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	1. Curriculum Introduction and Rationale

	Our curriculum is designed to meet the complex and diverse needs of learners who are unable to access mainstream education, many of whom have experienced significant disruptions in their learning and face a range of personal and developmental challenges. These include, but are not limited to, Autism Spectrum Disorder (ASD), dyslexia, ADHD, Oppositional Defiant Disorder (ODD), and Emotionally Based School Avoidance (EBSA). Our provision is carefully structured to ensure accessibility, relevance, and engagement across academic, social, and emotional domains.
Guided by our mission and vision, the curriculum at Talocher School is both structured and flexible, ensuring equitable access to high-quality education. It is underpinned by a comprehensive timetable that promotes consistent engagement, while allowing for personalised learning pathways tailored to individual needs. This model supports continuity and progression, enabling learners to build strong foundations and develop the resilience and adaptability required to thrive in an ever-changing world. The curriculum is inclusive and aspirational, offering access to a wide range of accredited qualifications including GCSEs, BTECs, Entry Level Certificates, and Awards where appropriate to each learner’s stage and readiness.
Our teaching and learning approach is informed by the Curriculum for Wales, the 12 Pedagogical Principles set out in the Successful Futures report, and Rosenshine’s Principles of Instruction, ensuring that learning is evidence-based, engaging, and effective. Staff are supported through a professional learning offer focused on inclusive pedagogy and the development of speech, language, and communication skills. Core competencies in literacy and numeracy are embedded across all subjects. In addition to academic provision, the curriculum places strong emphasis on personal, social, and emotional development, including comprehensive coverage of relationships, sexuality education, health and wellbeing, and the United Nations Convention on the Rights of the Child (UNCRC). Learners are supported to develop mutual respect and tolerance, with particular regard to the protected characteristics outlined in the Equality Act 2010. Careers education and employer engagement are embedded across the curriculum, providing meaningful, real‑world contexts that prepare learners for lifelong learning and progression into further education, training, and employment. Our approach reflects the expectations of Wales’s educational framework, including the Careers and Work‑Related Experiences (CWRE) guidance, and aligns with best practice across the wider UK, ensuring that learners develop the skills, knowledge, and experiences needed to participate confidently, responsibly, and actively in society and the evolving world of work.

	1.1 Compliance with Independent School Standards (Wales)

	The curriculum at Talocher School is designed and delivered in accordance with the Independent School Standards (Wales), ensuring that all statutory requirements are met. It provides a broad and balanced education that promotes the spiritual, moral, cultural, mental, the UNCRC and physical development of learners, while preparing them for the opportunities, responsibilities, and experiences of adult life. The curriculum is structured to support individual learning needs through EHCPs and IDPs, and includes access to accredited qualifications, personal development programmes, and careers education. Regular monitoring and review processes ensure that the curriculum remains compliant with ISS criteria and continues to meet the high standards expected of independent special schools in Wales.

