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	1. Curriculum Vision and Intent

	At Strathmore, our curriculum is designed to empower students to achieve meaningful outcomes, develop greater independence, and lead fulfilling adult lives. We believe that every student, regardless of their starting point, has the potential to make progress when provided with ambitious, personalised, and high-quality learning opportunities that recognise their strengths, aspirations, and individual needs.
Our curriculum is centred on Preparation for Adulthood and is built on the principle that students should leave Strathmore with the knowledge, skills, confidence, and resilience needed to successfully navigate adult life. Through a carefully planned and sequenced curriculum, we support students to develop independence, communication, employability, health and wellbeing, community participation, and lifelong learning skills that enable them to achieve their personal goals and aspirations.
Students are placed within curriculum pathways through a process of strategic planning that considers their long term outcomes, aspirations, Education, Health and Care Plan (EHCP) outcomes, strengths, interests, and support needs. Our pathways provide personalised learning journeys that reflect individual ambitions whilst ensuring students receive the specialist support required to thrive. Whilst pathways are outcome-focused, we recognise that every student presents with a unique profile of strengths and needs. Communication, social communication, wellbeing, independence, employability, and personal development remain central to curriculum planning and delivery, with teaching approaches, interventions, and support tailored to ensure all students can access learning, make sustained progress, and work towards meaningful adult outcomes.
Our curriculum combines academic, vocational, creative, therapeutic, and personal development opportunities to create engaging, relevant, and purposeful learning experiences. Students are supported to apply their skills within authentic contexts through community engagement, work-related learning, employer encounters, enterprise activities, independent living experiences, and meaningful social opportunities. This ensures learning is transferable, aspirational, and directly connected to future destinations and life beyond education.
We are ambitious for all students and maintain high expectations throughout their journey at Strathmore. Achievement is recognised and celebrated in many forms, including accredited qualifications, vocational success, personal development, independence milestones, employability skills, and progress towards EHCP outcomes. We believe success should be measured not only by qualifications attained but by the meaningful progress students make towards their own aspirations and readiness for adulthood.
Through strong partnerships with families, employers, community organisations, external professionals, and local services, we provide a curriculum that is inclusive, responsive, and aspirational. By balancing individual need with future ambition, we ensure that every student is equipped with the skills, confidence, and opportunities needed to become active, valued, and successful members of their communities.
Our curriculum therefore intends to:
· Place Preparation for Adulthood at the heart of all learning and development.
· Develop students' independence, confidence, resilience, and self-advocacy.
· Support students to achieve ambitious and meaningful EHCP and personal outcomes.
· Provide personalised learning pathways based on aspirations, strengths, needs, and long term destinations.
· Develop communication, literacy, numeracy, digital, and employability skills that support adult life.
· Promote positive physical health, emotional wellbeing, and personal resilience.
· Enable students to engage safely and successfully within their communities.
· Foster meaningful relationships, social inclusion, and active citizenship.
· Prepare students for further education, training, supported internships, employment, volunteering, and independent living.
· Raise aspirations and ensure that every student is supported to achieve their full potential.


	2.  Student Cohort, Community Context, Commissioning Profile and Factors Influencing Curriculum Design

	Student Cohort

Strathmore supports students aged 16 to 25 with a range of Special Educational Needs and Disabilities (SEND), most of whom have an Education, Health and Care Plan (EHCP). Students present with a diverse profile of strengths, aspirations, learning needs, and support requirements. These may include communication and interaction needs, autism, learning disabilities, social communication differences, mental health and wellbeing needs, sensory processing needs, and difficulties relating to independence and preparation for adulthood.
Students enter the college at varying stages of development and with differing levels of prior attainment, confidence, independence, and community engagement. Many require highly personalised educational programmes that balance academic, vocational, social, therapeutic, and personal development opportunities. Whilst the needs of individual students vary considerably, all students share a common need for a curriculum that prepares them for successful adult lives and enables them to achieve meaningful and ambitious outcomes.
Community Context

Strathmore serves students from a wide geographical area and works closely with local communities, employers, training providers, health professionals, social care teams, and community organisations. The college recognises that successful preparation for adulthood requires students to develop the skills and confidence to engage actively within their local communities.
The curriculum reflects the opportunities and challenges present within the local area, enabling students to access community facilities, public transport, employment opportunities, leisure activities, volunteering placements, and local services. Learning is therefore designed to be relevant, practical, and connected to real-life experiences, supporting students to become active, valued, and independent members of their communities.
Through strong partnerships with employers and community organisations, students are provided with meaningful opportunities to develop social skills, workplace experiences, community participation, and independence in authentic settings.
Commissioning Profile
The college is commissioned by a range of Local Authorities to deliver specialist post-16 education programmes for young people with SEND. Students are referred with varying levels of need, requiring personalised programmes that support the outcomes identified within their EHCPs and Preparation for Adulthood plans.
Commissioning trends demonstrate an increasing need for provision that supports:
· Employment and employability outcomes.
· Independent living skills.
· Community participation and inclusion.
· Communication and social communication development.
· Mental health and emotional wellbeing.
· Personal resilience and self-advocacy.
· Meaningful progression into adulthood.
As a result, the curriculum is designed to be flexible and responsive, ensuring that it can meet the changing needs of both individual students and commissioning authorities whilst maintaining high aspirations and ambitious outcomes.
Factors Influencing Curriculum Design

The design of the Strathmore curriculum is influenced by several key factors that ensure learning remains personalised, relevant, and outcome-focused.

These include:
· Students' EHCP outcomes and identified areas of need.
· Individual aspirations, interests, strengths, and long term goals.
· Preparation for Adulthood priorities, including employment, independent living, community inclusion, good health, and developing relationships.
· The diverse communication, social communication, wellbeing, and learning needs of the student cohort.
· Local and regional employment opportunities and labour market demands.
· Feedback from students, families, employers, commissioners, and external professionals.
· The need to promote independence, resilience, confidence, and self-advocacy.
· Opportunities within the local community that support real-life learning and progression.
· National developments and best practice relating to SEND education and preparation for adulthood.
As a result, Strathmore's curriculum is ambitious, personalised, and responsive. It combines academic, vocational, creative, employability, therapeutic, and personal development opportunities within clearly defined pathways that support students to achieve meaningful outcomes and successfully transition into adult life. The curriculum is continually reviewed and adapted to ensure it remains relevant to the needs of students, the expectations of commissioners, and the opportunities available within the wider community.


