to RSE;
· Monitoring progress;
· Responding to the needs of individual pupils;
· Responding appropriately to pupils whose parents/carers wish them to be withdrawn from the non-statutory components of RSE.
· Ensure they are up to date with school local procedure and curriculum requirements
· Provide regular feedback to the senior leadership team on their experience of teaching RSE 
· Ensuring that if any concern is raised of a safeguarding nature, they will report this to a designated safeguarding lead

Staff do not have the right to opt-out of teaching RSE. Staff who have concerns about teaching RSE are encouraged to discuss this with their Line Manager in the first instance and support will be provided; with appeals made to the Headteacher.

Students
There is an expectation that all learners across Sketchley School fully engage in RSE and follow the ground rules (as specified above); thus ensuring they treat others with respect, dignity and sensitivity. 

Parents/Carers
All parents and nominated care-givers are informed about the school’s PSHE programme by letter at the start of the academic year. They are advised on where to access the RSE local procedure and are invited to feedback directly to the school; participating with surveys and questionnaires as part of our consultation process.



	9. Right to Withdraw

	
Statutory Basis (England)
This policy is informed by the Department for Education (DfE) statutory guidance Relationships Education, Relationships and Sex Education (RSE) and Health Education, issued under section 80A of the Education Act 2002 and section 403 of the Education Act 1996. Any decision regarding withdrawal will take account of the pupil’s SEND, safeguarding needs and ability to remain safe.

The guidance confirms that:
· Relationships Education is compulsory for all pupils in primary and secondary schools and parents do not have the right to withdraw their child from this content.
· Health Education is compulsory in all state‑funded schools and students cannot be withdrawn from it.
· Parents do have a right to request withdrawal from sex education that does not form part of the statutory relationships or science curriculum.
· At secondary level, this right continues up to three terms before a child’s 16th birthday, after which the young person may choose to opt in to sex education if they wish. 


Sketchley Hall 
At Sketchley Hall:
· Parents do not have the right to withdraw their children from Relationships Education, as this is a statutory subject. 
· Parents have the right to request withdrawal from the non‑statutory elements of sex education within RSE, in accordance with DfE guidance. 
· Students cannot be withdrawn from Health Education, which is compulsory for all pupils. 
· Requests for withdrawal must be made in writing and addressed to the Headteacher, who will consider the request in line with statutory guidance recommending discussion with parents before a decision is made. 
· Where a withdrawal request is agreed, appropriate alternative work will be provided for the learner during the withdrawn sessions, as set out in statutory expectations. 

Forest House 
At Forest House:
· Parents have the right to request withdrawal from the non‑statutory elements of sex education within RSE up to and until three academic terms before the child turns 16. 
· After this point, if the young person wishes to receive sex education rather than be withdrawn, the school will arrange for this, in line with the pupil’s statutory right to opt in. 
· Students cannot be withdrawn from Health Education, which remains statutory for all pupils. 
· Requests for withdrawal must be submitted in writing to the Headteacher.
· A copy of all withdrawal requests will be placed on the pupil’s educational record, supporting transparency and accountability, in line with best practice indicated in DfE guidance. 
· The Headteacher will discuss the request with parents and take appropriate action.
· Alternative work will be provided for pupils who are withdrawn from sex education lessons, as recommended within statutory guidance.


	10. Visitors

	
As part of the RSE educational package, outside visitors may be invited to deliver appropriate sessions to learners on a range of topics.  
All visitors are subject to our Child Protection and Safeguarding policies and procedures and the credentials of visiting organisations and any visitors linked to external agencies are always checked.  The school also ensures that the teaching delivered by visitors fits with the planned programme of study.  The content of lessons provided by external agencies is age- and stage-appropriate and accessible for all learners. All content planned to be taught or delivered is approved by the school in advance of delivery.  
As with all RSE lessons, Sketchley School will ensure that guest speakers/visitors are aware of the confidentiality and safeguarding local procedure.  Any matters reported by visitors to the lead teacher for the lesson/session will be dealt with in line with the school’s Safeguarding Local procedure. Visitors are not permitted to lead safeguarding‑sensitive discussions independently and are always supervised by school staff. 



	11. Staff Preparedness and Safeguarding Responsibilities

	
Sketchley School recognises that teaching RSE, particularly sensitive topics, may increase the likelihood of safeguarding disclosures. In line with DfE guidance, all staff are fully prepared to respond appropriately and immediately to any concerns.

11a. Mandatory Training and Staff Readiness
All staff delivering or supporting RSHE receive regular training in:
· Safeguarding (KCSIE – Part 1, annually)
· Recognising signs of:
· abuse and neglect
· sexual exploitation
· domestic abuse
· Mandatory reporting duties, including:
· Female Genital Mutilation (FGM)
· awareness of illegal practices (e.g. virginity testing, hymenoplasty)
· Handling disclosures safely and appropriately
· Autism-specific safeguarding vulnerabilities
Staff are also trained to:
· recognise that autistic pupils may:
· communicate distress differently
· be more vulnerable to exploitation
· use clear, direct questioning where appropriate
· avoid reliance on inference or assumption

11b. Clear Safeguarding Procedures
All staff understand that:
· Any safeguarding concern must be acted upon immediately
· Concerns must be reported to the Designated Safeguarding Lead (DSL) or deputy
· Staff must follow the school’s safeguarding policy in line with KCSIE
Staff are explicitly instructed:
· never to promise confidentiality
· to explain clearly to pupils that:
· information may need to be shared to keep them safe
Only appropriate staff are involved in safeguarding decisions to ensure confidentiality is maintained appropriately.