	2. Curriculum Implementation: Assessment

	At Talocher School, we are committed to delivering a curriculum that is broad, balanced, and enriching, while remaining responsive to the individual needs of each learner. Our curriculum is both flexible and adaptable, shaped by the specific requirements outlined in each learner’s Individual Development Plan (IDP) or Education, Health and Care Plan (EHCP). Where a learner’s needs can be met within our provision, a placement is offered and a carefully planned transition process is initiated. As part of this process, an Audit of Needs assessment is completed, utilising relevant documentation, including background information, academic history, and effective strategies. This is gathered to inform initial planning and support.
Upon entry, learners are baseline assessed at the earliest opportunity using a range of diagnostic tools to determine their starting points and inform appropriate class and pathway placement. These tools include:
· WRAT 5 (Wide Range Achievement Test)
· TALC (Test of Abstract Language Comprehension)
· PBVS (Pupil Behaviour and Vulnerability Scale)
· PASS (Pupil Attitudes to Self and School)
· Core scores (Therapy)
Assessment is ongoing and integral to curriculum delivery. Learners are formally assessed termly to monitor progress and identify emerging needs. This data is overseen by the Additional Learning Needs Coordinator (ALNCo) and used to inform planning, intervention, and review. In addition, subject teachers conduct baseline assessments at the beginning of each topic and summative assessments at the end of each topic, with regular formative assessment embedded within lessons. This approach is consistent with our Assessment for Learning (AfL) policy, ensuring that assessment is used not only to measure progress but to actively support learning.
Decisions regarding changes to class or pathway placement are made through a collaborative and evidence-informed process. Considerations include:
· Learner voice
· Changes in additional learning needs
· Outcomes from assessment reviews
· Statutory Annual Reviews
· Professional discussions within Education Team and/or Senior Leadership Team meetings (inclusive of the Engagement Team)
· Consultation with learners, parents/carers, and placing Local Authorities
In addition to academic data, we consider relational dynamics and environmental suitability to ensure that each learner is placed in a setting that supports both their educational and emotional wellbeing. This holistic and responsive approach to assessment ensures that every learner at Talocher School is supported to achieve their full potential.
Spiritual, Moral, Social and Cultural Integration
Talocher School embeds SMSC development throughout its curriculum and wider school ethos. The curriculum promotes spiritual development by encouraging learners to explore their identity, values, and emotional wellbeing through therapeutic approaches such as the PACE model (Playfulness, Acceptance, Curiosity, Empathy) and interventions like Art Therapy and Creative Arts Counselling. Moral development is fostered through the emphasis on mutual respect, tolerance, and understanding of protected characteristics as outlined in the Equality Act 2010, alongside structured Health and Wellbeing and RSE programmes adapted from the Jigsaw framework.
Social development is supported through collaborative learning, learner voice activities (e.g. Learner Council meetings), vocational placements and enrichment activities. All of which provide opportunities to develop interpersonal skills and confidence in real-world settings. 
The curriculum also encourages cultural development by promoting global citizenship and celebrating diversity. The opportunity to develop Welsh language skills is also available, with some learners opting to attend ‘Welsh’ lessons. Careers education and employer engagement further enhance learners’ understanding of society and their role within it.
This holistic approach ensures that SMSC is not treated as a standalone element but is woven into the fabric of teaching, learning, and personal development across all phases of education at Talocher School.
UNCRC Integration
Our Health and Well‑being Area of Learning and Experience, embeds the United Nations Convention on the Rights of the Child (UNCRC) as a mandatory cross‑cutting theme. Learners are supported to understand, experience, and apply their rights through learning that promotes emotional well‑being, healthy relationships, safety, identity development, and active participation. The AoLE aligns with the Four Purposes and ensures learners’ voices are central in shaping their experiences, reflecting Wales’s commitment to rights‑based education and the principles set out in the Curriculum and Assessment (Wales) Act 2021


	3. Curriculum Implementation: Pathway and Offer

	
Lower School (primary stage and / or age)
At Talocher School, our Lower School curriculum is designed to inspire curiosity and foster a love of learning through a thematic and cross-curricular approach. Each term, learners engage with a variety of topics enriched by thematic workshops and practical experiences that connect classroom learning to real-world contexts. Daily literacy and numeracy sessions ensure consistent progress in essential skills, and other cross-curricular skills including SMSC and the UNCRC are becoming embedded throughout. Our curriculum and teaching does not directly follow the CfW, we are guided by the four purposes and What matters statements.. These principles are brought to life through well-sequenced learning experiences, metacognitive strategies, and a nurturing environment that encourages exploration, resilience, and mutual respect.

Upper School (Secondary and post 16 stage / age)
In Upper School (Years 7–11), our curriculum continues to build on these foundations, offering a broad and balanced programme that prepares learners for academic success and future pathways. Core subjects such as English, Mathematics, and Science are complemented by a wide range of foundation subjects including Humanities, Arts, Welsh, Enterprise, PE, and Health and Wellbeing (including RSE where appropriate). 

Literacy and numeracy are integrated across all areas of learning, with frequent planned activities reinforcing these competencies. Learners benefit from individual or small group interventions in preparation for independence (wheel of independence) careers workshops, vocational challenges, and enrichment activities that promote personal growth and career awareness. 

In Years 10 and 11, learners access a diverse suite of qualifications where appropriate to their age/ stage and needs and gain real-world experience through placements where appropriate and college links, ensuring readiness for post-16 education or employment. Our curriculum is inclusive and responsive, supporting learners to develop independence, confidence, and a strong sense of self. 