	3.  Our Team approach

	At Strathmore, we believe that every student should receive the right support, from the right people, at the right stage of their journey. Students are placed within pathways through a process of strategic planning that considers their aspirations, long term outcomes, strengths, interests, and individual support needs.
· Whilst students are now grouped within outcome-focused pathways, we continue to recognise the importance of understanding each student's primary diagnosed or presenting need. Communication, social communication, wellbeing, and employability needs remain central to our planning and delivery. These factors inform the specialist support, teaching approaches, interventions, and staffing arrangements provided to each student, regardless of the pathway they follow.
· Some students experience significant communication barriers and require a highly inclusive communication approach to access learning, express their views, make choices, and engage with others. Support may include the use of alternative and augmentative communication systems, visual supports, communication technology, and personalised communication strategies. Staff working with these students have specialist knowledge and experience in supporting a wide range of communication needs.
· Some students experience challenges with social communication and social understanding, requiring varying levels of support to build and maintain relationships, engage in learning, and participate within their communities. Support focuses on developing confidence, social interaction skills, self-advocacy, and independence across a range of settings.
· Some students present with significant mental health and wellbeing needs and require a therapeutic, highly responsive approach to learning and support. These students may experience periods of instability, anxiety, emotional distress, or challenges linked to previous life experiences. Support focuses on developing self-awareness, resilience, emotional regulation, coping strategies, and self-belief, enabling students to engage positively in learning and daily life. Staff are selected for their experience, understanding, and ability to prioritise wellbeing while promoting progress and independence.
· Other students require targeted wellbeing support but are increasingly able to apply and develop strategies independently. With appropriate guidance and intervention, they are developing the confidence and resilience to access their communities, manage everyday challenges, and prepare for progression into employment, volunteering, further education, or increased independence.
· Many students are working towards sustainable employment outcomes and require support to develop the knowledge, skills, behaviours, and confidence expected within the workplace. This may include work experience, supported internships, vocational learning, travel training, and employability development. Staff support students to build independence, resilience, and workplace readiness, enabling them to progress towards their long-term career aspirations.
Alongside this, we carefully match staff based on their qualifications, experience, specialist knowledge, and individual strengths. This ensures that students benefit from expertise that reflects their needs while enabling strong, trusting relationships to develop. Through this approach, students receive personalised support that promotes progress, wellbeing, independence, and successful preparation for adulthood.
Our curriculum model recognises that students with similar long-term aspirations may have very different support needs. Equally, students with similar needs may be working towards different outcomes. By balancing both elements, we ensure that every student follows a pathway that is ambitious, individualised, and centred on achieving meaningful outcomes for adult life.
Identifying the right Pathway:
· We take account of previous experiences whether positive or negative and the pre-existing data and information available to allocate a learner to a team. In doing so, we can best tailor the team for each learner. 
· During the first few weeks at Strathmore, we will add to this body of knowledge through our own assessments and observations which will allow us to mould the most appropriate team around the learner.  
· Through ongoing assessment and learner development, a learner will be able to move within teams if the primary focus changes.  


	4.  CAREERS EDUCATION, INFORMATION, ADVICE and GUIDANCE (CEIAG)

	At Strathmore, we recognise that preparing students for their future is a fundamental part of our curriculum. Careers Education, Information, Advice and Guidance (CEIAG) is embedded throughout all programmes and pathways, ensuring that students develop the knowledge, skills, confidence and experiences required to make informed decisions about their future and successfully transition into adulthood.
Our careers programme supports students to explore their aspirations, identify their strengths and interests, understand the opportunities available to them, and develop realistic and ambitious progression goals. Careers learning is closely linked to Education, Health and Care Plan (EHCP) outcomes and the four Preparing for Adulthood pathways of employment, independent living, community inclusion, and health and wellbeing.
Students benefit from a range of careers-related learning opportunities, including:
· Structured careers education and employability learning.
· Independent careers guidance from appropriately qualified careers advisers.
· Employer encounters and guest speakers.
· Workplace visits and industry experiences.
· Meaningful work experience placements.
· Volunteering opportunities.
· Supported internships.
· Enterprise and entrepreneurial activities.
· Further education and training progression opportunities.
· Transition planning and destination support.
The curriculum provides progressive opportunities for students to develop employability skills, including communication, teamwork, problem-solving, resilience, self-management, digital skills, and workplace professionalism. These skills are reinforced across vocational learning, community participation, enrichment activities, and work-related learning experiences.
Gatsby Benchmarks
Strathmore is committed to delivering a high-quality careers programme that aligns with the Gatsby Benchmarks of Good Career Guidance. Careers learning is strategically planned, monitored and reviewed to ensure students receive impartial, relevant and aspirational guidance that meets their individual needs and aspirations.
Our careers programme demonstrates particular strengths in:
· Providing a stable and well-planned careers programme.
· Linking careers learning to curriculum and vocational pathways.
· Supporting students to understand future labour market opportunities.
· Personalising careers provision to meet individual needs and EHCP outcomes.
· Facilitating meaningful encounters with employers and workplaces.
· Providing opportunities for work experience and supported employment pathways.
· Ensuring access to independent careers guidance for all students.
· Supporting successful transitions into employment, volunteering, further education and training.
Through regular monitoring and evaluation, including destination tracking, student voice, employer feedback and quality assurance processes, we continually review and strengthen our careers provision to maintain strong performance against the Gatsby Benchmarks and ensure positive outcomes for students.
Impact
The impact of our careers programme is demonstrated through students' increased confidence, career readiness, progression into supported internships, employment, volunteering, further education and training, and their ability to make informed choices about their future. Careers education plays a central role in enabling students to develop independence, realise their potential and achieve successful outcomes as they move into adult life.

	     5. Teaching & Learning

	Tutors ensure that:
· Learning activities are planned and structured to enable each individual to make progress towards their individual learner targets. 
· Sessions provide contextualised and relevant learning opportunities that enable learners to make progress in the relevant curriculum area.
· Sessions respond creatively to the needs and interests of learners and reduce barriers to engagement in activities that embed functional skills development.
· Development and implementation of strategies designed by the Multi-Disciplinary Team are incorporated successfully to enable learners to achieve their potential and demonstrate and execute their understanding, knowledge and skills.
· Strathmore College implements a total strategy that includes the use of individualised visual resources, sign, differentiated questioning, the use of body language and the use of informal communication systems. 
· Sessions respond creatively to ensure opportunities are created to ensure the generalisation of newly acquired communication skills. 
· Development and implementation of individualised visual resources to increase learners’ independence and develop their communication skills. 
· Assistive technology is used where appropriate to support and maximise learners’ potential enabling them to achieve greater independence within their learning. 
· Sessions enable the transference of skills to different environments with a focus on ensuring that learners are able to apply relevant skills in the community and work place.

Sessions are planned to reinforce and develop wider skills, which are naturally embedded within the context of learners’ sessions to ensure that there is opportunity to develop the broader skills essential for adult life.


	6. Staff training & development

	
Staff receive training, advice, guidance and coaching in the following areas:
· Developing individual learning targets in relation to literacy, numeracy and problem-solving and in incorporating these into session planning 
· Accurate evaluation of learners’ progress in relation to literacy, numeracy and problem-solving and development of strategies and approaches to ensure learning targets are meaningful and achievable. 
· Planning activities for learners to enable them to confidently apply literacy, numeracy and problem-solving to practical activities of daily living and work.
· Supporting those learners with low self-esteem and confidence relating to their literacy and numeracy. 
· Developing individual learning targets in relation to communication and in incorporating these into session planning.
· Group training and individual support on the use of differentiated levels of questioning. 
· Where, relevant, accredited Makaton training.
· Creating and adapting visual resources, including editing the language used to be learner specific. 
· Training in communication systems as appropriate and identified by SaLT
· Group support through team teaching and learning meetings and 1:1 support as identified.  


	7. Quality Assurance

	· Leaders and managers will ensure quality improvement plans are implemented successfully. 
· QA processes highlight any objectives not being achieved within a set time scale so that actions can be taken to ensure required improvements are quickly acted upon. They ensure fully compliance with exam boards and JCQ requirements. 
· QA matrixes and qualification trackers outline the timescales for standardisation, assessment and tracking. 
· Learner starting points and reviews of starting points are recorded during the first six weeks of term (September) or within six-weeks of starting Strathmore College.
· Strathmore College monitors the registration of the speech and language therapist through their statutory body (Health Care Profession Council).  
· The Makaton training is delivered by a registered Local Makaton Tutor. 
· Leaders and managers will audit ILPs and target setting and feedback outcomes to QA management meetings to ensure continuous improvements
· The quality and effectiveness of the integration of functional skills in teaching and learning will be evaluated and reported to QA management meetings to ensure any further improvements are made.
· Governors have robust oversight arrangements, ensuring leaders and managers are supported and challenged to deliver continuous improvements.