11c. External Visitors and Agencies
Where external agencies support RSHE delivery:
· Safeguarding procedures are agreed in advance
· Visitors are:
· vetted
· supervised
· Clear protocols are in place for:
· managing disclosures
· reporting concerns
The school retains full responsibility for safeguarding at all times.

11d. Role of the DSL
The Designated Safeguarding Lead:
· provides ongoing support and guidance to staff
· ensures staff are aware of:
· local safeguarding risks
· emerging issues (e.g. online harms, exploitation trends)
· maintains links with:
· external agencies
· police
· local services
This ensures that teaching is:
· contextually relevant
· responsive to local safeguarding needs

11e. How the Curriculum Teaches Safeguarding and Risk Awareness
The RSE curriculum is designed as a protective curriculum, ensuring pupils develop the knowledge and skills to:
· understand safeguarding risks
· recognise unsafe situations
· seek help effectively

11f. Safeguarding Themes Embedded Across All Phases
Pupils are explicitly taught:
Recognising Risk and Harm
· Different types of abuse:
· physical
· emotional
· sexual
· online
· Signs that something is unsafe or “not right”
Consent and Boundaries
· Progressive teaching of consent:
· KS2: permission, personal space
· KS3–KS4: legal consent, coercion, pressure
· Understanding:
· “my body belongs to me”
· respecting others’ boundaries
Online Safety
· Risks including:
· grooming
· exploitation
· sharing images
· misinformation and AI-generated content
· Digital footprint and permanence
Help-Seeking and Reporting
· Who trusted adults are
· How to:
· report concerns
· keep asking until heard
· Accessing external support
This reflects statutory expectations that pupils must be able to recognise and report risks and abuse

11g. Autism-Specific Safeguarding Teaching
To meet the needs of autistic learners, safeguarding is taught:
· explicitly and repeatedly
· using:
· visual supports
· social stories
· role play
· through clear rules, for example:
· “safe vs unsafe touch”
· “private vs public”
· with rehearsed scripts:
· “I don’t like that”
· “I need help”
This ensures pupils can apply knowledge in real-life situations, not just understand it conceptually.

11h. Real-Life Application
Pupils are given structured opportunities to practise:
· responding to unsafe situations
· identifying trusted adults
· making safe decisions
This is particularly important for pupils who may:
· struggle with generalisation
· need explicit rehearsal to transfer learning

11i. Managing Difficult Questions (DfE para 87)
Staff recognise that pupils may ask questions:
· beyond the taught curriculum
· relating to sex education content
· or influenced by external sources (e.g. online)

11j. Agreed Approach for Staff
Teachers will:
· answer questions honestly but appropriately
· ensure responses are:
· age-appropriate
· developmentally appropriate
· avoid:
· unnecessary detail
· content beyond the planned curriculum

11k. When Questions Go Beyond the Curriculum
Staff may:
· redirect the question to:
· a parent/carer
· a trusted adult
· offer to speak to the pupil individually after the lesson
· signpost to appropriate support services
This ensures pupils are:
· supported
· not left to seek information from unsafe sources

11l. Support for Staff
Staff are supported through:
· training on handling sensitive questions
· access to:
· PSHE lead
· DSL
· agreed scripts and guidance
This ensures consistency and confidence across the school.

11m. Creating a Safe Learning Environment
To support safeguarding and discussion:
· Clear ground rules are established in lessons:
· respect for others
· no personal disclosures in group settings
· Distancing techniques are used:
· scenarios
· case studies
Pupils are explicitly taught:
· how confidentiality works
· what happens if they disclose information
· where they can go for help




































Local Procedure Review History: 

	Date Reviewed 
	Reviewer  
	Summary of revisions 

	20/01/2024
	Megan Elliott
	Local procedure created

	08/01/2025
	Megan Surridge (nee Elliott) 
	Local procedure reviewed and updated

	 27/03/2025
	Megan Surridge (nee Elliott) 
	Local procedure reviewed and updated

	 23/09/2025
	 Daniel Showler
	Local procedure reviewed and updated

	 05/05/2026
	Megan Surridge (nee Elliott)
	Local procedure reviewed and updated






































Appendix 1: Parent form: withdrawal from sex education within RSE

	To be completed by parents

	Name of child
	
	Class
	

	Name of parent
	
	Date
	

	Reason for withdrawing from sex education within relationships and sex education

	









	Any other information you would like the school to consider

	




	Parent signature
	



	To be completed by the school

	Agreed actions from discussion with parents
	Include notes from discussions with parents and agreed actions taken.
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