Learners who have completed year 11 at Talocher school and have returned for post-16 education at Talocher School, receive a post 16 program of study which is tailored to individual learner aspirations, with a focus on academic progression, vocational training, and preparation for adult life. Learners have opportunities to retake key qualifications and engage in meaningful college or training provider sessions that are aligned with their future goals. They also have access to intervention sessions which focus on developing independence (Wheel of Independence). The curriculum continues to reflect the four purposes, promoting resilience, creativity, and ethical citizenship through both classroom-based and vocational learning. Subjects include English, Mathematics, Science, Health and Wellbeing, Humanities, Art and Design, Outdoor Education, and Welsh Language Skills. 

Vocational placements, such as bushcraft, adventure education, and trades through ACT which provide hands-on experiences that build practical skills and social confidence. Through employer engagement, Careers Wales input, and further education activities, learners are equipped with the knowledge, skills, and experiences needed to successfully transition into adulthood and the world beyond school.

The whole school curriculum provides classroom-based ‘on-site’ opportunities and vocational and enrichment ‘off-site’ opportunities for learners to develop their skills, knowledge, and gain qualifications.  

There are appropriate programmes of activities provided through the vocational curriculum to enrich learners to develop their skill-set and knowledge as well as gaining accreditation and/or qualifications, enabling them to develop their learning in formal and informal contexts. 

Vocational placements assist in developing the learner’s independence, self-confidence and the opportunities to socialise in different settings, as well as gaining practical, hands-on experiences in real-world situations. 

Careers and Work-related experiences (CWRE)
Talocher School works closely with Careers Wales who provides support and advice to our Welsh learners from year 9 onwards. The Career Advisor is invited to all annual reviews of year 11 and Post-16 learners, to support and provide opportunities towards work-related learning, as well as supporting and advising on curriculum pathways, training and career opportunities. In addition to this, our careers coordinator/ ALNCo works with learners who will be transitioning from Talocher onto their next steps; they also attend the Annual Reviews. The careers coordinator/ ALNCo arranges individual meetings with each learner to discuss potential options for their ‘next steps’ and then offers support throughout the application process for whatever courses they may choose to apply for. To develop the learners’ understanding of Post-16 Education, visits to potential colleges are arranged, Careers Fairs are attended, and guest speakers are invited into school.


	4. Curriculum Implementation: Whole School Offer

	At Talocher School, our curriculum is underpinned by a holistic and therapeutic approach that recognises the complex social, emotional, and behavioural needs of our learners. We adopt a Trauma-Informed approach, drawing on principles of attachment theory and child development to create a safe, nurturing, and responsive learning environment. This approach is embedded across the school and supported by a trained Trauma-Informed Schools (TIS) practitioner within the Senior Leadership Team, who provides guidance and support to staff in implementing trauma-sensitive strategies.
Central to our therapeutic ethos is the PACE model—Playfulness, Acceptance, Curiosity, and Empathy—which informs our interactions and curriculum delivery. This model fosters a sense of belonging and emotional safety, enabling learners to engage meaningfully with their education.
· Playfulness encourages a light-hearted and relaxed atmosphere, helping learners feel connected and valued.
· Acceptance ensures that learners are respected for who they are, with a clear distinction made between behaviour and identity.
· Curiosity promotes reflective practice, encouraging staff and learners to explore the underlying causes of behaviour and emotional responses.
· Empathy is fundamental to building trust, validating learners’ experiences, and supporting emotional regulation and mental wellbeing.
To meet the therapeutic needs of our learners, we have a dedicated Therapeutic and Wellbeing Team, overseen by the ALNCo. This team ensures that all identified needs within EHCPs, Statements, or IDPs are addressed through appropriate interventions. Referrals can be made by staff or initiated by learners themselves, in line with Welsh Government guidance. Support may be delivered informally or through structured weekly sessions. Current therapeutic interventions include:
· Emotional Literacy Support Assistant (ELSA)
· Art Therapy
· Play Therapy
· Creative Arts Counselling
· Speech and Language Therapy (SALT)
We place a strong emphasis on learner voice. Learners are actively involved in planning and evaluating their learning, fostering metacognitive development and ownership of their educational journey. They are supported to understand the purpose of activities, set personal goals, and reflect on outcomes. This is facilitated through:
· Formative assessment and teacher guidance
· Marking and feedback (see Marking and Feedback Policy)
· Termly Learner Council meetings
This whole-school offer reflects our commitment to nurturing the whole child academically, socially, and emotionally, ensuring that every learner is supported to thrive within a safe, inclusive, and empowering educational environment.