	8. Promotion of SMSC, PSHE, RSE, Citizenship, Wellbeing, Safeguarding, Equality, Diversity and Inclusion

	At Strathmore, the promotion of Spiritual, Moral, Social and Cultural (SMSC) development, Personal, Social, Health and Economic (PSHE) education, Relationships and Sex Education (RSE), citizenship, wellbeing, safeguarding, equality, diversity and inclusion is embedded throughout the curriculum and forms a fundamental part of students' preparation for adulthood.
Learning opportunities are carefully planned to ensure that students develop the knowledge, skills, understanding and personal attributes required to live safe, healthy, independent and fulfilling lives. These themes are delivered through discrete lessons, personalised tutorials, enrichment activities, community participation, work-related learning, therapeutic interventions and everyday interactions across the college environment.
Spiritual, Moral, Social and Cultural Development (SMSC)
Students are supported to explore their own values, beliefs and identities while developing respect and understanding for others. Through curriculum activities, community experiences and discussions, students learn to:
· Develop self-awareness, confidence and resilience.
· Understand right and wrong and consider the consequences of their actions.
· Build positive relationships and work collaboratively with others.
· Understand and appreciate different cultures, beliefs, perspectives and ways of life.
· Participate positively within their local communities and wider society.
· Celebrate diversity and challenge prejudice and discrimination.
Personal, Social, Health and Economic Education (PSHE)
PSHE is delivered through both discrete teaching and cross-curricular opportunities. The curriculum supports students to develop:
· Emotional literacy and self-regulation skills.
· Physical and mental health awareness.
· Healthy lifestyles and wellbeing.
· Personal safety and risk awareness.
· Financial capability and money management skills.
· Independent living skills.
· Decision-making, problem-solving and self-advocacy skills.
· Preparation for employment and adult life.
Learning is adapted to meet individual needs and is linked directly to students' EHCP outcomes and Preparing for Adulthood goals.
Relationships and Sex Education (RSE)
RSE is delivered in an age-appropriate, accessible and inclusive manner. Students are supported to develop an understanding of:
· Healthy and respectful relationships.
· Friendships and social boundaries.
· Consent and personal choice.
· Online relationships and digital safety.
· Personal privacy and bodily autonomy.
· Maintaining personal safety and recognising inappropriate behaviour.
· Emotional wellbeing within relationships.
Teaching is differentiated to ensure accessibility for all students and reflects their individual communication, cognitive and emotional needs.
Citizenship
Students are encouraged to become active and responsible members of their communities. Through citizenship education they develop an understanding of:
· Rights, responsibilities and mutual respect.
· Democracy and participation in society.
· British Values and their application in everyday life.
· Community engagement and volunteering opportunities.
· Environmental responsibility and sustainability.
· Advocacy, self-representation and making informed choices.
Students are encouraged to express their views, contribute to decision-making processes and participate in student voice activities.
Wellbeing
Wellbeing is central to the Strathmore curriculum and ethos. Students are supported to build self-esteem, confidence and emotional resilience through:
· Therapeutic and trauma-informed approaches.
· Positive relationships with staff and peers.
· Mental health awareness and support.
· Emotional regulation strategies.
· Physical activity and healthy lifestyle opportunities.
· Mindfulness, relaxation and coping strategies where appropriate.
Students are encouraged to recognise their strengths, celebrate their achievements and develop positive attitudes towards themselves and their future aspirations.
Safeguarding
Safeguarding is embedded across all aspects of the curriculum and college life. Students are taught how to:
· Keep themselves safe in college, at home, in the community and online.
· Recognise risks, exploitation, abuse and inappropriate behaviour.
· Understand healthy boundaries and consent.
· Develop safe relationships.
· Report concerns and seek help when needed.
· Make informed decisions that promote personal safety and wellbeing.
Safeguarding education is tailored to students' individual levels of understanding and reinforced through practical, real-life learning opportunities.
Equality, Diversity and Inclusion
Strathmore is committed to creating an inclusive culture where every student feels valued, respected and able to succeed. Through the curriculum, students learn to:
· Respect and celebrate difference.
· Understand and challenge discrimination, stereotypes and prejudice.
· Develop empathy, tolerance and mutual respect.
· Recognise the value of diverse communities and experiences.
· Promote inclusion and equality in their interactions with others.
Learning materials, activities and experiences reflect the diverse society in which we live and encourage students to develop a strong sense of belonging and respect for themselves and others.
Our Commitment
Through a personalised and inclusive curriculum, Strathmore ensures that SMSC, PSHE, RSE, citizenship, wellbeing, safeguarding, equality, diversity and inclusion are not taught in isolation but are woven throughout every aspect of college life. This holistic approach enables students to develop the knowledge, confidence, resilience and independence required to thrive as active, safe and valued members of their communities and society.


	9.  Maths and English (Literacy and Numeracy)

	Overview:
At Strathmore, we are ambitious for every student and are committed to developing the maths, English, literacy, and numeracy skills that will support success in adulthood. We recognise that these skills are fundamental to independence, participation in the community, employment, and everyday life.
The delivery of maths and English is personalised to each student's individual strengths, aspirations, and outcomes, with full consideration given to their Education, Health and Care Plan (EHCP). Our curriculum meets the requirements of study programmes and ensures that students are provided with meaningful opportunities to develop and apply their maths and English skills in ways that are relevant to their present and future lives.
Intent:
Our aim is to accurately identify each student's starting point, potential, and individual learning needs in maths and English, enabling us to develop the skills that will have the greatest impact on their independence and preparation for adulthood outcomes.
We are committed to ensuring that students work towards appropriate and meaningful accreditation, including Functional Skills, qualifications that support personalised learning pathways, and GCSEs where appropriate. Students are supported to achieve ambitious, individualised, and challenging targets in maths, English, literacy, numeracy, communication, and problem-solving.
Maths and English are embedded throughout the curriculum and wider college experience through practical, real-life learning opportunities. Students are encouraged to apply their skills in authentic contexts, developing the confidence and competence needed for everyday living, community participation, further education, training, and employment.
Through high expectations, personalised support, and a commitment to aspiration and achievement, we ensure that all students are appropriately challenged and supported to achieve the very best outcomes possible.
Implementation:   Baseline Assessment 
A comprehensive baseline assessment process is undertaken to establish an accurate understanding of each student's current abilities, strengths, support needs, barriers to learning, and future potential. This provides a meaningful starting point from which personalised learning programmes, targets, and progression pathways can be developed.

Baseline assessment is used to:
· Identify a student's current level of attainment, enabling us to recognise strengths, areas for development, and measure progress over time.
· Determine the most appropriate level of study and whether a student is ready to work towards the next stage of accreditation or qualification.
· Inform personalised maths and English programmes that align with individual needs, aspirations, and Preparation for Adulthood outcomes.
· Identify whether any additional assessments are required to gain a fuller understanding of a student's learning profile, such as phonics, communication, or specialist assessments.

The assessment process may include:
· Previous attainment, qualifications, and learning experiences.
· Existing access arrangements and examination requirements, where these have been identified and shared.
· A student's motivation, aspirations, engagement, and readiness to work towards qualifications.
· Communication, sensory, language, processing, and praxis difficulties that may impact learning and the application of functional skills.
· Information from Education, Health and Care Plans (EHCPs), transition documentation, and professional reports.

Baseline Assessment Methods
A range of assessment methods may be used to ensure a holistic understanding of each student's abilities and support needs, including:
· BKSB diagnostic and baseline assessments.
· Milestone assessments.
· Functional Skills assessment activities and papers.
· Observational assessments within learning and practical contexts.
· Tutor-designed assessment tasks and questioning.
· Communication assessments completed by appropriately qualified practitioners, including Speech and Language Therapists.
· Phonics assessments, where appropriate.
· Reviews of previous educational records and professional reports.
Baseline Assessment Process
Students will normally complete a baseline assessment in both maths and English at the start of their programme. This information is used to establish an individual starting point and inform learning targets, teaching approaches, and accreditation opportunities.
Progress is measured against this baseline throughout a student's programme. For some students, progress will be demonstrated through achievement of accredited qualifications such as Functional Skills or GCSEs. For others, progress may be evidenced through the achievement of personalised targets and milestones relating to literacy, communication, numeracy, problem-solving, independence, and Preparation for Adulthood outcomes.
This approach ensures that all students follow an ambitious, personalised learning journey that recognises and celebrates progress at every stage.
The table below presents the standard enrolment process for learners. However, all learners will embark on a programme of learning that meets their holistic needs, alongside their work, education and life ambitions. It is acknowledged that not all learners will enter the college ready to engage or re-engage with formal qualifications in maths and English.
	Prior qualification
(FS or equivalent)
	Baseline Assessment Outcome
	Regulated qualification
	Non-regulated provision

	None/pre-entry
	Pre-entry
	
	Appropriate literacy, numeracy, communication and/or problem-solving targets


	None
	E1 – L2
	FS at level identified
	At level identified


	E1 
	E1+
	FS at level identified
	At  level identified


	E1
	Below Entry
	
	At level identified previous attainment is achieved.


	E2
	E2+
	FS at level identified
	At level identified


	E2
	E1 (or below)
	
	At level identified previous attainment is achieved.


	E3
	E3+
	FS at level identified
	At level identified


	E3
	E2 (or below)
	
	At level identified previous attainment is achieved.


	L1
	L1+
	FS L2
	At level identified



	L1
	E3 (or below)
	
	At level identified previous attainment is achieved.


	L2
	L2+
	GCSE
	At level identified



	L2
	L1 (or below)
	
	At  level identified previous attainment is achieved.



	GCSE D/Grade 3
	Any
	GCSE
	At level identified




Regulated Provision:
Following completion of the baseline assessment process, students are placed on the most appropriate maths and English learning pathway to ensure that teaching, accreditation, and progression opportunities closely match their individual needs, aspirations, and long term outcomes.
· Students whose baseline assessment outcomes indicate that they are working in line with, or above, their previous attainment will be supported to work towards Functional Skills qualifications or, where appropriate and achievable, GCSE qualifications in Maths and/or English.
· Functional Skills qualifications are delivered through discrete teaching sessions and are accredited through the City & Guilds awarding organisation.
· Where appropriate, students may work towards GCSE qualifications. These may be delivered either internally or through partnership arrangements with local providers. Examinations are currently accessed through one of our sister organisations.
· Some students may follow a City & Guilds Award pathway in Maths and/or English. This provides a more personalised and incremental approach to learning and accreditation, enabling students to achieve recognised outcomes while building the knowledge, skills, and confidence required to progress towards higher levels of study and future qualifications.
Non-Regulated Provision:
For some students, progress in Maths, English, literacy, communication, numeracy, and problem-solving is most effectively demonstrated through personalised learning outcomes linked directly to their individual starting points and Preparation for Adulthood goals.
· Individual targets are established following baseline assessment and are aligned to students' EHCP outcomes, identified needs, and long-term aspirations. Progress is monitored regularly and evidenced through the Recognising and Recording Progress and Achievement (RARPA) process.
· Maths and English are embedded throughout the curriculum, enabling students to apply their skills in meaningful and functional contexts that support independence, community participation, employability, and everyday living.
· Students identified through the assessment process as requiring additional support with early reading and writing skills may access targeted phonics intervention. This is delivered by trained staff using specialist programmes designed for learners with Special Educational Needs and Disabilities (SEND).
· Phonics interventions focus on developing reading accuracy, comprehension, spelling, writing, communication, and functional literacy skills, enabling students to increase their independence and engagement within education, employment, and community settings.
· Progress is recognised through the achievement of personalised milestones and outcomes, ensuring that all students are able to demonstrate meaningful development regardless of their starting point or accreditation route. 
· This approach ensures that every student follows an ambitious, personalised, and outcome-focused programme that supports progress in Maths and English whilst contributing directly to the achievement of their Preparation for Adulthood outcomes.

	10. Communication

	Overview:
The college recognises that all of our learners have identified needs with regards to expressive and receptive language skills.   Each learner is known to the speech and language therapist who will provide specific recommendations based on their individual assessments and EHCP outcomes. 

Intent:
· To baseline individual learners in terms of their current ability and needs. 
· To provide recommendations for support and development of areas. 
· To ensure the curriculum is taught at a level of language that the learners can access to optimise learning.
· To provide individualised resources which enable learners to develop their independence and transfer key skills. 
· To provide specific speech and language input as identified. 
· To embed identified strategies within all aspects of the learner’s programme 
· To be responsive to individual needs as they arise.  
· To influence individual learners progress through target setting within the ILP. 
· To monitor progress through review of learning, dedicated SaLT intervention and annual reassessment  

Implementation:
Assessment considerations will include:
· Prior speech and language reports.
· Diagnosis and the impact of the diagnosis on speech, language and communication skills.
· The type of assessment that the individual learner will be the most responsive to.
· Learner consent.
· The learners’ social, emotional and behavioural presentation.
Types of assessment:
· Full speech and language and communication assessment on commencement of studies. 
· Annual re-assessments for those with identified needs 
· Formal assessments
· Informal assessments based on accepted speech and language models of communication
· Observations
· Discussion with staff
Assessment process:
· For the majority of new learners, the initial assessment will be completed within the first term of their placement. In exceptional circumstances this can be extended through agreement by the SLT. 
· Re-assessments will take place annually for those with identified needs.
· Informal reviews and updates can be provided on request should the need arise. 
Target setting:
Recommendations are made from the speech and language reports and these are then used alongside the EHCP outcomes to set highly individualised, specific communication targets. 

Learners will have targets to develop their expressive, receptive and social communication skills. Individual learner targets are reviewed on a six weekly basis & evaluated within sessions where further strategies, resources or modifications will be made to ensure timely progress.

	11. Curriculum Structure and Organisation: ACTIVE CITIZENS

	Overview:
This pathway facilitates the development of the skills, knowledge, and confidence learners need to lead increasingly independent and fulfilling lives. Learners develop the practical skills required to maintain good health, wellbeing, and personal independence through areas such as cooking, personal care, managing their home environment, looking after personal belongings, and handling personal finances. Alongside this, learners are supported to develop and maintain friendships, engage in community-based activities, and become active contributors within their local communities. The pathway promotes an understanding of how to stay safe both online and in the wider community while participating in social and recreational activities. It enables learners to make informed choices about how they live, what they eat, how they manage their money, their personal appearance, and how they spend their leisure time. Through exploring a range of interests, opportunities, and community experiences, learners are supported to identify the activities and lifestyles they wish to pursue in adulthood and are equipped to make informed decisions about their future.

Intent:
The pathway provides learners with opportunities to develop essential skills required for independent living. This includes all aspects of independence, including the essential skills required for making and maintaining friends and relationships within the community.

Implementation:

Learning environment 1:
The college has a fully equipped catering kitchen & and a two bedroomed terraced property where they develop life skills. Learners are supported to transfer their skills to more realistic living environments through use of our residential facilities & home (as day Learners) which enables the learners to progress with their ability to carry out a range of domestic tasks and to be more independent. 
Key skills and learning outcomes:
· Shopping for food and personal items
· Managing personal finances
· Looking after personal belongings
· Domestic tasks
· Health and Personal hygiene
· Managing medical appointments
· Preparing meals
· Food hygiene
· Safe use of kitchen and domestic appliances.
Examples of activities:
· Bespoke individual ILS sessions
· Group ILS sessions
· Lunchtime sandwich and snack service 
· Best baking buddies
· Preparing food for home 

Progression route: 

Typical progression for learners involves the development of skills in college-based sessions, progressing on to accessing structured and facilitated community based activities, and then on to being able to plan and carryout activities of personal interest with peers, developing their ability to access these activities independently outside of college time. Individual needs and abilities are assessed at the start of the learners college programme and learners can access the curriculum at any point with a structured progression route planned from their starting point to the end of programme outcomes.

Additional learning environments:
A graded exposure approach is taken to enable learners to develop their ability to manage increasingly demanding social emotional and sensory environments. Learners social and emotional needs are matched with appropriate groups. Learners can progress from 1:1 work into sessions with peer and then into group sessions to enable them to make progress with their social and emotional skills at a pace which is challenging but manageable. Learners’ individual sensory profiles are used to match sensory environments and activities which facilitate reduction in their anxiety level supporting their ability to then manage social interactions in a calmer state.