	4.1 Curriculum Review and Quality Assurance

	The curriculum at Talocher School is subject to a robust and ongoing review process to ensure it remains responsive, inclusive, and aligned with the needs of our learners. Formal curriculum monitoring is conducted annually by the Senior Leadership Team, with input from subject leads and the ALNCo, to evaluate the overall effectiveness, relevance, and impact of the curriculum. In addition to this, termly quality assurance processes are embedded across the school, including learning walks, lesson observations, work scrutiny, and progress data analysis. These activities are coordinated by the senior leadership team and inform curriculum adaptations, staff development priorities, and strategic planning. 

Feedback from learners and parents/carers, is also gathered regularly to support continuous improvement. This is obtained via learner council meetings and parent/carer questionnaires. This cyclical review model ensures that the curriculum remains dynamic and reflective of best practice, statutory guidance, and the evolving needs of our school community.


	5. Learning Environments

	Teacher’s planning will ensure all learners experience a wide range of learning environments to motivate their interest and encourage development of skills. Indoor and outdoor settings are included along with community-based learning opportunities.
Environment audits are undertaken regularly, and staff are supported to ensure their learning environments support learner engagement and accessibility (such as visual aids). Specific approaches aligned with ‘Good Autism Practice’ are also informing how staff maintain/prepare their learning environments. 

	6. Health and Well-being

	The Health and Wellbeing AOLE is coordinated by a Health and Wellbeing lead. The lead provides Health and wellbeing and RSE in line with CfW guidance and ensures that the curriculum offered to all learners is aligned with their needs. The health and wellbeing framework is adapted from Jigsaw framework, resources are mapped against the Health and Wellbeing AoLE and the new RSE curriculum in Wales. This programme promotes mental health and wellbeing, and teaches learners how to become happier, healthier and more successful young adults. 

Primary groups follow the Talocher H&W framework. The expectations set out in the Health and Wellbeing AoLE are comprehensively covered through our spiral curriculum, ensuring that learners develop the fundamental components of this area; physical health and development, mental health, and emotional and social wellbeing. Our curriculum and whole school framework aims to educate learners, to recognise that good health and well-being is important to enable successful learning. 

	7. AOLE’s and Collaborative Approaches

	Each teacher is responsible for delivering the full curriculum for their subject/phase. Each member of teaching staff has their own areas of expertise and takes responsibility for leading on subjects delivered to our learners, this being more predominant in Upper School. However, as a small team, we are all responsible for delivering any area of the curriculum as and when needed. As a whole school approach, Numeracy challenges and Literacy tasks are delivered on a weekly basis to our learners by all teaching staff but planned by our Literacy and Numeracy specialist teachers who have the responsibilities to disseminate this across the school. 

Whole school daily briefings are used to discuss the needs of our learners, and this communication is essential in ensuring that the curriculum maintains the flexibility and adaptability required to ensure we meet the needs of our learners. Where concerns are raised, these will be discussed collaboratively, and learners’ plans adapted. 
As a school, we are passionate about developing further our curriculum to provide authentic opportunities to engage in the Four Purposes and AoLEs. 


	8. Roles and Responsibilities

	Teachers are expected to:
· Plan, monitor and assess learners’ learning and provide effective feedback to help them make progress
· Promote the Four Purposes and United Nations Convention on the Rights of the Child (UNCRC)
· Provide learning environments where young people feel secure, safe and respected
· Support learners’ learning by providing a balanced, relevant and flexible curriculum, utilising PBS plans
· Encourage learners to acquire knowledge and skills relevant to adult life and a rapidly changing world
· Encourage learners to achieve or be working towards qualifications
· Offer regular opportunities to acquire and develop social and communication skills
· Provides a whole school approach and focus on learning achievement, where all staff have knowledge and understanding of Trauma Informed Practices, PACE and developing learner resilience. 
· Use a range of diagnostic tools, including assessments to support development, planning and implementation of learner’s learning programmes
· Plan and implement appropriate targets encompassing specific learner targets directly linked to a learner’s Individual Development Plans (IDPs) or Education, Health and Care Plans (EHCPs).
· To direct TAs to best support learning outcomes
· Implement self-evaluation techniques for on-going improvement. 
· Maintaining a safe learning environment.