Key skills and learning outcomes:
· Social communication and interaction
· Managing sensory environments
· Managing social environments
· Managing emotions and self-regulation in interactions with others
· Accessing recreational facilities
· Planning and carrying out social activities with peers
· Choose, plan and carryout social activities as part of a group or with a friend.
· Personal safety in the community and online
Examples of activities
· Sports
· Photography
· Arts and crafts
· Travel training
· Life skills
Personal Programmes (focused on developing learners‘ abilities to access activities of shared or personal interest in the community)

	12. Curriculum Structure and Organisation: ACADEMIC TEAM

	Overview:
This pathway involves preparation for and integration into, or back into, a ‘mainstream’ Further Education (FE) setting. The pathway aims to facilitate a smooth transition ensuring learners:
· are ready to engage in vocational or academic learning
· can manage their wellbeing and emotions in a larger FE setting
· know what support is available to them in a larger FE setting
· are able to engage in planning their education and work beyond FE. 

Intent:
The pathway provides learners with opportunities to develop essential study skills, alongside experiences of vocational and academic learning as appropriate. Learners can study for qualifications that are relevant and meaningful to them.  Meanwhile, learners may continue to undertake a range of work-based learning and work experiences to help them to make informed choices for their futures post FE. 
Where relevant and possible, college links will provide learners with the opportunity to experience courses in a larger college environment, whilst supported by Strathmore staff. 
Learners will have the opportunity to identify courses of interest and will be supported to achieve realistic entry requirements. 

Implementation:
Programmes at Strathmore are created to meet learner needs and provide learners with new experiences in learning and work. 
In their first year of study, learners will be able to choose from a range of vocational sessions alongside work sessions, independent living sessions and/or community access. 
As learners experience these sessions, tutors will also be assessing their starting points and monitoring their progress so that they can support learners to identify their talents in relation to potential further study. Learners will be supported to develop self-regulation, using strategies to enable them to cope and manage anxiety, minimizing impact on learning 
In their second year of study, identified learners will focus their skills further on their chosen subject or subjects and will often take further qualifications. Learners may be able to attend courses at local colleges through college links.
Learners will be taught key study skills to support their transition to larger colleges environments and will be guided to understand the support services available to them and how to access these.  
Learners will be supported to be confident to use local services to maintain their wellbeing 
Learners will have access to Independent Advice and Guidance throughout their time at Strathmore. 

Key skills and learning outcomes:
· Readiness to study in a larger FE College
· Knowledge of support services available in FE College
· Developed understanding and improved skills in chosen subject
area(/s)
· Able to complete a range of study tasks to a high standard
· Improved academic/vocational planning and organisational skills
· Ability to work independently on subject-related activity
· Able to use IT for study purposes
· To be able to manage college environments (social and sensory)
· To travel to and from college with increased independence
· To be able to manage college social times
· Where relevant, achievement of qualifications
Progression Route:
Typical progression for learners is the successful transition into a college that enables them to hone their interests and talents into a specific vocational or academic programme at a level that is accessible to them and is relevant to their future aims. 

	13. Curriculum Structure and Organisation: TRADE PATHWAY

	Overview:
The Trade Pathway is designed for students who aspire to develop practical vocational skills and explore employment opportunities within a range of trade and industry sectors. Through a combination of classroom learning, practical workshop activities, employer engagement, and real-world experiences, students gain the knowledge, skills, behaviours, and confidence required to progress towards further vocational training, supported employment, apprenticeships, volunteering, or paid work.
A key feature of the pathway is Strathmore's dedicated workshop facility, where students can develop hands-on skills and work towards recognised engineering qualifications. Students also have opportunities to learn and apply practical trade skills, including woodwork, construction-based projects, basic plumbing, maintenance tasks, and the safe use of tools and equipment. Learning is structured around practical application and enables students to understand industry expectations, health and safety requirements, and the value of teamwork and professionalism within the workplace.
Intent:
The Trade Pathway aims to prepare students for successful progression into employment and vocational environments by developing practical skills, industry awareness, and workplace readiness.
· Develop students' vocational and trade-related skills through practical and meaningful learning experiences.
· Provide opportunities for students to gain engineering knowledge and work towards relevant qualifications.
· Develop practical skills in areas such as woodwork, plumbing, maintenance, construction tasks, and the safe use of workshop equipment.
· Build confidence, resilience, independence, and self-advocacy within work-related settings.
· Equip students with the employability skills, attitudes, and behaviours required by employers.
· Develop problem-solving, communication, teamwork, and organisational skills.
· Enable students to understand and apply health and safety principles within practical e Support students to identify their strengths, interests, and aspirations within vocational and trade sectors.
· Promote ambitious and personalised outcomes that contribute towards long-term employment goals and Preparation for Adulthood outcomes.
Implementation:
Learning within the Trade Pathway is delivered through a combination of practical activities, vocational projects, workshop-based learning, community projects, employer encounters, and work-related experiences. Students have opportunities to:
· Access Strathmore's specialist workshop environment to develop practical engineering and trade skills.
· Work towards recognised engineering qualifications where appropriate.
· Develop skills in woodwork, plumbing, maintenance, construction activities, and practical problem-solving.
· Use a range of tools, materials, and equipment safely and effectively.
· Participate in project-based learning that reflects real workplace expectations and industry practice.
· Apply maths, English, communication, and problem-solving skills within practical contexts.
· Engage with employers, industry professionals, and workplace environments.
· Complete work experience, supported internships, enterprise projects, or vocational placements where appropriate.
· Develop an understanding of workplace expectations, professional conduct, and health and safety standards.
· Build independence through travel training, workplace responsibilities, and community engagement.
Learning is personalised to reflect each student's strengths, support needs, career aspirations, and long-term destinations, ensuring that every student follows an ambitious and meaningful programme.
Key Skills and Learning Outcomes
Students following the Trade Pathway will develop skills in:
· Engineering principles and practical workshop skills.
· Woodworking and construction techniques.
· Basic plumbing and maintenance skills.
· Safe use of tools, equipment, and materials.
· Employability and workplace behaviours.
· Teamwork and collaborative working.
· Practical problem-solving and fault finding.
· Communication within workplace settings.
· Time management and organisation.
· Health and safety awareness.
· Customer service and professional conduct.
· Independence, resilience, and adaptability.
· Functional application of maths and English within vocational contexts.
· Self-awareness, self-advocacy, and personal responsibility.
By the end of the pathway, students will be able to demonstrate increased confidence and independence, apply practical trade and engineering skills within realistic working environments, understand workplace expectations, and make informed decisions about their future careers and progression opportunities.
Progression Route:
Students completing the Trade Pathway may progress to:
· Engineering apprenticeships.
· Trade-specific apprenticeships.
· Supported Internships.
· Paid employment.
· Supported employment programmes.
· Vocational training providers.
· Further education and specialist engineering or construction courses.
· Volunteering opportunities within trade, maintenance, and community-based settings.
· Adult social care, independent living, and community participation programmes where employment forms part of a broader individual pathway.