The lead for Quality of Education is responsible for:
· All statutory elements of the curriculum and other subjects, which the school chooses to offer, including those taught off-site by other providers.
· Ensuring the amount of time provided for teaching the curriculum is adequate.
· The procedures for assessment meet all legal requirements and learners and their parents/carers receive information to show how much progress the learners are making and what is required to help them improve.
· Ensuring the ‘Areas of Learning and Experience’ leaders/groupings for the whole school are supported and provided training opportunities to ensure they are up to date with curriculum changes and new initiatives.
· Monitoring the delivery of the curriculum throughout the school.
· Keeping up to date with curriculum developments and passing on relevant information to colleagues. 
· Maintaining rigorous quality assurances processes, including lesson observations, learning walks, book looks and planning scrutiny.
· Provide/coordinate meaningful professional learning aligned to the school development plan. 
TAs are expected to:
· Encourage independence and promote the school vision
· Supporting the classroom teacher with the organisation and delivery of learning experiences
· To provide specific 1:1 support in and outside of the classroom as required
· Provide a positive learning environment and support positive behaviour, utilising TIS approaches, PACE and PBS plans
· Transport learners to and from provisions
· Act as key adults as appropriate
· Support with transitions
· Support/deliver academic 1:1 interventions if appropriate
· Support learners academically and pastorally
· Maintaining a safe learning environment.


	9. Monitoring

	Progress is both academic together with social, emotional and personal development.
· Each learner have individualised IDP targets based on the objectives outlined in their Statement/IDP/EHCP. These targets are SMART targets which are reviewed termly by key tutors, learners and their parents/carers during the timetabled IDP days 
· At each progress and reporting point, academic progress is monitored and analysed, and new targets set where appropriate
· Academic assessments are updated termly
· Monitoring of learner work and engagement
· Learning walks, lesson observations and work scrutiny


	10. Impact of the Curriculum

	At Talocher, we use several ways to regularly demonstrate and review the impact of our curriculum. This includes the following:
· Termly assessment data and progress reports
· Termly IEP days
· Annual Reviews
· Learner, Staff and Parent/Carers Voice
· Monitoring of learner work
· Internal and External progress checks, assessment and moderations.
· Learners moving on to positive leaver destinations. Our staff work closely with each learner to ensure a seamless transition, leveraging partnerships with colleges, Careers Wales, training providers, and specialist colleges. By offering a spectrum of opportunities tailored to the complex needs of our learners, we aim to facilitate their successful progression into further education, training, or employment.


	11. Accreditation

	The curriculum is accredited through nationally recognised qualifications, and in the achievement of key skills and employability skills. All accreditation is at an appropriate level in each subject for the learners so that they leave with acknowledgement of their achievement.


	Talocher School in house accreditation offer

	AoLE
	Level
	Board


	Language, Literacy and Communication
	GCSE/ Entry Level
	WJEC – Entry Level English

WJEC – GCSE English Language

	Maths and Numeracy
	GCSE/Entry Level
	AQA-Entry Level
 
WJEC-Mathematics and GCSE Numeracy

	Science and Technology

	GCSE/ Entry Level 
	WJEC/ Pearson

	Health and Well-being
	BTEC Level 1/2 Home cooking skills
Entry Pathways PE
GCSE PE
	Pearson

	Expressive Arts
	GCSE/ Entry Level

	WJEC

	Humanities
	Entry Pathways/GCSE/AQA 
	WJEC

	Talocher School in house accreditation offer

	AoLE
	Level
	Board


	Language, Literacy and Communication
	GCSE/ Entry Level
	WJEC – Entry Level English

WJEC – GCSE English Language

	Maths and Numeracy
	GCSE/Entry Level
	AQA-Entry Level
 
WJEC-Mathematics and GCSE Numeracy

	Science and Technology

	GCSE/ Entry Level 
	WJEC/ Pearson

	Health and Well-being
	BTEC Level 1/2 Home cooking skills
Entry Pathways PE
GCSE PE
	Pearson

	Expressive Arts
	GCSE/ Entry Level

	WJEC

	Humanities
	Entry Pathways/GCSE/AQA 
	WJEC
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