	14. Curriculum Structure and Organisation: SUPPORTED INTERNSHIPS

	Overview:
The Supported Internship Pathway is designed for students whose long term goal is paid employment and who are ready to develop their skills within real workplace environments. The pathway provides a structured transition from education into employment through a combination of workplace placements, employability training, independent travel, personalised job coaching, and extensive careers education.
Students spend four days each week on work placements, gaining valuable experience, developing industry-specific skills, and building the confidence required to succeed in employment. They attend college one day per week, where they continue to develop their Maths, English, and Employability skills and work towards appropriate qualifications. This enables students to consolidate and apply their learning within real-world contexts whilst developing the professional behaviours, independence, resilience, and communication skills expected by employers.
Through close partnerships with local employers and supported employment providers, students are given opportunities to explore career pathways, develop vocational interests, and gain meaningful workplace experience that supports their progression towards sustainable paid employment. Alongside their work placements, students benefit from extensive Careers Education, Information, Advice and Guidance (CEIAG), helping them to understand employment opportunities, labour market information, progression routes, and the skills required for success in their chosen sector.
Intent:
The Supported Internship Pathway aims to equip students with the skills, confidence, experience, and independence required to secure and sustain paid employment.
· Support students to achieve their long term employment aspirations.
· Develop the skills, behaviours, and attitudes valued by employers.
· Provide meaningful and sustained workplace experiences within real employment settings.
· Enable students to achieve relevant Maths, English, and Employability qualifications that support future employment opportunities.
· Provide extensive and personalised Careers Education, Information, Advice and Guidance to support students in making informed decisions about their future employment and career aspirations.
· Build confidence, resilience, self-advocacy, and independence.
· Develop communication, teamwork, problem-solving, and customer service skills.
· Enable students to understand workplace expectations, responsibilities, and professional standards.
· Support students to develop independent travel skills where appropriate.
· Ensure students can apply Maths, English, digital, and employability skills within workplace contexts.
· Help students identify career pathways that align with their strengths, interests, and aspirations.
· Maximise opportunities for progression into sustainable paid employment.
Implementation:
Learning within the Supported Internship Pathway combines classroom-based learning with extensive workplace experience. Students typically spend four days per week in a work placement and one day per week attending college.
During their college day, students continue to develop the essential knowledge and skills required for employment through targeted teaching and accredited learning. This includes:
· Working towards appropriate Maths qualifications.
· Working towards appropriate English qualifications.
· Developing employability knowledge and skills through recognised Employability qualifications.
· Participating in structured careers education sessions linked to their individual aspirations and employment goals.
· Accessing personalised careers guidance and action planning to support progression into employment.
· Exploring labour market information, career pathways, and opportunities within different employment sectors.
· Meeting and engaging with employers, training providers, and industry professionals through careers events, workplace visits, and employer encounters.
· Participating in career planning, CV development, application writing, and interview preparation.
· Reflecting on workplace experiences and identifying targets for personal and professional development.
· Strengthening communication, problem-solving, teamwork, and self-advocacy skills.
· Applying Maths, English, and digital skills in employment-related contexts.
Within their work placements, students:
· Receive personalised support from job coaches and staff to develop workplace skills and independence.
· Build confidence within a variety of employment environments.
· Develop job-specific skills linked to their chosen career interests.
· Learn workplace expectations, including attendance, punctuality, communication, professionalism, and teamwork.
· Develop independent travel skills to access work placements and community opportunities.
· Receive regular reviews and feedback from employers, job coaches, and college staff to support continuous development.
· Apply vocational, social, and employability skills within authentic workplace settings.
Learning is highly individualised and centred upon each student's career goals, support needs, and intended employment outcomes, ensuring that they are fully prepared for progression into sustainable paid employment.
Key Skills and Learning Outcomes:
Students following the Supported Internship Pathway will develop skills in:
· Workplace communication and professional conduct.
· Teamwork and collaboration.
· Time management and organisation.
· Problem-solving and decision-making.
· Customer service skills.
· Independent travel and community navigation.
· Self-advocacy and self-management.
· Digital skills for employment.
· Interview techniques and job application skills.
· Career planning and decision-making.
· Understanding labour market opportunities.
· Identifying personal strengths, interests, and employment goals.
· Workplace health and safety.
· Resilience, adaptability, and confidence.
· Functional application of Maths and English within employment settings.
· Understanding employer expectations and workplace responsibilities.
By the end of the pathway, students will be able to demonstrate increased independence, confidence, employability skills, and career awareness. They will have experience of real workplace environments, achieved appropriate qualifications where relevant, and developed the knowledge, behaviours, and practical skills needed to progress towards paid employment and successful adult life.
Progression Route:
Students completing the Supported Internship Pathway may progress to:
· Paid employment.
· Supported employment.
· Apprenticeships.
· Supported apprenticeships.
· Sector-specific vocational training.
· Further education opportunities linked to their career goals.
· Part-time employment combined with further learning.
· Volunteering opportunities that support progression into employment.
Independent living and community participation opportunities that complement employment outcomes.

	15.  Curriculum Structure and Organisation: Creative Pathway

	Overview:
The Creative Pathway is designed for students who are motivated by creative expression and wish to develop their skills, confidence, and independence through a range of artistic, digital, and media-based opportunities. The pathway provides students with meaningful experiences that enable them to explore their interests, develop their talents, and build transferable skills that support both personal fulfilment and future progression opportunities.
Students engage in specialist learning within Art and Design, Information Technology (IT), and Creative Media, developing practical, technical, and creative skills through a variety of projects and real-life experiences. Learning opportunities enable students to develop confidence, communication, problem-solving, and employability skills whilst applying literacy, numeracy, and digital skills in meaningful and engaging contexts.
The pathway promotes creativity as a vehicle for personal development, wellbeing, community engagement, and future progression. Through project-based learning, enterprise opportunities, community involvement, and exposure to creative and digital industries, students are supported to identify their strengths, develop their aspirations, and explore potential future pathways.
The Creative Pathway is centred on developing confident, independent individuals who can use their creativity, digital skills, and personal strengths to communicate, contribute to their communities, and achieve their Preparation for Adulthood outcomes.
Intent:
The Creative Pathway aims to develop students' confidence, creativity, communication, digital skills, and independence through meaningful creative experiences.

We intend to:
· Enable students to explore and develop their creative talents and interests.
· Develop practical skills in Art and Design, IT, and Creative Media.
· Build confidence, self-esteem, resilience, and self-expression.
· Develop communication and social interaction skills through collaborative projects and creative activities.
· Encourage creativity, innovation, and problem-solving.
· Provide opportunities for students to engage with creative, digital, and media-related industries.
· Support students to develop transferable employability skills through creative projects and enterprise opportunities.
· Develop students' ability to plan, create, evaluate, and reflect on their work.
· Enable students to apply Maths, English, digital, and communication skills within creative contexts.
· Promote independence, self-advocacy, and personal achievement.
· Support students to identify future aspirations and progression opportunities linked to their interests, strengths, and talents.

Implementation:
Learning within the Creative Pathway is delivered through practical and engaging projects that encourage students to explore a range of creative disciplines and apply their skills within real-life contexts.

Students have opportunities to:
· Develop creative and technical skills within Art and Design.
· Explore a range of artistic techniques, materials, processes, and creative practices.
· Develop digital skills through Information Technology projects and activities.
· Create and edit digital content using a range of software and technology.
· Explore Creative Media through photography, film, digital design, content creation, and multimedia projects.
· Participate in enterprise projects involving the design, creation, marketing, and presentation of products and services.
· Contribute to college and community exhibitions, displays, events, and projects.
· Work collaboratively with peers to plan and deliver creative outcomes.
· Engage with employers, visitors, artists, digital professionals, and community partners.
· Apply Maths, English, communication, and problem-solving skills in meaningful creative contexts.
· Develop employability skills including teamwork, organisation, responsibility, time management, and project planning.
· Reflect on and evaluate their progress to identify future goals and aspirations.
Learning is personalised to reflect each student's strengths, interests, support needs, and long term outcomes, ensuring that creativity becomes a meaningful vehicle for achieving Preparation for Adulthood outcomes.
Key Skills and Learning Outcomes
Students following the Creative Pathway will develop skills in:
· Art and Design techniques and creative processes.
· Digital literacy and Information Technology skills.
· Creative Media production and content creation.
· Creative thinking and problem-solving.
· Communication and self-expression.
· Confidence and self-advocacy.
· Collaboration and teamwork.
· Planning and organisation.
· Project management.
· Enterprise and customer engagement.
· Decision-making and independence.
· Resilience and adaptability.
· Functional application of Maths and English.
· Community participation and social engagement.
· Reflective practice and personal development.

Progression Route
Students completing the Creative Pathway may progress to:
· Further education in Art, Design, IT, Media, or other vocational subjects.
· Specialist creative or digital skills courses.
· Employment within creative, digital, retail, hospitality, media, or community sectors.
· Supported employment opportunities.
· Volunteering within arts, culture, media, or community organisations.
· Enterprise and self-employment opportunities.
· Community-based projects and activities.
· Independent living and wider Preparation for Adulthood pathways.

	16. Curriculum Structure and Organisation – WORK TEAM

	Overview:

This pathway involves preparation for the future opportunities, responsibilities, and experiences of adulthood and volunteering/ work-life. The pathway aims to facilitate the transition from college to training, employment and/ or volunteering.  The pathway provides learners with a wide range of experiences to help them to make informed choices for their futures, as well as the opportunity to reflect and develop transferable workplace skills and behaviours.

Intent:
For learners whom Employment is their primary aim; college programmes may include a combination of opportunities across the curriculum with outcomes from each activity that focus on the specific skills they need to succeed in work.
For those learners interested in setting up their own business the college provides the opportunity to explore and develop skills in micro-enterprise through individual projects and development of business skills.
The recent development of supported internships facilitates the transition into paid work opportunities. This is an area that the college continues to expand building on the success of the previous year.
Implementation:
Key skills and learning outcomes
· Improved communication for the workplace
· Understanding of Health and Safety in the workplace
· Able to complete a range of tasks to a high standard
· Able to follow workplace routines and disciplines
· Improved time management skills
· Improved finance and budgeting skills
· Ability to work independently and within a team
· To be able to use functional Maths, English and IT in the workplace
· To be able to manage work environments (social and sensory)
· To travel to and from work with increased independence
· To be able to manage break-times
· Where relevant, to achieve work-based qualifications
Examples of employability skills development activities
· College based sessions: Woodwork & product design, assembly, catering enterprise, business enterprise
· Voluntary work: Conservation and grounds work, farming & animal care, animal sanctuary, Duke of Edinburgh
· Work placements (college led): Aynsley Tea Rooms, Rugeley School, Berry Hill Retirement Village 
· Work placements (individual): Geek Retreat, Deeset, bespoke opportunities to meet need
· Internships: Berry Hill Retirement Village, Brewers Fayre, IAE
Progression route:
· Typical progression for learners involves the development of skills in college-based activities and community based voluntary sessions, progressing on to work placements within real working environments lead by college staff, and then onto work placements that are closely linked with the learners vocational aspirations during their transition year. 
· Individual needs and abilities are assessed at the start of the learner’s college programme and learners can access the curriculum at any point with a structured progression route planned from their starting point to the end of programme outcomes. 


	17. Stakeholder Involvement in Curriculum Development and Review

	At Strathmore, we believe that an effective curriculum is developed through meaningful collaboration with students, families, employers, professionals, commissioners, and the wider community. Curriculum development and review are therefore ongoing processes that ensure our provision remains relevant, responsive, ambitious, and aligned with the needs and aspirations of the students we support.
Student Voice
Student voice is central to curriculum planning and review. Students are encouraged to share their views, aspirations, interests, and experiences through annual reviews, student surveys, learner forums, tutorials, pathway reviews, and informal feedback opportunities. This feedback informs the development of curriculum pathways, enrichment activities, community opportunities, accreditation options, and destination planning.
Students play an active role in identifying what is working well within their programmes and highlighting areas where additional opportunities or support may be required. Their views help ensure that the curriculum remains engaging, meaningful, and focused on achieving individual Preparation for Adulthood outcomes.
Parent and Carer Feedback
Parents, carers, and advocates provide valuable insight into students' strengths, needs, aspirations, and progress. Their feedback is gathered through annual reviews, surveys, meetings, consultation events, and ongoing communication with staff.
This partnership approach enables the college to understand the priorities of families and ensure that curriculum provision reflects the long term aspirations and support needs of students. Feedback from parents and carers contributes to curriculum evaluation, development of support strategies, progression planning, and identification of new opportunities that may benefit future cohorts.
Therapists and Specialist Professionals
Speech and Language Therapists, Occupational Therapists, Mental Health Professionals, Behaviour Specialists, and other external practitioners play an important role in shaping curriculum delivery and development.
Their assessments, recommendations, and specialist knowledge help ensure that communication, sensory, physical, emotional wellbeing, and independence needs are effectively addressed within the curriculum. Professional advice informs teaching approaches, interventions, environmental adaptations, communication strategies, and personalised learning programmes.
Regular multidisciplinary working ensures that curriculum provision remains responsive to the complex and changing needs of students and supports the achievement of EHCP outcomes alongside Preparation for Adulthood goals.
Employers and Industry Partners
Employers are key partners in the development of a curriculum that prepares students for the realities of adult life and employment. Through employer engagement, work placements, supported internships, workplace visits, careers events, and enterprise activities, employers provide valuable feedback regarding the skills, behaviours, and attributes required within the workplace.
This feedback helps the college ensure that employability programmes, vocational pathways, and work-related learning activities remain relevant to local labour market needs and employer expectations. Employers also contribute to curriculum review by identifying emerging skills gaps, industry trends, and opportunities for future development.
Commissioners and External Stakeholders
The college works closely with Local Authorities, funding bodies, careers services, community organisations, social care teams, health professionals, and other education providers to ensure that the curriculum remains aligned with local need and national priorities.
Regular engagement with commissioners supports the development of provision that reflects changing patterns of need, emerging areas of demand, and Preparation for Adulthood priorities. Feedback from external stakeholders helps inform pathway development, resource allocation, partnership opportunities, and quality improvement planning.
Curriculum Review and Continuous Improvement
Information gathered from students, parents and carers, therapists, employers, commissioners, staff, and partner organisations is systematically reviewed throughout the academic year. This evidence is used to evaluate the effectiveness of curriculum pathways, teaching approaches, qualifications, enrichment opportunities, work-related learning, and progression outcomes.
Through this collaborative approach, Strathmore ensures that the curriculum remains ambitious, personalised, and responsive, providing students with the skills, knowledge, confidence, and experiences needed to achieve meaningful outcomes and successful transitions into adulthood.

	18. Measuring Curriculum Impact

	At Strathmore, curriculum impact is measured through a range of quantitative and qualitative indicators to ensure that students are making meaningful progress towards their individual outcomes and Preparation for Adulthood goals. Evaluation focuses not only on academic and vocational achievement, but also on the wider development of independence, wellbeing, employability, community participation, and readiness for adult life.
Curriculum impact is reviewed through ongoing assessment, EHCP outcomes, destination tracking, stakeholder feedback, quality assurance activities, and the Aspris Progress 5 indicators. This enables the college to evaluate the effectiveness of curriculum pathways and ensure that provision remains ambitious, responsive, and outcome focused.
Safeguarding
An effective curriculum supports students to understand how to keep themselves safe, make informed decisions, develop healthy relationships, and access support when required.
Curriculum impact is measured through:
· Increased student understanding of personal safety, online safety, relationships, consent, and community safety.
· Development of self-advocacy and decision-making skills.
· Student confidence in identifying risks and seeking support.
· Safeguarding incident trends and patterns.
· Student, parent, and staff feedback regarding safety and wellbeing.
· Successful application of safety awareness skills within community and workplace settings.
Positive safeguarding outcomes demonstrate that students are developing the knowledge and confidence required to navigate adult life safely and independently.
Attendance
Attendance is a key measure of curriculum engagement and relevance.
Curriculum impact is evidenced through:
· Sustained or improved attendance rates.
· Increased engagement in learning opportunities.
· Reduced barriers to participation.
· Positive student motivation and commitment to their programme.
· Participation in enrichment activities, community learning, and work-related experiences.
Strong attendance demonstrates that students find the curriculum meaningful, purposeful, and aligned with their aspirations and future goals.
Behaviour
The curriculum is designed to promote positive behaviour, emotional regulation, communication, self-awareness, and social development.
Impact is measured through:
· Increased engagement in learning.
· Improved emotional regulation and resilience.
· Development of positive relationships with peers, staff, employers, and community members.
· Reduction in behavioural incidents and restrictive interventions.
· Improvements in independence, self-management, and self-advocacy.
· Positive contributions to learning, work placements, and community activities.
Successful outcomes demonstrate that students are developing the skills required to manage themselves effectively within educational, community, and workplace environments.
Progress and Attainment
Progress is measured against individual starting points to ensure that achievement reflects each student's personal journey and aspirations.
This includes:
· Achievement of EHCP outcomes and annual review targets.
· Progress against personalised learning goals and Preparation for Adulthood outcomes.
· Achievement of accredited qualifications and certifications.
· Development of literacy, numeracy, communication, digital, vocational, and employability skills.
· Progress evidenced through RARPA (Recognising and Recording Progress and Achievement).
· Completion of pathway-specific learning outcomes and milestones.
· Increased independence across daily living, community participation, and employment-related activities.
This holistic approach ensures that progress is recognised in both accredited and non-accredited learning and reflects the diverse needs of the student cohort.
Destinations
Destination outcomes are a key indicator of curriculum effectiveness and the extent to which students are prepared for adulthood.
Impact is measured through students successfully progressing to:
· Paid employment.
· Supported employment.
· Supported Internships.
· Apprenticeships and vocational training programmes.
· Further or higher education opportunities.
· Volunteering placements.
· Independent or supported living opportunities.
· Meaningful community participation and social inclusion activities.
Destination tracking is undertaken following students' transition from college to evaluate the long-term effectiveness of the curriculum and inform future curriculum development.

	19. Local Responsibilities for Curriculum Leadership, Implementation, Monitoring and Review

	At Strathmore, responsibility for the curriculum is shared across leaders, managers, teachers, therapists, and support staff to ensure that all students receive a high-quality, personalised, and ambitious learning experience. Clear lines of accountability ensure that the curriculum remains responsive to student need, aligned with organisational priorities, and focused on achieving positive Preparation for Adulthood outcomes.
Curriculum Leadership
The Principal and Senior Leadership Team are responsible for establishing the strategic vision for the curriculum and ensuring that it reflects the needs of students, commissioners, employers, and the wider community.
Curriculum leadership responsibilities include:
· Developing and maintaining an ambitious curriculum that reflects the college's vision and values.
· Ensuring compliance with statutory requirements, funding guidance, and organisational expectations.
· Ensuring the curriculum supports the achievement of EHCP outcomes and Preparation for Adulthood priorities.
· Monitoring the quality, relevance, and effectiveness of curriculum pathways.
· Leading strategic curriculum development in response to student need, destination outcomes, and commissioning requirements.
· Promoting high expectations for achievement, independence, employability, and personal development.
· Allocating resources to support effective curriculum delivery.
Curriculum Implementation
Pathway Leads, Curriculum Leads, Teachers, Learning Support Staff, Therapists, and Job Coaches are responsible for implementing the curriculum and ensuring that learning is personalised, engaging, and outcome focused.
Responsibilities include:
· Delivering high-quality teaching, learning, and assessment.
· Planning and sequencing learning to support progression from individual starting points.
· Embedding Preparation for Adulthood outcomes throughout all curriculum areas.
· Personalising learning to reflect EHCP outcomes, aspirations, strengths, and support needs.
· Embedding Maths, English, communication, employability, wellbeing, and independence skills across programmes.
· Working collaboratively with therapists and specialist practitioners to support student outcomes.
· Providing meaningful community, vocational, work-related, and enrichment opportunities.
· Regularly reviewing progress and adapting provision where required.
Curriculum Monitoring
Curriculum monitoring is undertaken throughout the academic year to ensure students receive an effective and high-quality educational experience.
Monitoring activities include:
· Learning walks and classroom observations.
· Work scrutinies and curriculum reviews.
· Assessment and progress monitoring.
· Review of EHCP outcomes and Preparation for Adulthood targets.
· Quality assurance activities undertaken by leaders and managers.
· Review of qualification achievement and accreditation outcomes.
Monitoring enables leaders to identify strengths, share effective practice, and implement improvement actions where required.
Curriculum Review and Evaluation
The curriculum is reviewed regularly to ensure it remains relevant, ambitious, and responsive to the changing needs of students and external stakeholders.
The review process considers:
· Student progress, attainment, and destination outcomes.
· Achievement of EHCP and Preparation for Adulthood outcomes.
· Employer engagement and workplace feedback.
· Commissioning trends and local authority priorities.
· Quality assurance findings and self-evaluation activities.
· National developments in SEND education and best practice.
Findings from curriculum reviews inform strategic planning, pathway development, staff training priorities, resource allocation, and continuous improvement planning.
Accountability and Continuous Improvement
All staff contribute to the ongoing development of the curriculum through reflective practice, collaboration, and a shared commitment to improving outcomes for students. Leaders maintain oversight through regular monitoring, quality assurance, and performance review processes, ensuring that the curriculum remains ambitious, personalised, and focused on preparing students for successful adult lives.
Through strong leadership, effective implementation, rigorous monitoring, and ongoing review, Strathmore ensures that its curriculum continues to meet the diverse needs of its students while supporting positive destinations, independence, community participation, and meaningful Preparation for Adulthood outcomes.

	20. Curriculum Monitoring, Evaluation and Improvement

	Strathmore is committed to ensuring that its curriculum remains ambitious, relevant, responsive and effective in meeting the needs of all students. Curriculum implementation, impact and effectiveness are monitored throughout the academic year through a comprehensive quality assurance cycle that supports continuous improvement and informs strategic planning.
Curriculum leaders, managers and teaching staff regularly review the quality of teaching, learning and assessment through lesson observations, learning walks, work scrutiny, student progress reviews and curriculum area evaluations. These activities are used to identify strengths, celebrate effective practice and implement targeted improvement actions where required.
Assessment information is collected and analysed throughout the year to evaluate student progress against starting points, individual learning goals, Education, Health and Care Plan (EHCP) outcomes, Preparation for Adulthood outcomes, and accredited qualification targets. Progress data enables leaders to identify trends, monitor the effectiveness of curriculum delivery and ensure that support and interventions are targeted appropriately.
Student outcomes are reviewed through achievement of accredited qualifications, RARPA evidence, EHCP reviews, destination data, work experience outcomes, supported internship outcomes and progression into employment, volunteering, further education or independent living opportunities. This information provides evidence of the impact of the curriculum on students' long-term outcomes and aspirations.
Student voice forms a key part of curriculum evaluation. Students are provided with regular opportunities to contribute their views through learner forums, surveys, tutorials, annual reviews and informal feedback mechanisms. Their views help shape curriculum content, enrichment opportunities, learning approaches and wider college developments.
The views of parents, carers, employers, commissioning authorities, partner organisations and other stakeholders are also actively sought through surveys, meetings, annual reviews and partnership forums. Feedback is analysed alongside student outcomes to ensure the curriculum remains relevant and responsive to need.
Progress 5 indicators are used to measure and evaluate the effectiveness of the curriculum in supporting students to achieve positive outcomes in the key Preparing for Adulthood areas of employment, independent living, community inclusion, health and wellbeing, and personal development. Analysis of these indicators enables leaders to identify areas of strength and priorities for development at both individual and organisational levels.
Findings from the AQAS quality assurance process provide an additional mechanism for evaluating curriculum effectiveness. Recommendations and identified areas for development are incorporated into curriculum action plans, the Self-Assessment Report (SAR) and the Quality Improvement Plan (QIP), ensuring that quality assurance evidence directly informs strategic improvement activity.
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